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newS

l l l Colin Pillinger, the planet-
ary scientist best known for his
attempt to land a probe on Mars,
has died aged 70. Professor Pillinger,
founder of the Planetary and Space
Sciences Research Institute at The
Open University, died after suffer-
ing a brain haemorrhage at his
home in Cambridge. He led the
2003 Beagle 2 project, a probe built
to search for life on Mars but that
vanished before the landing took
place. “His vision of space explo-
ration and his dedication to it
inspired the nation,” said David
Willetts, the universities and science
minister. The BBC News website
noted on 8 May that Professor
Pillinger had once recounted how,
in the Open University car park,
he beat a lorry to a parking space
and feared being “thumped” as he
saw the driver walk towards him.
The professor said: “He stuffed this
huge paw through the window and
said: ‘You’re the man who launched
Beagle 2, aren’t you? I want to
shake your hand, mate.’ And that
to me says everything. There’s
nobody in the UK I didn’t reach.”

l l l Last week’s Week in HE
detailed the row over president of
the Oxford Union Benjamin Sulli-
van’s membership of a college
drinking society. To add to his
woes, Mr Sullivan was arrested on
suspicion of rape and attempted
rape on 7 May and later released

on bail. And now the University of
Oxford’s societies have come under
“renewed scrutiny”, The Times
said on 10 May. Among examples
highlighted by the paper were the
invitation-only Piers Gaveston
Society, which, said one former
member, “is like the Bullingdon,
but with a s***load of drugs”, and
the Millers, a men-only society
whose members are chosen for
their “sporting prowess and gen-
eral laddishness”. One member
cheerfully noted how a first-year
student last year “fell down some
stairs and was hospitalised with
concussion and a minor brain
haemorrhage”.

l l l Boasting about an honorary
degree is one step up from brag-
ging about a cycling proficiency
badge, you might think. But
Sean Combs, aka Puff Daddy,
P Diddy or just Diddy, enthusiasti-
cally trumpeted his honorary
degree from Howard University in
Washington DC, where he also
gave the commencement address
to graduating students. The rapper
and producer, who dropped out of
Howard after two years on a busi-
ness major, provided updates to
his 9.7 million Twitter followers
using the hashtag #DrCombs
(clarifying the situation for anyone
who thought he might henceforth
be known as Dr Diddy). In his
address, he told students that they

were “magical creatures” capable
of shaping the future, the Daily
Mail reported on 11 May. He also
referenced his own songs and con-
cluded with the baffling statement:
“At night I be flying. I believe I
can fly. I am a unicorn. You are a
unicorn. We are unicorns.”

l l l Edinburgh Napier Univer-
sity students will face interview
panels that include dogs. The uni-
versity “will have dogs sitting in
when conducting interviews for its
veterinary school, which is hoped
to both relax nervous students and
see how comfortable they are
around animals”, reported the
Metro on 11 May. “The education
system is clearly starting to see the
benefits of canine interaction,”

said the newspaper, noting that the
University of Aberdeen introduced
a roomful of puppies last year to
help its students to combat exam
stress. Efficiencies and outsourcing
are all the rage in higher education,
but putting non-humans in front-
line admissions and student services
roles is surely a step too far. Mind
you, any dog working for biscuits
and tummy tickles may attract
envious looks from academic col-
leagues on zero-hours contracts.

l l l Remarks by Mary Curnock
Cook, the chief executive of Ucas,
at the International Baccalaureate
Schools and Colleges Association
conference in London were reported
on the front page of the Daily Tele
graph on 13 May. She discussed
how she did not go to university
until her forties, adding that school
leavers often fail to choose the right
course. “I do sometimes think
that higher education is wasted on
the young,” she said. Ms Curnock
Cook also discussed “sleepwalk-
ers” – more affluent pupils who
start a degree at 18 because “their
parents probably went to univer-
sity and it’s never been a real
question for them about whether
they should”. It’s lucky student
numbers have bounced back –
some potential young applicants
might misinterpret Ms Curnock
Cook’s words and decide not to
“waste” their £9,000 a year.
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LEADER

S candals involving the abuse of patients
and the elderly, and the failure of the
authorities to protect vulnerable children,

have begun to feel disturbingly familiar in
recent years.

Each new revelation has been met with
outrage – that Baby P was let down, that
residents of Winterbourne View care home
were mistreated or that public trust in Stafford
Hospital was violated.

Throw in Plebgate and the attempt by
Michael Gove, the education secretary, to
paint educators as a rabid left-wing “blob”,
and there is a decidedly beleaguered feel to
the public sector professions.

Running in parallel to this, although not
directly linked, is growing pressure on the
status and focus of training in these fields,
and in our cover feature we examine the
combination of policy changes, funding issues,
student demand and regulatory arrangements
that are putting universities’ role at risk.

Whether it’s moving the focus of initial
teacher training into schools or the threat to the
unit of resource for NHS-funded students, the
financial challenges for universities are huge.

But are such shifts also at odds with
providing the workforce we need?

Universities may not be the place to train
all staff for all lines of work. There’s no great
clamour for every rookie police officer to be
recruited in the graduate milk round, for
example.

For other professions, though, there’s a
strong feeling in the sector that shifting train-
ing away from higher education risks damag-
ing the standards, integrity and prestige of
vital public services, and fundamentally –
and perhaps wilfully – misunderstands the
value of a degree-level education.

The issue is due to be discussed at
Universities UK’s members’ meeting this week,
and Steve West, vice-chancellor of the Univer-

sity of the West of England (which has 2,500
nursing students – more than any other institu-
tion), described the attitude of policymakers as
“deeply worrying”.

“It fails to recognise the complexity of the
roles and how these roles will change,” he
said. “It fails to understand or recognise that
we need to create a workforce that will be
capable of developing and delivering
innovative approaches to care and education
as society’s needs change.”

One problem for universities is that if pub-
lic trust in these professions has been dented,
then trust in the training that has underpinned
them may also be wearing a bit thin.

West believes that rather than resisting
change full stop, universities should push for
closer working relationships with employers
as well as with the public, whom these
workers go on to serve.

However, a return to basic “on the job”

training would be misguided: the ability to
learn and adapt throughout one’s working life
is vital in these professions, which present
their workforce with some of the most com-
plex and challenging situations imaginable.

Get it right, and there is also a broader
argument for universities to win here.

Nurses, teachers and social workers are
firmly within the sphere of interest for the
likes of the Daily Mail, making this a populist
point for universities to campaign on.

Training the public workforce the country
needs: how’s that for impact?

Universities must convince the
public and policymakers that
they are key to improving the
public sector workforce
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The University and College Union
is to pursue nearly 30 universities
for millions of pounds of pay it
claims was “unlawfully deducted”
from staff who took part in the two-
hour walkouts earlier this year.

About one in five universities
chose to dock a whole day’s pay
from anyone taking part in the two-
hour stoppages, held on 23 and
28 January, over this year’s disputed
1 per cent offer.

Institutions claim the action con-
stituted “partial performance”,
which allowed them to withhold pay
for the entire day – a legal stance
contested by the UCU, which has
now reiterated its desire to take
court action to recover the cash.

With the bitter pay dispute –
which also included four one-day
walkouts – now resolved after union
members accepted a 2 per cent pay
increase for 2014-15, the UCU has
written to institutions to ask them
to reconsider their “unreasonable
and disproportionate” action over
the whole-day deductions.

“We consider any monies either
taken, or threatened to be taken,
from staff for more than the two
hours they were on strike as unlaw-
ful deductions,” said Sally Hunt, the
UCU’s general secretary.

Reversing universities’ hard-line
stance on deductions would help
“vice-chancellors…to build bridges
with the union locally and nation-
ally” following the “protracted and,
at times, bitter dispute”, she added.

“To be treated so shabbily by the
employer leaves an incredibly bitter
taste in the mouth,” Ms Hunt said
of those universities taking the
“punitive” line on deductions.

Five universities have so far
agreed to reverse their initial deci-
sion to deduct a full day’s pay, with
one – Sheffield Hallam University
– saying it had changed its stance as

it felt a “gesture of goodwill was
appropriate in light of the significant
vote in favour of accepting the
2014-15 pay offer and ending the
2013-14 dispute”.

However, 28 institutions have
maintained their position, the UCU
said. The cost of reimbursing staff
is not known, but it is likely to run
into millions of pounds, union lead-
ers believe.

As an example of the figures
involved, Sheffield Hallam Univer-
sity’s UCU branch has claimed that

about £270,000 was deducted from
its members for the first three one-
day strikes alone, although these
deductions are not in dispute.

The university has meanwhile
rejected claims that it paid a similar
amount to sponsor the Tour de
France, which will visit Sheffield on
6 July. It said the actual figure was
commercially sensitive and could not
be disclosed, but it would be “repaid
many times over in the opportunities
that [the Tour] brings to enhance
teaching and recruitment”.

Union threatens action over subtraction of a day’s
pay for a two-hour walkout. Jack Grove reports

Repay ‘unlawful’strikededuct ions,

Taking action the UCU has vowed to take universities to court over members’ pay it says should never have been docked

The amount of money pledged to
UK universities by donors last year
fell by more than 10 per cent and
there was only a slight increase in
the number of fundraising staff,
according to a new survey.

The news raises questions about
the sector’s aim to bring in £2 bil-
lion a year by 2022.

But although pledges for the
future dropped, the actual amount
of cash received from philanthropy
in 2012-13 was £660 million, an
increase of almost a quarter on the
previous year.

Kate Hunter, executive director

of the Council for Advancement and
Support of Education in Europe –
which produced the survey along-
side the Ross Group of development
directors – said that the results were
“positive” overall but admitted that
there would be “ebbs and flows” in
the amounts pledged each year.

This was because just a few very
large gifts could make a big differ-
ence to the overall total.

The number of donors to UK uni-
versities increased by 6.7 per cent
to nearly 223,000, an all-time high.

Yet just 44 extra staff joined the
fundraising workforce, which now

numbers almost 1,200. This increase
in staff is far below the trajectory
mapped out in a report on university
fundraising staff – commissioned by
the Higher Education Funding Coun-
cil for England, released two weeks
ago – which says the sector needs to
at least double its fundraising work-
force over the next eight years if it is
to meet a target of £2 billion a year.

Joanna Motion, a partner at the
fundraising consultants More
Partnership, said that the lack of
extra staff was a “warning sign” for
the sector. The small pool of
fundraisers is “a brake on our ability

to do things well”, she said.
Giving to Excellence: Generating

Philanthropic Support for UK
Higher Education 2012-13, released
on 15 May, also reports that the gap
in fundraising success between the
universities of Oxford and Cam-
bridge and other institutions has
widened.

Oxbridge accounted for 49 per
cent of the new donations pledged
in 2012-13, up three percentage
points from the previous two years.

Ms Hunter pointed to the success
of the Oxford Thinking fundraising
campaign, which passed its target

Plenty of jam donated today but tomorrow’s pled ges
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Chris Mordue, partner at solici-
tors Pinsent Masons and lead adviser
on higher education employment
issues, said there was no reason to
repay money as universities “were
acting within their legal rights”.

“[It] would be seen as accepting
the UCU’s arguments that only two
hours’ pay can be withheld for a
two-hour strike and would risk set-
ting a precedent for future action,”
he said.

He also believed that the UCU
would be wrong to pursue the action

as it “carries the risk that the employ-
er’s right to withhold a full day’s pay
will be confirmed by the courts”.

A spokesman for the Universities
and Colleges Employers Association
said “a significant number of
employers adopted this policy as a
legitimate response” to the UCU
action. “Unions are fully aware that
their members will lose pay if they
ask them to take part in industrial
action,” he added.
jack.grove@tsleducation.com

Opinion, page 30

ct ions, says UCU

pled ges spread more thinly
of £1.25 billion in March 2012 and
has now raised its aim to £3 billion,
making it the biggest university
fundraising campaign in Europe.

In contrast, the amount of money
pledged to the research-intensive
Russell Group institutions, exclud-
ing Oxbridge, dropped by nearly a
third in 2012-13 to less than two-
thirds of that secured by Oxbridge.

When compared with universities
that are often relatively new to fund-
raising, the gap becomes even wider,
with Oxbridge securing around 100
times as much in new donations as
the 15 Million+ institutions included

in the survey. Five institutions with
the weakest fundraising operations
spend an average of nearly £17 on
fundraising for every pound they
bring in, but Oxbridge spends just
7p, the report says.

The survey is the first of its kind
conducted for the period following
the introduction of higher under-
graduate tuition fees. This change
has actually made asking for money
easier, Ms Hunter said, because
“some donors feel particularly con-
cerned that fees [don’t become] a
barrier to aspiration”.
david.matthews@tsleducation.com

The threat to the UK’s “enviable”
university-industry “ecosystem” for
biomedical research from the pro-
posed takeover of AstraZeneca by
Pfizer is “deeply worrying”, a senior
academic has warned.

Sir John Tooke, vice-provost for
health at University College London,
said that close links between the
pharmaceutical industry and
academia were “essential” to
improve the pace and cost of drug
development.

He recognised that there would
be “limits” on any assurances that
Pfizer could give, but said there
needed to be “concrete commit-
ments” on partnerships with aca-
demia – such as a recently announced
rare diseases consortium involving
Pfizer and leading research univer-
sities.

AstraZeneca has about 200
active collaborations with UK aca-
demic institutions, which include
research and student programmes.

Earlier this year, it announced the
creation of a joint research centre
with the Medical Research Council
at a new research and development
facility, which will include the
company’s headquarters, on the
Cambridge Biomedical Campus.

Sir John’s comments come in the
week that MPs from two House of
Commons committees have grilled
representatives from the companies
over fears that Pfizer will move
jobs and investment out of the UK

if the takeover goes ahead.
A written statement of evidence

submitted by AstraZeneca to the
Business, Innovation and Skills
Committee said that the commit-
ment to establish its headquarters
in Cambridge would bring academic
benefits.

AstraZeneca said it played a key
role in the life sciences community
and urged the committee to look at
the evidence on whether the pro-
posed consolidation “is in the best
interest of the sector”.

In its evidence to the committee,
Pfizer reiterated its commitment to
complete the Cambridge centre and
pledged to keep a fifth of its R&D
staff in the UK.

Sir John, who is also president of
the Academy of Medical Sciences,
said that the government needed
to consider creating new public-
private partnerships that make
the research and development
ecosystem “less vulnerable to the
commercial behaviour of corporate
giants”.

“Removing the VAT barrier on
academic buildings that nurture
industrial collaboration would be
an important step in that direction,”
he added.

Sir John explained that univer-
sities need to “work smarter” by
forming clusters that can draw on
“synergistic strengths” to continue
to attract inward investment.
holly.else@tsleducation.com

Academic proposes public-private partnerships
to protect biomedical R&D. Holly Else reports

‘Shield alliances
from commerce’

Taking stock Pfizer’s takeover bid may have repercussions for UK research
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Thousands of people
have signed a petition
condemning the “victimi-
sation” of two university
employees who were rep-
rimanded after telling
students why they were
going on strike.

Two University and
College Union members
at the University of
Glasgow were brought
before a disciplinary
panel after they sent an
email to students
explaining the reasons
for the UK-wide industrial
action, which led to the
cancellation of lectures
and classes at many uni-
versities.

Written by UCU gen-
eral secretary Sally Hunt
as a template letter to
distribute on campus, the
message explains that

the staff were taking part
in the strikes because
universities “refuse to
increase their 1 per cent
pay offer”.

But Glasgow decided
to take informal discipli-
nary action against the
pair, who work in coun-
selling services, because
it was concerned that
students seeking pastoral
help would receive the
letter.

No sanctions were
imposed on the two
members of staff,
although it is understood
they were asked to reflect
on “ethical issues” relat-
ing to their communica-
tion with students.

But the action has
been criticised in the
online petition, with one
signatory calling it “mind-

boggling that adult staff
have been disciplined for
discussing with adult
students a matter widely
published in the national
press”.

The petition, signed
by more than 2,700
people as Times Higher
Education went to press,
calls on Glasgow princi-
pal Anton Muscatelli
to “rescind the reported
recommendations of
the disciplinary investiga-
tion which found that
these colleagues acted
improperly”.

A spokesman for the
University of Glasgow
said it could not com-
ment on individual
cases but that “the
appropriate procedures
were followed”.

Jack Grove

sign of support: thousands back disciplined strikers
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with businesses and overseas institu-
tions; the number of research articles
produced and the proportion of
young people who enrol in higher
education.

For the first time, Universitas 21,
a group of 27 research-intensive uni-
versities from across the world, has
created a second ranking that looks
at whether a country does better or
worse on these measures than would
be expected based on the purchasing
power of an average citizen.

On this measure, China is ranked
ninth, six places above the US,
according to the U21 Ranking of

National Higher Education Systems.
Simon Marginson, professor of

international higher education at the
Institute of Education, University of
London, explained that despite a rela-
tively low per capita income, China
was still a big enough country to
allow “phenomenal” investment con-
centrated in a small elite stratum of
its universities.

As a result, Chinese universities
were now “serious players” in
research terms owing to a huge
increase in their production of scien-
tific papers, he added.

The US still tops the Universitas
21 table when not adjusted for
per capita wealth, and Professor
Marginson pointed out that the top
5 per cent of US institutions do

Chinese universities outperform
those of the US when the countries’
average incomes are taken into
account, according to an inter-
national ranking of higher education
systems.

The Universitas 21 ranking for
2014, released on 15 May, also shows
that overall the UK has risen to eighth
place in the world, overtaking Aus-
tralia and Singapore.

The ranking of 50 countries com-
pares measures including the percent-
age of gross domestic product spent
on higher education; the policy and
regulatory environment; connections

More than 70 universities, pharma-
ceutical companies, learned societies
and research funders have commit-
ted to greater transparency over their
involvement in animal research.

The Concordat on Openness on
Animal Research in the UK,
launched on 14 May, commits sig-
natories to clarity about when and
how they use animals in research.
They will have to provide “accurate
descriptions of the benefits, harms
and limitations of such research”
and “respond to reasonable enquir-
ies” for further information.

The concordat has been devel-
oped over 18 months following con-
cerns in 2012 that public support

for animal research was falling.
The signatories “recognise that…

to be seen as trustworthy we must
be open, transparent, and account-
able for the research that we con-
duct, fund or support, including
when the high standards we strive
for are not achieved”.

They hope to allow the public to
“debate the issues from a position of
knowing the facts and make up their
own minds about animal research”.

Signatories will do their best to
implement certain practical meas-
ures, such as posting their animal
research policies on their websites
and mentioning in media releases
when animal research has played a

“significant role” in breakthroughs.
But although allowing “accredited

journalists, MPs and local school,
patient and community groups” to
visit animal facilities is “strongly
encouraged”, the concordat acknow-
ledges that there will “sometimes be
practical reasons why access may
not be possible”.

Each institution will report annu-
ally on its progress on openness; the
charity Understanding Animal
Research, which is coordinating the
concordat, will combine these
reports into a sector overview.

Any organisation that makes no
progress “will be asked to reconsider
its position as a signatory”. In addi-

tion, the concordat will be amended
as necessary following a review of
its impact after three years.

Earlier this month, the government
began a consultation on changing the
law to allow the Home Office to
release more information on the ani-
mal experiments it has licensed.

A spokesman for pressure group
People for the Ethical Treatment of
Animals said “lifting the veil of
secrecy” around animal testing
would help to “hasten” moves away
from “the archaic notion of experi-
menting on other species and
towards human-relevant science”.
paul.jump@tsleducation.com

Letters, page 34

Universitas 21 grading introduces new measure
of purchasing power. David Matthews reports

Dragons overtake eagles in
income-related rankings

Sector signs up to animal research openness
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“overwhelmingly well”. But he
added: “If you look at the overall
spread of higher education at a
regional level, the US is not all that
special.”

The UK does well whether the
results are adjusted for wealth or not:
it ranks eighth in the main table (up
two places from last year) and sixth
when adjusted for per capita GDP.

This year the weighting for invest-
ment in higher education– on which
the UK scores relatively poorly – has
been reduced, whereas the import-
ance of international and business
connections – where it does well – has
been increased. The UK was deemed
to have the “paramount” system for
getting high-quality research from
relatively scant resources, Professor
Marginson said.

East Asian countries have
improved their positions in the main
U21 table. Of the 10 countries from
that region in the list, seven climbed
up the rankings. The three that fell
– Singapore, Malaysia and India –
dropped by just one place, although
India is now in bottom position.

China rose by seven places to 35th
position, while Thailand climbed five
positions to 42nd. The wealthier East
Asian nations of Japan, South Korea
and Taiwan all moved up the table,
occupying the 20th, 21st and 22nd
places, respectively.
david.matthews@tsleducation.com
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At least 30 per cent of candidates
on shortlists for UK university
leadership roles drawn up by
recruitment companies should be
women, a study looking at gender
balance in senior roles is set to
recommend.

“Executive search firms”, used
by some universities to compile lists
of potential vice-chancellors, should
also have to sign up to a code of
practice to help raise the number of
women they put forward for suit-
able senior positions, according to
the report, details of which were
revealed at an international confer-
ence last month.

According to the research, led
by Oxford Brookes University and
expected to be published on 21 May,
women already in senior positions
in UK universities are concerned that
such firms have a “tokenistic”
approach to shortlists, and

sometimes include women simply
to help with the statistics.

The researchers interviewed
alumni of the Leadership Founda-
tion for Higher Education’s Top
Management Programme, which has
an established track record in devel-
oping strategic leaders in UK aca-
demia, and found that women were
two-and-a-half times more likely to
be unsuccessful in applications for
their next senior role than men.

“I know the mention of quotas
and targets is always controversial,”
said Janet Beer, vice-chancellor of
Oxford Brookes, who presented
some of the report’s findings at
Going Global, a conference hosted
by the British Council in Miami at
the end of April.

“Affirmative action where
organisations have goals for
increasing the proportion of certain
groups is something a number of

countries have chosen to implement,
and with some success.”

The report, Diversity in Higher
Education Leadership: Researching
the Careers of Top Management
Programme Alumni, also spurs uni-
versities to set themselves “aspir-
ational targets and put action plans
in place to increase diversity in
senior roles”.

“Governing bodies play the most
vital role in the recruitment of vice-
chancellors, and it’s been found that
a very limited number are offered
equality and diversity training,” Pro-
fessor Beer added. “This could be
key.”

The title of the session addressed
by Professor Beer, “Dangerous
demographics: women and leader-
ship in higher education”, was taken
from a chapter in a report about
higher education in South Asia that
was published by the British Coun-
cil at the conference.

That study – by the Economist
Intelligence Unit – finds that
although there has been a significant

rise in the number of female students
enrolled in South Asian universities
(those in Afghanistan, Bangladesh,
India, Nepal, Pakistan and Sri
Lanka), this has not been matched
by an increase in women occupying
senior leadership roles.

For example, in the region’s big-
gest higher education market, India,
the proportion of women studying at
university has doubled to 20 per cent,
yet only 3 per cent of vice-chancellors
are female, the report says.

“An explosion in the number of
women students is not matched by
growth in the number of women in
senior leadership roles at universi-
ties,” it continues. “In all six coun-
tries considered for this report, the
share of women in positions of
authority and responsibility in
higher education is shockingly low.”

Affirmative action, such as ensur-
ing an equal gender balance on selec-
tion committees, is seen as key to
breaking the glass ceiling, according
to the report.
chris.parr@tsleducation.com

Study proposes code of practice for recruitment
firms to help address inequality. Chris Parr writes

Rebalance required: ‘one in three
senior contenders should be women’

The proportion of capital invest-
ment that universities financed
using internal funds has leaped
20 per cent over the past four years,
according to data released by the
Higher Education Statistics Agency.

UK universities spent nearly
£2 billion from internal sources for
capital projects in 2012-13, up from
£1.5 billion in 2008-09.

The Finances of Higher Education
Institutions 2012-13 report states that
during the past academic year, univer-
sities’ capital expenditure was nearly
£3.1 billion, 64 per cent of which was
provided by internal sources. This com-
pares with a total of almost £3.5 billion
four years ago, of which 43 per cent
was funded by internal sources.

Expenditure funded by loans
remained relatively stable, at
£408 million in 2008-09 and
£326 million in 2012-13, according
to the data published earlier this
month. Meanwhile, capital projects
financed by funding body grants fell by
about half over the four years, from
£765 million to £359 million.

Holly Else

WHERE DOES THE MONEY COME FROM?: FUNDING SOURCES FOR UNIVERSITIES’ CAPITAL PROJECTS 2008-09 AND 2012-13
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Sources: HE Finance Plus 2008-09 and Finances of Higher Education Institutions 2012-13, Higher Education Statistics Agency
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A review of the University of Oxford
statute put in place to protect
employment rights after tenure was
abolished by Margaret Thatcher’s
government is likely to spark fierce
debate at the institution.

The Oxford branch of the Uni-
versity and College Union said it was
“strongly opposed” to any changes
to Statute XII, which details the pro-
cesses required for the redundancy,
dismissal and grievances of aca-
demic and academic-related staff,
including senior administrators,
librarians and computing staff. It
covers about three-quarters of the
workforce.

Oxford’s personnel committee is
calling for views on whether to limit

the coverage of the statute to aca-
demics and senior research staff
only, as other professionals have “no
special need relating to academic
freedom”.

Oxford UCU said that it “firmly
opposed” withdrawing any groups
from the statute.

Views are also being sought on
clarifying dismissal procedures and
introducing local-level grievance
procedures.

Gill Evans, emeritus professor in
medieval theology at the University
of Cambridge, said the Oxford dis-
ciplinary procedure was overly cum-
bersome but that it was important
not to water it down so much that
it “ceases to protect fairness”.

The initial consultation, which
will run until June, will establish
whether there is agreement that the
statute should change. A second con-
sultation, starting in 2015, would
focus on the detail of any changes.

Alterations can be made only by
the Privy Council – a process that
would take months – and must be
approved by the university’s Con-
gregation.

Professor Evans said that it could
be “quite tricky” to get Congrega-
tion – the university’s “parliament
of dons”, which has more than 4,500
members – to support any changes.

“How you would ever persuade
an enormous number of people in
the senior administration who have

academic rights in this statute to
vote themselves out of it?” she
asked.

Oxford UCU said that any poten-
tial changes to Statute XII would
“damage the interests of staff, and
therefore also their students” and
“undermine now and for the future
the principles that have given the
university its strength”.

A spokesman for the university
said: “The University of Oxford has
a long history of treating all employ-
ees fairly and with respect.

“Any changes to the statute will
maintain this tradition…Academic
freedom remains a key principle for
the university.”
holly.else@tsleducation.com

A group of lecturers on fractional
contracts at Soas, University of Lon-
don is refusing to mark students’
assignments in protest against pay
that it claims does not reflect the
hours worked by staff.

The academics, including gradu-
ate teaching assistants, mobilised the
campaign after an internal survey of
hours worked by fractional staff sug-
gested that more than half of their
time was unpaid.

The group is now refusing to per-
form what it deems to be unpaid
labour, including – as it is now
assessment season – marking essays.

As a “gesture of good faith” after
a meeting with the group on 1 May,
the university offered fractional staff
payment for time spent on training
courses needed for their work, as well
as a timetable for further discussions.

But, according to the campaign-
ers, Soas also said that agreeing to
their demands in full would cost
between £1.4 million and £1.7 mil-
lion a year, which the institution said
was “simply not affordable” and
“would make the school financially
unsustainable”.

The group rejected the offer,
saying that it did not constitute a
“substantive response” and was
“insufficient to address the exploita-

tion of fractional staff at Soas”.
Soas said in a statement that the

institution was now offering to seek
mediation through the Advisory,
Conciliation and Arbitration Service
“as a way of moving forward to
negotiations to resolve the dispute”.

It added that the current arrange-
ments for GTAs were negotiated and
agreed with the University and Col-
lege Union in 2010, and the rate of
pay “is more than equal to other
higher education institutions”.

It said that it based GTAs’ mini-

mum pay on a £26,423 pro rata sal-
ary and multiplied contact teaching
hours by 2.5 to allow for adminis-
tration, preparation and marking.

But James Eastwood, a GTA in
the departments of politics and of
Near and Middle Eastern studies and
a member of the campaign, claimed
that his pay to hours-of-work ratio
over the academic year meant that
he in effect stopped getting paid in
January.

Another campaigner, Sanaa
Alimia, a senior teaching fellow in
the politics and international studies
department, told a public meeting
on 30 April: “We are frequently told
that as junior academics we should

be grateful for the jobs that we are
given because they enable us to build
up our skills and experience.

“In fact, what we realised is that
we are helping to maintain this
school at very low cost…We are pro-
viding a cheap labour pool to teach
thousands.”

At a campus protest on 25 April,
Dr Alimia, who has been a fractional
teacher at Soas since 2011, told
Times Higher Education that condi-
tions have been “consistently bad”
and that frustration has “just
exploded” among the group.

Soas has issued about 320 frac-
tional contracts this academic year,
according to the campaign. In many
cases GTAs and teaching fellows
work in several departments and
each has more than one contract.

In response to the survey findings,
more than 100 fractional staff
signed a pledge in March declaring
that they were prepared to take fur-
ther action to fight for fair pay and
better working conditions.

The fractional campaign has
since staged demonstrations on cam-
pus, held public meetings and posted
a video on YouTube to raise aware-
ness of the issues. An online petition
has also garnered about 200 signa-
tures, and more than 160 academics,
including Noam Chomsky and
David Harvey, have signed an inter-
national solidarity statement.
holly.else@tsleducation.com

Soas lecturers’ group downs tools, claiming pay
does not reflect hours worked. Holly Else reports

GTAs refuse to mark assignments
in protest over ‘unpaid labour’

Oxford staff rally over employment rights review

Half measures junior lecturers reject Soas’ ‘good faith’ gesture as insufficient
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More English universities could be
allowed to borrow money without
seeking permission from the funding
council under new financial rules to
be brought in later this year.

The Higher Education Funding
Council for England has published
its analysis of responses to a consul-
tation on changes to the financial
memorandum, in effect the terms
and conditions attached to funding
by the council.

After the consultation, the finan-
cial memorandum will in future be
known as the “memorandum of
assurance and accountability”.

On borrowing, Hefce will still
assess “whether the proposed level
of financial commitment increases
the risk to the public or the collect-
ive student interest; if so, the insti-
tution will be required to take action
to reduce that risk”.

But at present, universities seek-
ing new borrowing must ask Hefce’s
permission to push their “annual
servicing costs” – the cost of their
debt – above 4 per cent of their
income, if the borrowing would take
the institution above that threshold.

In future, although there will still
be a single borrowing threshold
above which permission will be
needed, the annual servicing costs
test will be removed. Instead “a mul-
tiple of earnings before interest,
taxation, depreciation and amorti-
sation”, or EBITDA – a widely
applied measure of company finan-
cial performance – will be used.

The switch to EBITDA is thought
to have come about because, as
banks have moved increasingly
towards shorter-term lending that
produces higher annual servicing
costs, larger numbers of borrowing
requests have been submitted to
Hefce. The change would head off
any further increases in the number
of requests for borrowing.

Hefce’s analysis also notes that
consultation responses highlighted
“concerns that difficulties at alter-
native providers could adversely
impact the reputation of the higher
education sector as a whole”.

The funding council periodically
reviews the financial memorandum,
with the last having occurred in
2010. The new memorandum of
assurance and accountability will
come into effect on 1 August and will
be published in the coming weeks.
john.morgan@tsleducation.com

A lecturer who will not have his con-
tract renewed at the University of
Manchester despite helping to pre-
pare an “alternative” economics
course to meet students’ demands
has criticised the “stubbornness” of
some staff at his institution.

Sakir Devrim Yilmaz, a lecturer
in macroeconomics in the School of
Social Sciences, who had been teach-
ing in the department for several
years, will not have his temporary
contract renewed when it expires in
the summer, it has been revealed.

Earlier this academic year he was
asked by the university to prepare
a module covering alternative
approaches to the economic crisis,
after a student group – the Post-
Crash Economics Society – called
for the curriculum to better reflect
non-mainstream economic theory.

But the course, called Bubbles,
Panics and Crashes, was later rejected
by the university. In response to this
decision, Dr Yilmaz and the PCES
offered the module across 10 out-of-
hours sessions, on a voluntary basis.
More than 50 students opted to
attend, the lecturer claims.

In an email on a public forum to
members of a Post-Keynesian Eco-

nomics Study Group mailing list, Dr
Yilmaz says that his experience over
the past 12 months has left him dis-
illusioned with the idea of working
for a “mainstream” economics
department.

“The stubbornness of the main-
stream people in the department was
incredible, as well as very nasty and
non-scholarly at times towards me
and the PCES,” he writes.

There was “immense pressure
from some people within the depart-
ment and the school of social sci-
ences, and over 240 economics
student’ signatures, for me to stay
and [for] the Bubbles module to run
as an official module”, he adds.

At the time of writing, 245 people
had signed an online petition calling
for Dr Yilmaz’s course to run.

Joe Earle, spokesman for the
PCES, said that economics students
were “greatly inspired by and grate-
ful to” Dr Yilmaz. “His dedication
to his students and his teaching is
truly remarkable.

“Whatever the reasons for Man-
chester’s decision not to renew Sakir’s
contract, we are greatly saddened by
the news and feel that it sends out a
dangerous message to any other lec-

turers thinking about sticking their
heads above the parapet in the name
of delivering a broader, more com-
prehensive economics education.”

A University of Manchester
spokesman said that although the
students’ petition and the Bubbles
module had been considered “very
carefully”, the institution had
decided that it “did not fit well”
with the current macroeconomic
curriculum.

Dr Yilmaz’s teaching obligations,
which include macroeconomic mod-
ules for first, second and third year
students, would be met by col-
leagues on permanent contracts, the
spokesman said. “We are now devel-
oping an ‘alternative approaches’
module which, from September
2015, would be taught by existing
staff on permanent contracts.”

He said a new second-year eco-
nomics module on financial crises,
at Manchester Business School,
would be available to economics
students from September this year.

A second-year module on the eco-
nomics of public policy would be
delivered by renowned economist
Diane Coyle, and two new politics
modules on global capitalism would
also be made available to economics
students from September, the
spokesman added.
chris.parr@tsleducation.com

New rules let
borrowers avoid
Hefce hurdle

Contract for lecturer who set up ‘alternative’
module won’t be renewed. Chris Parr writes

Bubble bursts on
economist’s course

Disillusioned Sakir Yilmaz says ‘mainstream’ colleagues did not support his attempt to broaden economics curriculum
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Women in science
Wait three years and we’ll see
The government may “consider fur-
ther action” on increasing the num-
ber of women in scientific careers “if
significant progress is not observed
over the next three years” through
existing initiatives. That was one of
the comments in its official response
to a report earlier this year by the
House of Commons Science and
Technology Committee on women
in scientific careers that criticised
“biases and working practices” that
“result in systematic and cumulative
discrimination against women
throughout STEM study and aca-
demic careers”. The government’s
response, published on 7 May, sup-
ports the committee’s recommenda-
tion that diversity and equality
training should be provided to all
students and staff. It notes that the
research councils are currently intro-
ducing training on unconscious bias,
progress on which will be reported
later this year. But it stops short of
explicitly endorsing the select com-
mittee’s call for fewer short-term
research contracts, which the MPs
say has a particularly detrimental
effect on women, noting that they
allow the research base “to be
flexible and responsive”.

Scottish independence
Stay or go, union opposes fees
The Educational Institute of Scot-
land, a union representing teachers
and academics, has said it will
oppose the introduction of tuition
fees in the country whatever the out-
come of this September’s referendum
on independence. Its manifesto on
the vote, released on 9 May, does
not take a pro- or anti-independence
stance but says it will campaign for
a reduction in the workload of all
its members, and will “fully support
measures aimed at the widening of
access to higher education”.

Overseas postgraduates
Imports to help firms’ exports
Business secretary Vince Cable has
announced the launch of a scheme
to encourage firms to recruit post-
graduate students to help them break
into overseas markets. The students
will work during their vacations to
help businesses overcome language
and cultural barriers faced when
exporting. Universities will work
with business schools and UK Trade

and Investment to identify students
with appropriate language skills.
There is a pool of about 200,000
overseas postgraduates at UK uni-
versities from which the Postgradu-
ates for International Business
scheme can recruit, according to
the Department for Business, Inno-
vation and Skills, along with a size-
able cohort of British students who
have foreign-language skills. “Our
medium-sized businesses have the
potential to be economic power-
houses for the UK but their success
is dependent on expanding beyond
domestic markets,” Mr Cable said.

European Students’ Union
New chair keen to target ministers
A Swedish gender studies student has
been elected chair of the European
Students’ Union. Elisabeth Gehrke,
who has served as vice-chair of the
ESU since July 2013 and vice-
president of the Swedish National
Union of Students, succeeds Slove-
nian Rok Primozic as head of the
umbrella organisation, which repre-
sents more than 11 million students
in 39 European countries via their
national student unions. Ms Gehrke,
who will lead the Brussels-based
organisation from July, said she was
particularly keen to represent the
interests of students at next year’s
conference of European higher edu-
cation ministers, which will take
place in Yerevan, Armenia next year.

Scholars at the London School of
Economics have agreed to submit to
“grillings” by a colleague in a new
series of short, sharp video debates.

The idea arose, said Conor
Gearty, professor of human rights
law and director of the LSE’s Insti-
tute of Public Affairs, in discussions
with Claire Sanders, head of com-
munications and public affairs,
about creating “opportunities for
academics to communicate their
research interests more effectively
and widely, and in a fashion that is
naturally accessible”.

“Since my name begins with G
and we wanted to capture a sense,
not necessarily of the adversarial,
but at least of some tension”, said
Professor Gearty, they hit on The
Gearty Grillings as a series name.

First in the spotlight was Tony
Travers, director of LSE London, a
research centre at the institution,
explaining his ideas on decentralisa-
tion. Next up, and online last week,
was Tim Besley, school professor of
economics and political science,
looking at the economic crash, why
China could be heading for trouble
– and why we still need economists.

Candidates for future Gearty
Grillings include Heather Jones,
associate professor of international
history, on prisoners during the First
World War. Housing policy and
fracking are also soon up for debate.

Each “grilling” is around five
minutes long and recorded in a sin-

gle take in the LSE’s new studio. Pro-
fessor Gearty said he hoped “to use
these cross-examinations to chal-
lenge academics on the tensions, and
possibly the contradictions, in their
work” and although he had no
desire to be the next Jeremy Pax-
man, he believed this would elicit
the best answers.

“It’s no good when you say: ‘Pro-
fessor, you’ve done tremendous work
on x – please tell me about it’,” he
suggested. “Academics are at their
best when challenged and asked to
justify their work from first prin-
ciples…They love talking about their
work in a way which makes sense
without being linked to a major news
story [as is usually the case when they
appear on the radio or television].”

Since the LSE focuses exclusively
on the social sciences, Professor
Gearty was confident he could
acquire sufficient background know-
ledge for the interviews through
reading.

Indeed, he believed it was prob-
ably easier for him to “grill” aca-
demics outside his own research
areas, “since then my judgements
are professional, designed to elicit
the best interview. The idea is to ask
the questions a non-specialist might
ask. If I let my own views in, it could
become a senior common room con-
versation where we have so many
shared assumptions that we lose
other people.”
matthew.reisz@tsleducation.com

LSE’s Conor Gearty’s on-camera interrogation of his
colleagues proves revealing, writes Matthew Reisz

Take a hot topic
and grill rapidly

Heat conductor Gearty ‘grillings’ may find ‘tensions and contradictions’ in research
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University teaching could become
more risk-averse because academics
fear being “whacked” by students
deploying a growing number of tools
with which to “beat up” universities.

This was the warning delivered
by Paul Greatrix, registrar of the
University of Nottingham, at a West-
minster Higher Education Forum
seminar on competition in higher
education on 6 May.

Dr Greatrix said he was “con-
fused” by the approach of the
National Union of Students to stu-
dent empowerment. “On one hand,
they rightly ask for students to be
partners in and co-creators of edu-
cation. But [their] enthusiasm for
consumerist legislation – the idea
that buying a degree is like buying
something at Argos – seems to be
quite at odds with that,” he said.

“My suspicion is we will end up
with this bizarre duality where, on
the one hand, we are expected to

treat students as if they are equal
partners in the academic enterprise
during their studies but, around
them, they have a panoply of protec-
tive measures which they will deploy
on a highly selective basis if they
don’t get what they want.”

He said this would amount to
swinging from a position where “we
are arguably not fully providing the
support and infrastructure students
need” to “one where they are over-
loaded with tools to beat the univer-
sities up with”.

“The ultimate negative will be…
less risk taking and more conserva-
tism in the classroom because aca-
demics and people supporting
students won’t want to get whacked
by a regulatory stick,” he said.

Rachel Wenstone, vice-president
for higher education at the NUS, said
she disapproved of an “unhealthy
attitude of consumerism” within
universities. But she lamented that

the lack of higher education legisla-
tion since tuition fees in England
were tripled in England meant that
the Office of the Independent Adju-
dicator lacked the powers it needed,
leaving consumer legislation as the
only other means of redress, pro-
vided students could afford a lawyer.
She said universities should fund
students’ unions to provide free
independent advice to students.

Dr Greatrix was also concerned
about the forthcoming review by the
Competition and Markets Authority
– which took over many of the func-
tions of the Office of Fair Trading – of
the extent of consumer law breaches
by universities. He said he feared that
the review, which reports next Janu-
ary, would not diminish the high
degree of regulation to which higher
education institutions are subject
even though it is not obviously “of
benefit to students or to the sector”.

Meanwhile, Emran Mian, direc-

tor of the Social Market Foundation
and the former civil servant who was
lead author on the 2010 Browne
Review, said that the real rate of
non-repayment of student loans may
be less than half the 45 per cent the
government has recently estimated.

That estimate was based on eco-
nomic indicators gathered at the
bottom of the economic cycle, he
said. It also overestimated the gov-
ernment’s borrowing costs, which
were currently very low and could
be locked in at low levels by issuing
very long-term bonds.

Mr Mian also doubted that the
£21,000 loan repayment threshold
will rise with average earnings, as
the government has said it will.

“There are lots of tax thresholds
that are supposed to be linked to
average earnings but the lesson of
history is that over time they never
are,” he said.
paul.jump@tsleducation.com

A Birkbeck historian has entered the
debate on the First World War by
bringing back to a North London
community the long-forgotten stor-
ies of its conscientious objectors.

For 10 weeks until the end of this
month, Birkbeck, University of Lon-
don is running a range of talks and
workshops at a “pop-up university”
in an empty shop in Willesden
Green. On 7 May, history lecturer
Michael Berlin drew on the newly
digitised records of the Middlesex
Military Service Appeal Tribunal to
tell locals about the area’s conscien-
tious objectors.

When the tribunal was set up in
1916, he explained, many of the
young men applying for exemptions
from service did so on conscientious
grounds, because they were Chris-
tian pacifists, secular socialists and
ethical humanitarians.

The records were highly revealing
about how such men were treated.
Dr Berlin described how several had
their appeals dismissed because they
were said to be “too young to have
serious convictions”, while a mili-
tary representative on the tribunal
claimed that “a socialist could not
have a conscience”. A Moss Bros

tailor was turned down because he
was already contributing to the war
effort, since “officers’ uniforms were
available in the store”.

Dr Berlin’s presentation also
touched on significant developments
in wider labour and gender history.
The London General Omnibus
Company garage in Willesden was
one of the first to employ women,
many of whom came from but never
returned to domestic service. In
April 1918, it witnessed a strike by
its female workers, launched with-
out consulting either management
or the union and demanding equal

pay and a five-shilling war bonus.
Yet beyond the intrinsic interest

of the material, Dr Berlin also
acknowledged a “more political”
purpose to his presentation, in the
wake of education secretary Michael
Gove’s determination to challenge
“the dominant image of the First
World War as one of the greatest
follies in European history”.

In this centenary year, Dr Berlin
said, we must also recall the “cour-
age of those who endured prosecu-
tion and punishment by pledging
not to kill for king and country”.
matthew.reisz@tsleducation.com

Consumer law will give students tools to ‘whack’
universities, forum hears. Paul Jump reports
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For universities that want to be close
to government, the competition in
London is stiff: the capital hosts
more than 40 higher education insti-
tutions, not to mention a wealth of
thinktanks and other bodies all keen
to offer their advice.

But in Wales, the capital has just
four universities and only two are
based solely in the city. Cardiff Uni-
versity is therefore in an “incredibly
fortunate position”, according to
Colin Riordan, the institution’s vice-
chancellor.

This February saw the launch of
the Public Policy Institute for Wales,
a body led by and based at the uni-
versity, and set up to provide inde-
pendent research and evidence to
the Welsh administration.

Funded by the Welsh govern-
ment, the PPIW bills itself as a “link
between policymakers and the
research and academic communi-
ties” that aims to help improve
policymaking.

The research agenda will be set
by the government, which hopes to
fill gaps in its evidence base, said
Gareth Rees, a professor in the
School of Social Sciences at
Cardiff. “You don’t have any prob-
lem getting access to ministers,” he
added.

The institute has only three staff
members, but its job is to assemble
teams of academic experts who can
offer advice, write papers or meet
with ministers directly. So far it has
been commissioned to look at issues
including healthy lifestyles, the
building of affordable homes and
the disparity in educational achieve-
ment between the wealthy and the
poor.

“We want to be a beacon for how
universities can drive health, well-
being and economic growth,” said

Professor Riordan. And just as the
PPIW is looking to use academic
expertise to inform real policy, Car-
diff’s new “innovation system”, he
explained, will try to smooth the
path between making a scientific
discovery and the launch of a new
commercial product.

Push towards ‘innovation culture’
New space for start-up companies
and a centre for enterprise educa-
tion are planned as part of Cardiff’s
push towards creating more of an
“innovation culture”. Professor
Riordan emphasised that such ini-
tiatives would involve not only
scientists but also social scientists

to gauge whether new products
would be socially acceptable.

“History is littered with technol-
ogies that haven’t got public accept-
ance”, he said, hence the need to
include social scientists in the com-
mercialisation process.

The initiative is designed to help
improve the fortunes of the Welsh
economy, which Professor Riordan
said “really needs to develop; it
needs to change”.

Another way the university may
play a greater role in bringing more
money into the country is through
the recruitment of international
students. Currently about 14 per
cent of Cardiff students are from
outside the EU, and Professor
Riordan said it was “recognised that
we need a better mix” of students.
He would like to increase the over-
seas cohort to one in five Cardiff
students.

But he added that the university
was “not necessarily” planning to

increase overall student numbers in
the next few years.

If Cardiff can win positive head-
lines by helping the Welsh govern-
ment and economy to succeed, this
will make a welcome change from
the embarrassing coverage it earned
last month after bungling the
appointment of the comedian Griff
Rhys Jones as chancellor.

Mr Rhys Jones eventually pulled
out of consideration for the role
after Cardiff academics protested
that the current chancellor, the
Nobel prizewinning scientist Sir
Martin Evans, had not been offered
the opportunity to continue in the
post.

In what the institution doubtless
hopes will be an end to the awkward
affair, a Cardiff spokesman said at
the end of April that the university
was “very sorry” for “creating the
circumstances that led Griff Rhys
Jones to step aside”.
david.matthews@tsleducation.com

New public policy
institute and innovation
schemes aim to assist
real-world progress.
David Matthews writes

Need-to-know bases: giving
policy and industry the facts

£400m
capital investment programme

In numbers

Cardiff University

Brainwaves Cardiff is looking to create an ‘innovation culture’ through a focus on enterprise and independent research
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CAMPUS CLOSE-UP

Academics from two Scottish universities have made
contributions to a seminar in Washington DC about
the influence of the Scottish Enlightenment on the US.
During the event, which was held at the Smithsonian
Institution in the American capital earlier this month,
academics from the universities of Dundee and Strath-
clyde considered a range of topics including historic
links between John Anderson, the founder of Strathclyde
University, Benjamin Franklin and George Washington.

A lecturer has won the National Award for Excellence in
Teaching Sociology for an innovative approach that
allows students to analyse their own lives, even in
their first year of study. Carol Stephenson, programme
director and principal lecturer in sociology
at Northumbria University, was
given the honour by the British
Sociological Association
and the Higher Education
Academy for a module
entitled Life Stories.
Students on the course
share their own biogra-
phies and consider how
their choices have been
shaped by factors such
as class, gender, ethnicity,
geography and sexuality.

Clearer images of cancer cells could be developed thanks to a
collaboration between a UK university and the European Organi-
sation for Nuclear Research (Cern) in Switzerland. Academics
from the University of Bath will work with particle physicists at

Cern to create multimodality
tomography techniques that enable
cancer cells to be visualised more
clearly than current technology
allows. It is hoped that radiologists
will be able to use the images to tar-
get radiation therapy on tumours
more precisely, thereby avoiding
damage to nearby healthy tissue.

A new one-stop student hub is to be created at a central London
institution thanks to a £332,000 donation by a philanthropic
trust. Soas, University of London is to consolidate its two student
service centres at one site at its Senate House campus after it
received the major gift from the Garfield Weston Foundation, which
is named for the Canadian-born founder of Associated British Foods.

A species of dinosaur described as a “long-nosed
cousin” of Tyrannosaurus rex has been discov-
ered. Scientists at the University of Edinburgh
have nicknamed the prehistoric creature
“Pinocchio rex”, and said it lived in the late
Cretaceous period, until around 66 million
years ago. Officially named Qianzhousaurus
sinensis, the 9m-long creature was a fearsome
carnivore that lived in Asia. The fossilised skele-
ton was discovered on a Chinese building site,
and was identified by researchers from Edinburgh
and the Chinese Academy of Geological Sciences.

Artistic, cultural and
medical perspectives on
death and bereavement
are being explored in
Before I Die – A Festival
for the Living About Dying,
a week-long event aimed
at encouraging people
to confront end-of-life
issues. The mostly free

festival, which began last weekend, was organised by
the University of York as part of national Dying Matters
Awareness Week. It involves lectures and expert
panels, poetry, music and theatre, as well as “death
cafes”, which offer “a chance to discuss attitudes and
questions about death in a welcoming environment
over tea and cakes”.

Female Labour politicians are four
times more likely to be depicted
negatively by the national press than
male colleagues, a study has found.
A study of newspaper coverage of
female MPs in the election years
1992, 2002 and 2012 by academics
from Leeds Trinity University and
Bournemouth University also
revealed that female Conservative
MPs are twice as likely as male Tories
to be reported negatively, while the
amount of news coverage female MPs
receive relative to their proportional
numbers in Parliament has declined.

Academics are to examine whether athletes or sports teams are
affected by Twitter. University of East London researchers will
investigate whether postings on the social media platform influ-
ence players’ achievements, their chance of being picked for a
match, their salary or their likelihood of being transferred. The

project is one of only six selected for
Twitter’s #DataGrants scheme from
more than 1,300 applications sub-
mitted from around the world. The
university, which is the only UK insti-
tution to have been chosen, will be
granted access to Twitter’s public
and historical data to carry out its
research.

Dundee/Strathclyde

Northumbria University

University of Bath

Soas, University of London

Leeds Trinity/Bournemouth

University of York

University of Edinburgh
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Twitter’s #DataGrants scheme from 
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Mismatched academic calendars,
issues with giving credits to exchange
students, language barriers and cul-
tural misunderstandings are among
the challenges facing US universities
looking to partner with institutions
in Argentina, Brazil and Chile.

This is according to a briefing
paper published by the American
Council on Education; but it also
says there is a “world of opportun-
ity” in terms of international engage-
ment with the three countries.

The higher education systems in
these countries are “developing rap-
idly” and “share a common interest
in internationalisation and expand-
ing their global reach”, according

to the Engaging with the Southern
Cone report published following a
webinar on the topic on 24 April.

The paper explains that Argen-
tina, Brazil and Chile have “strug-
gled” to be part of the international
higher education scene “for many
years”. But recently, institutions
have seen increases in student admis-
sions, university budgets and inter-
national mobility programmes.

“Since 2000, economic reforms
have brought macroeconomic sta-
bility, fiscal surpluses, and a new
wave of expansion of international
trade to the Southern Cone – all of
which have created a renewed
energy for higher education devel-
opment,” says the report.

Some of the challenges are com-
mon to the three countries. Institu-
tions are dogged with low
graduation rates, questions about
degree and teaching quality, and
unclear mechanisms for cross-

border cooperation, for example.
Others are country specific, with

the language barrier a more “seri-
ous challenge” in Brazil than in
Chile or Argentina, says the report.

In Argentina, rectors and deans
at public universities are elected, and
when they leave their post, many
members of their team also leave.
This “makes long-term planning and
commitment for successful partner-
ships very difficult”. The academic
year begins in March and ends in
December, which can be problem-
atic for student exchanges that last
more than a few weeks.

Another complication for student
exchanges is the fact that course-
work done by Argentine students
abroad is “rarely recognised for
credit towards a student’s degree”.
The experience of US universities
trying to work with Brazilian
institutions has revealed issues
including poor communication, lim-

ited resources and infrastructure,
and limited knowledge of the
strengths of Brazilian institutions
that affect potential partnerships.

There is a mismatch on a cultural
level too. US universities tended to
approach Brazilian institutions ini-
tially to gather factual information
and then establish a rapport with a
possibility of future partnership.

“Brazilian universities’ represent-
atives want to build rapport first and
then share details with future part-
ners. More visits on both sides will
help alleviate any mistrust and
establish ties,” says the report.

Meanwhile, in Chile, the number
of foreign students studying in the
country on short-term semester-
abroad experiences has seen an
“explosive increase” since 1990. “All
signs indicate that mobility between
Chile and other countries will
increase,” says the report.
holly.else@tsleducation.com

New steps, missteps await
US in hunt for Latin partners
Paper flags challenges
to global engagement
in South America,
writes Holly Else
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Justices’ reaffirmative decision
The US Supreme Court has upheld the right
of states to prevent public higher education
institutions from considering race in decisions
about university admission. The case, Schuette
v Coalition to Defend Affirmative Action, et al,
ended with justices voting 6‑2 to affirm the
constitutionality of a voter‑backed Michigan
law banning affirmative action in university
admissions. But the ruling does not override the
court’s decision last year in Fisher v The University
of Texas at Austin that it is constitutional in certain
circumstances to consider race.

Firm foundations for research
The scale of Poland’s recent investment in
universities has been highlighted by the country’s
minister of science and higher education. Lena
Kolarska‑Bobińska spoke at a ceremony to lay
a foundation stone at the University of Gdańsk,
where a new building to house the Institute of
Biotechnology is under construction. She said
that more than Zl 27 billion (about £5.25 billion)
had been invested in the infrastructure of higher
education and science over recent years, but
stressed that the modern facilities must now be
used to conduct high‑quality research.

Universities back extension
of demand‑driven system
Universities Australia has backed
the extension of the country’s
demand‑driven funding system to
non‑university providers of higher
education. The proposal, which
would include private providers,
was made in a recent government‑
commissioned review. Sandra
Harding, chair of Universities
Australia, said that the umbrella
body was “not opposed to greater
competition” but it hoped that
any extension of the system would
maintain universities’ per‑student
funding and avoid damaging the
quality and reputation of Australian
higher education.

Australia

United States

Anglo‑French accord
Students and lecturers from Paris are set to
spend time at the University of Cambridge as
part of a new five‑year strategic alliance. Paris
Sciences et Lettres – a coalition of about 20
higher education institutions in the French
capital, including universities, grandes écoles
and research institutes, which is also known as
PSL Research University – will also host
academics and students from Cambridge as
part of the deal, which is designed to further
Anglo‑French research projects.

France Poland

Malawi

Chile Women gain from charitable aid
A ceremony has honoured women in Malawi who
have been able to attend university thanks to
scholarships provided by a Scottish charity. So
far, 39 women have had their tuition fees paid for
by the Soko Fund. Earlier this month, the women
were addressed by Malawi’s minister of education
at a ceremony in the capital Lilongwe. The Soko
Fund was created in 2003 to address concerns
that women from poor backgrounds find it
particularly difficult to enter university because of
the “traditional roles they are expected to fill”.Troubleshooter’s charter

A higher education reform bill in Chile that could result in
the appointment of an administrator to private universities
with financial problems has been signed by president
Michelle Bachelet. The bill would allow such administrators
to take control of an institution’s academic, management
and financial operations, the Cuban news agency Prensa
Latina reported. Media reports suggest that the first
administrator will be appointed to Universidad de Mar, a
private institution in the city of Viña del Mar. The bill has yet
to be approved by Congress.
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Walking a diplomatic tightrope
between neighbouring Ukraine and
Russia, Belarus – a member of the
Commonwealth of Independent
States – is attempting to adopt lib-
eral market-led policies to improve
the quality of its higher education
and to attract more international
students.

As part of such moves, a deal was
signed last month in the capital,
Minsk, between a UK awarding
body – the Association of Business
Executives – and the Belarusian gov-
ernment recognising ABE qualifica-
tions as the equivalent of the
country’s diplomas of higher educa-
tion and master’s degrees.

The signing of such a memoran-
dum is part of a campaign by Bela-
rus to join the Bologna Process, a
system designed to ensure compa-
rability in the standards of higher
education qualifications and to pro-
mote freedom of movement within
Europe.

“We welcome educational ties
with the UK because it is the mother-
land of the English language,”
Sergey Maskevitch, Belarus’ educa-
tion minister, said at the forum in
Minsk where the agreement was
signed. “Being able to study for a
qualification that is internationally
recognised offers our students the
confidence to know that their
education is the best we can
make it. We need graduates to stay
in Belarus and help us build our
economy.”

By investing 2 per cent of its gross
domestic product in improving the
quality of its higher education, Bela-
rus hopes to shift a stagnant
economy that is reliant on state-
owned manufacturing companies
supplying Russia with lorries,
coaches and chemicals towards
high-technology industries. “We
have a very good higher educational

platform here, but we don’t have
enough specialists in business and
technology. We would like to see
more research devoted to pharma-
ceuticals and nanotechnology,” said
Mr Maskevitch.

Although the Russian higher edu-
cation “five plus one” model of com-
bining undergraduate and master’s
education is widely adopted within
Belarus, universities are now trying
to shorten degree courses to con-
verge with the Bologna Process. At
the same time, degree syllabuses are
becoming less prescriptive and more
influenced by the views of student
councils and employer bodies.

Striving for quality
Belarusian universities have also
been upgrading quality management
systems to meet European standards
in an attempt to become more like
the West. Anatoly Osipov, first vice-
rector of the Belarusian State
University of Informatics and Radio-
electronics, said his institution
achieved a key European kitemark
for quality management in 2010,
“and this academic year for the first
time we have started offering a four-
year undergraduate degree followed
by a two-year master’s to bring us
closer to the European system”.

Despite these efforts, the Soviet
Union’s legacy is still apparent in a
country where academic freedom
can be constrained and degree syl-
labuses traditionally need state
approval. These are issues that must
be resolved ahead of the republic’s
Bologna bid.

Deborah Trayhurn, chief operat-
ing officer of the private Magna
Carta College Oxford, who attended
the Minsk forum, said there was still
much work to be done to help Bela-
rus meet the Bologna conditions.

“UK universities have the scope
to set their own agenda. But in Bela-
rus, much more is laid down already
and university practice is centrally
arranged and administered. Terms
such as efficiency, effectiveness and
quality control are philosophically
likely to be differently viewed,” said
Ms Trayhurn. Magna Carta has set
up a base in Minsk to offer ABE
qualifications by distance and
blended learning.

Internationalisation
Degrees taught in English are also
helping to open up Belarus to the
West. Institutions such as the Bela-
rusian State University and the
BSUIR have recently begun offering
undergraduate and postgraduate

degrees taught in the language.
Already a third of all master’s stu-
dents and 20 per cent of doctoral
students at BSUIR, which has more
than 16,000 students in all, are
international. “Teaching in English
helps us interact better with foreign
students and is a lot more success-
ful than trying to teach them the
basics of Russian in one year,”
Dr Osipov said. As a result of this
policy, numbers of international stu-
dents at BSUIR are doubling year
on year, he said.

Although, in the main, interna-
tional students in Belarus still come
from fellow CIS countries such as
Uzbekistan and Kazakhstan, many
are arriving from as far afield as
China, Vietnam, Turkey and Iran. In
all, there are now about 16,000 inter-
national students in Belarus from 98
countries, a figure that Mr Maske-
vitch would like to see doubled.

But the key to Belarus’ success –
and perceptions about the extent
to which it has come in from the
cold – may hinge on encouraging
students from elsewhere in Europe,
particularly in the West, to study
there. “Europe is under-represented,
but I hope our education reforms
will soon change that,” Dr Osipov
said.

Brace yourself Belarus is investing in higher education to help shift its economy towards high-technology industries

Belarus takes Bologna path
to come in from the cold
The former Soviet
satellite is working to
raise standards and to
court foreign students.
Stephen Hoare reports
from Minsk
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Back in Europe after a three-
month stay in South Africa, I keep
having to answer a pair of related
questions: (1) What was it like?
(2) Did I enjoy myself?

Sometimes I am not sure if
people are really that interested
in the answers. They know that
I was away and so they ask
what they are obliged to ask.
Unfortunately, even if my inter-
locutors are just being polite,
I keep thinking that I have to give
a serious answer. It is part of my
job now, especially since I am
responsible for a research and
teaching unit that includes South
African literature under its remit.
What was – and is – it like?

In a recent Times Higher Edu-
cation article I mentioned the
prevalence of violent crime, the
ubiquity of razor wire and corrup-
tion. But that is only a small part
of South Africa today. My wife,
an Englishwoman, did not want
to leave. Among other things, it is
a place where it is very easy to
make friends, and even to make
friends across the divides of race,

caste and wealth that still define
everyday life in the country.

But not only is it my job to try
to figure out how to explain
South Africa, it is also for me
to figure out how to talk about
enjoyment. I do research into the
nature of consumer culture.

I have tried to speak
authoritatively
about what it
means for so
many of us to
live in a world
where being
a consumer
seems to be
more import-
ant than being
a citizen. When
I am asked if
I enjoyed myself
in South Africa, how-
ever politely, I am being
asked, in effect, how in my
capacity as a consumer-tourist
did I experience the place?

And the answer, it is hoped,
will be equally in the mode of
consumerist discourse: “I had

a great time!” Tales of zebras and
giraffes, of beaches and beer, of
cabarets and cocktails to follow.

Meanwhile, at the institute
where I studied, virologists were
looking for an HIV vaccine and
clues about the origins of life,

plant biologists were looking
for better kinds of grain

to grow in African
soil, anthropolo-

gists were inves-
tigating the
illegal world-
wide trade
in human
organs and
humanists

were dis-
cussing the

future of Afri-
can culture.
Well, we had a

great time. But experienc-
ing first hand, across the disci-
plines, the idealism, dedication
and honesty inherent in academic
study was the most important
part of my trip.

I also saw four brilliant perfor-

mances in Cape Town theatres
where the message was always, on
the one hand, that South Africa had
to come to terms with its past and,
on the other, that there was no way
forward but through continued
reconciliation. I heard local poets
bitterly complain about the present,
but doggedly pant for progress.

And I met Njabulo Ndebele,
one of South Africa’s most
acclaimed writers. He had once
been an ardent anti-apartheid
activist and part of the Black
Consciousness Movement. For
years he had been forced into
exile by the apartheid govern-
ment. But all that is over now.
“I’m no longer interested
in being a black man,” he told
me. “I’m interested in becoming a
human being.”

Robert Appelbaum is professor
of English literature at Uppsala
University, Sweden, and fellow
at the Stellenbosch Institute for
Advanced Study, South Africa.
His latest book is Working the
Aisles: A Life in Consumption.

Beyond consumer-tourism in the Rainbow Nation
FROM WHERE I SIT

HEPI-HEA Spring Conference

British Academy,Wednesday 21May 2014

The Student Academic Experience 2014

Book a place now at the HEPI-HEA Spring Conference to hear the results of the
2014 Student Academic Experience Survey on the day they are published –

21 May at the British Academy. At the conference you will find out:

l What a good student learning experience looks like at the most innovative institutions.

l Whether UK students are getting a better or worse experience than students in other countries.

l What the other data shows on the quality of education in British universities.

Places are limited – book now at www.hepi.ac.uk

Attendees will receive a free copy of the published findings from the
2014 HEPI-HEA Student Academic Experience Survey.
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Many different ways of putting sci-
ence on stage – from a puppet opera
about an 18th-century “freak” who
ate cats to a workshop exploring
“Circadian rhythms and light envi-
ronments” – came under scrutiny at
a recent academic conference that
featured some of the leading expo-
nents in a relatively small but grow-
ing field.

There are already two full-length
books about the phenomenon of the
“science play”: Kirsten Shepherd-
Barr’s 2006 study, Science on Stage:
From Doctor Faustus to Copenha-
gen, and, three years later, Eva-
Sabine Zehelein’s Science: Dramatic:
Science Plays in America and Great
Britain, 1990-2007.

The University of Lincoln confer-
ence, Performing Science: Dialogues
Across Cultures, set out to explore
such plays and other kinds of sci-
ence-based performance, bringing
together academics, artists, actors
and directors, including many
“practitioners” who work within
universities.

Papers and discussions were
accompanied by performances and
readings of work-in-progress, all
designed to illuminate what we
mean by science plays; whether they

form a significant genre; whether
they need to “enact” the science or
just describe it; how they should be
assessed; and their value for both
research scientists and the wider
public. Two of the best-known fig-
ures in the field took part in keynote
sessions.

Michael Frayn’s 1998 play
Copenhagen is widely regarded as
a landmark example of a science
play, although he saw it as “a play
about how difficult it is to under-
stand other people’s – and indeed
one’s own – motivation” that used
a particular scientific event to illu-
minate this theme.

Its production, Mr Frayn
explained, had actually altered the
historical record. The action focuses
on the uncertainties surrounding the
wartime meeting between the Dan-
ish physicist Niels Bohr and the Ger-
man physicist Werner Heisenberg
about atomic research. The success
of the play had led many people to
offer their own theories about what
actually happened. Eventually, first
the Bohr and then the Heisenberg
families decided to release papers
that called into question even the
few facts on which everybody had
hitherto agreed.

Similar themes were taken up at
the conference by the nonagenarian
Carl Djerassi, professor emeritus of
chemistry at Stanford University –
and the co-inventor of the birth con-
trol pill – who since retirement from
being a scientist has recreated him-
self as a writer. Now a prolific dram-
atist, he has produced didactic plays
explaining the basic facts – and often
startling moral implications – of new
reproductive technologies; plays
examining historic turning points
such as the discovery of oxygen; and
plays trying to give audiences a real-
istic picture of scientific research.

Professor Djerassi has written
that experience has taught him to
“keep the science impeccable, but
underplay it. Instead of tellingwhat
the characters do, emphasise how
and why they did it.” His play Insuf-
ficiency, for example, dramatises “a
non-tenured chemistry professor’s
unsuccessful search for tenure” and
the theme of “fashion in science”
through the story of an expert in
“the chemistry and physics of cham-
pagne and beer bubbles” whose col-
leagues consider his work trivial.

Spreading the word
As academics, argued Robert Marc
Friedman, interdisciplinary profes-
sor of history of science at the Uni-
versity of Oslo, “our hard-won
insights rarely reach more than the
tiny international disciplinary com-
munity”. Partly in order to reach
out, he had drawn on his book, The
Politics of Excellence: Behind the
Nobel Prize in Science, to produce
a spin-off one-act play about the
physicist Lise Meitner and how her
two main collaborators, Otto Hahn
and Manne Siegbahn, took credit
for her achievements. Although it
had been widely acclaimed, “one of
Siegbahn’s disciples” had “insisted
that efforts to portray Meitner as a
martyr were perpetrated by nothing
less than feminists and Zionists.
Maybe even terrorists.”

The “stories we tell of the past”,
Professor Friedman continued, “can
help shape the science of the future.

I turn to theatre to construct such
stories…Even after years of research
on a topic or episode, I find many
crucial questions remain unanswered.
I find the process of writing and
rewriting and rewriting a play itself
a process of exploration and reflec-
tion. Although I might create char-
acters informed by my historical
knowledge and insight, they never-
theless take on their own lives saying
and doing things that I had not
anticipated.”

Yet there remained, in Professor
Friedman’s view, considerable disa-
greement about the right standards
for evaluating a play based on the
history of science. Historians tended
to “get hot under the collar as soon
as they see factual detail and con-
textual understanding trampled
underfoot”. Some scientists seemed
“unable to accept that others than
themselves might have something
of importance to say about their
enterprise”. Yet playwrights, on the
other hand, often played fast and
loose with the facts, “go[ing]

Research intelligence

Show the workings a recent London production of

Experimental
method acting
Matthew Reisz explores science plays: the
writers, their intentions and what they achieve

How and why a non-tenured scholar is the focus of Insufficiency by Carl Djerassi
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● Institution: University of
Dundee
The new biometric: your life in
your hands

● Award winner: Richard Grencis
● Institution: University of
Manchester
Understanding parasitism:
survival and immunoregulation of
parasitic nematodes

Biotechnology and
Biological Sciences
Research Council
Research Grants
● Award winner: Susan Francis
● Institution: University of
Nottingham
● Value: £437,070
Gustotopic mapping in humans:
a high-resolution fMRI study to
assess detailed topography and
modulations

● Award winner: Zafar Bashir
● Institution: University of Bristol
● Value: £693,617
Understanding the hippocampal-
perirhinal-prefrontal tripartite
circuit in associative memory

● Award winner: Carole Goble
● Institution: University of
Manchester
● Value: £192,113
Delivering ELIXIR-UK

Leverhulme Trust
International Network Grants
Sciences
● Award winner: Istvan Ballai
● Institution: University of
Sheffield
● Value: £108,980
Instabilities in partially ionised
prominence plasmas

● Award winner: Balint Toth
● Institution: University of Bristol
● Value: £125,520
Laplacians, random walks, bose
gas, quantum spin systems

Research Project Grants
Sciences
● Award winner: Setsuko Sahara
● Institution: King’s College
London
● Value: £177,936
A quantitative approach towards
understanding the evolutionary
cortical size regulation

● Award winner: David Clayton
● Institution: Queen Mary
University of London
● Value: £312,618
Neurogenomics of perception

Arts and Humanities
Research Council
● Award winner: Paul Readman
● Institution: King’s College
London
● Value: £777,581 (AHRC
contribution)
The redress of the past: historical
pageants in Britain, 1905-2016

Economic and Social
Research Council
ESRC/DFID Joint Scheme for
Poverty Alleviation Research
● Award winner: Ian Harper
● Institution: University of
Edinburgh
● Value: £444,230
New norms and forms of
development: brokerage in
maternal and child health service
development and delivery in
Nepal and Malawi

Royal Society
Wolfson Research Merit Awards
Awards are worth £10,000-£30,000
a year, which is a salary enhancement
● Award winner: Sue Black

through the motions of breathing
life into historical figures on stage,
only then to plead, when confronted
with blatant misrepresentation, that
in reality they are merely engaged
in fiction”.

Beware intentions
Professor Friedman also raised a
number of concerns. He was critical
of scientists who “delight” in the
attention given to their work by
artists even when their plays “bor-
der on a trivialisation of science and
the history of science”. He was
equally wary of writers who find in
science “a wealth of metaphor and
imagery, while remaining ignorant
of any deeper understanding of the
subject”.

Other delegates questioned
whether the movement to put sci-
ence on stage was really driven by
artistic concerns or by external fac-
tors. One noted that the Committee
on the Public Understanding of Sci-
ence, set up in 1985, had proved “a
catalyst for the whole movement”

but suggested that the central goal
was to “make the public more sym-
pathetic to big spending on science”.
Another described artistic practi-
tioners within her university desper-
ately searching for a scientist so they
could try to secure funding for a
joint project.

Professor Djerassi has also
expressed scepticism about the hype
surrounding science plays. Although
Shepherd-Barr’s Science on Stage
lists 62 examples since the premiere
of Copenhagen, “nearly half of
[them] have neither been performed
nor published” and merely enjoyed
“workshop readings or single minor-
venue stagings”.

It was left to Professor Friedman
to comment wryly on the gulf
between the academic and theatrical
worlds, recalling how plans for a
production of his play Becoming
Albert Einstein came to naught
when the lead actor “ran off with a
40-year-younger woman to Thai-
land”. “That’s showbiz,” he said.
matthew.reisz@tsleducation.com

NC3Rs/EPSRC
Award winner
Malcolm Clench
(team lead),
David Smith,
Neil Cross and
Laura Cole
Institution

Sheffield Hallam University
Value £244,045
Labelled IMS-TAG proteins for
quantitative mass spectrometry
imaging
A technique to reduce the need for
animal testing in pre-clinical research
is being developed. In previous
projects that looked at protein
change in tumours after anti-cancer
drug administration, researchers
needed to be able to measure
changes in protein levels to provide
clinicians with an accurate picture of
how tumours respond to treatment.
“Under the usual method you would
need around 25 mice for testing, but
by using mass spectrometry imaging,
only one mouse would be needed,”
Professor Clench said.
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production of Copenhagen, which dramatises a meeting between Niels Bohr and Werner Heisenberg
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A distinguished academic expert on urban geography and
the geographies of development has died.

Rob Potter was born in north-west London on 24 Febru-
ary 1950, brought up on a council estate and attended
Kynaston Technical School (1961-68). Although it was rela-
tively unusual for boys there even to study A levels, he went
on to gain a first in geography at Bedford College, Univer-
sity of London (1968-71), followed by a PhD at the same
institution focusing on retailing and consumer behaviour in
Stockport (1971-74). He was then appointed lecturer in
geography. Promotion came in 1987, when he was made
reader in geography at what is now Royal Holloway, Univer-
sity of London. He went on to become professor in 1993,
serving as departmental head between 1994 and 1999. Profes-
sor Potter finished his career at the University of Reading,
where he became professor of human geography in 2003 –
and soon also director of research and, from 2008, head of
the School of Human and Environmental Sciences.

In 1979, Professor Potter published a celebrated paper in
the journal Geoforum critiquing the use of Western theories
of urban planning in Barbados. This led to more than three
decades of research in the Caribbean (much done in collab-
oration with his colleague and friend Dennis Conway,
professor emeritus of geography at Indiana University),
addressing issues of urbanisation, planning, housing, tour-
ism, heritage, race, gender and returning migrants.

Such detailed research provided the basis for more
general analyses, ranging from provocative position papers
to seminal textbooks, most notably Geographies of Devel-
opment (with Tony Binns, Jennifer Elliott and David Smith,
1999) and The Companion to Development Studies (edited
with Vandana Desai, 2002). Professor Potter was also
founding editor of the journal Progress in Development
Studies and founding co-editor of a series of research mono-
graphs titled Global Development and the Environment.

Sally Lloyd-Evans, now associate professor in human
geography at Reading, recalls Professor Potter as “an
enthusiastic and gifted lecturer” who “even managed to
coax us away from the lunchtime episode of Neighbours
in the students’ union to make his lectures on time”. She
also paid tribute to him as a man who did everything “to
the very best of his ability, and with honesty, integrity and
enthusiasm”, and could always “raise the mood or make
light of the most serious issues, including his own illness”.

Diagnosed with oesophageal cancer in 2009, Professor
Potter continued writing, editing and supervising students
with great fortitude and humour. He died on 30 April and
is survived by his wife Virginia and daughter Katherine.
matthew.reisz@tsleducation.com

Rob Potter, 1950-2014

Obituary

● Where and when were you born?
Brisbane, Queensland, in 1955.
We lived all over Queensland until
I was about three, then moved to
rural Victoria, and then Kimberley
in Western Australia. There I did
my first three years of school in
a classroom with the children of
scientists and Aboriginal trad-
itional owners and pastoral work-
ers. We also lived in Darwin for
five years before Cyclone Tracy
[in 1974], at a time when that city
was the most multicultural melt-
ing pot in Australia.

● How has this shaped you?
Transience and broad exposure to
community has caused me to be
open and to challenge and evalu-
ate my surroundings. Aboriginal
people have been a guide to me
in all sorts of contexts.

● After your time in politics, are
you looking forward to working
in a university?
The university provides a wonder-
ful opportunity to take the time
to set and adhere to my own
agenda and to respond to issues in
a thoughtful and purposeful way.

● Is progressive environmental
policy hampered by climate change
deniers?
We need to respond [to them] but
not get distracted. The work I did
as commissioner took me all over
Victoria, conferring with and lis-
tening to people in towns, cities
and on the land. I was struck by
the depth of concern about the
changing climate, the extent of
innovative action and the desire
for accurate information. Deniers
are laggards intellectually and
practically.

● What are the most pressing
global environmental issues?
Sustainable development, climate
change, water scarcity, the right
of women and girls to education
and opportunities, religious intol-
erance and environments that
nurture cultural integrity.

● What is the role of universities
in promoting sustainability, in
research and beyond?
We already see leading universities
promoting environmental man-
agement…[and] this is being
embedded in course delivery, as
leading universities understand
they have a responsibility to pro-
duce good environmental citizens.
Student demand is driving this.

● How do attitudes to the
environment in Australia compare
with those in the UK?
We have a poor environmental
record that is not well understood
even as we appear to value our
unique biodiversity. However,
there is a remarkable amount of
community work being done to
deal with biodiversity loss, climate
change and other environmental
pressures. These activities bind us
together.

HE&me
Kate Auty is the former
commissioner for environmental
sustainability in the Australian state
of Victoria. Among other roles she
has held in her career, she was a
solicitor for a major inquiry into
Aboriginal deaths in custody held
in the late 1980s and early 1990s.
In April, she was named a vice-
chancellor’s fellow at the University
of Melbourne. The position provides
a residency for distinguished public
intellectuals to contribute to the
public life of the university



15 May 2014 Times Higher Education 25

PEOPLE

The sheer numbers of academics contributing to Twitter feeds,
Facebook profiles, blogs and the like show that social media
can be a fertile place for scholarly dissemination. But as many
scholars feel compelled to remain morally neutral in advancing
evidence, how should academics present themselves?

Brent E. Sasley, assistant professor of political science at the
University of Texas at Arlington, and Mira Sucharov, associate pro-
fessor of political science at Carleton University in Ottawa, Canada,
argue that there are “intellectual and social justice benefits to
scholars embracing” non-scholarly identities on social media in
a piece for the London School of Economics’ Impact of Social
Sciences blog (http://ow.ly/wC2J4).

“All of us identify with one or more communities – ethno-
national, political, ideological, and so on,” they write. “But because
they are presumed to compromise objectivity, we have been social-
ized to believe that these commitments need to be put aside when
we engage in scholarly work.” Social media, however, make this dif-
ficult, particularly when an individual’s “prior political or philosophi-
cal commitments” connect with their academic subject matter.

“The characteristics, expectations, and lack of boundaries in
social media present clear opportunities for scholars to take
advantage of their identities to press their claims and engage their
communities in analytical dialogue,” the pair continue.

They cite three reasons for this. First, being well versed in their
fields and trained to assess evidence allows scholars to claim a
level of expertise that “even those passionate about an issue but
whose job is not to study it cannot”. Second, because they “are
insiders to our communities” – for them specifically, in Jewish
liberal-Zionist circles in North America and, to an extent, in Israel –
they “have a level of entry and acceptance” that may be denied to
“outsiders”. Third, their academic views might not have been as
readily accessible to “ordinary members of our community”
because they are published in traditional scholarly circles.

While they accept that the “egalitarian nature” of social media
can put some off – “anybody can call somebody else out on Twitter,
and everybody can see it” – it allows other communities opportun-
ities to “directly engage with us and therefore both be exposed to
our arguments and perhaps to shape them”. From their own per-
spective, this means that they are no longer considering just the
“why” questions but have been pushed towards “the precipice of
what have colloquially been called ‘WTF’ questions” as people
“seek not only to unravel scholarly mysteries, but to address issues
of ethical frustration and moral outrage”.

“We recognize that for many…this goes against the very identity
we are expected to hold as academics. In international relations…
mainstream theorists such as realists, liberals, and institutionalists
have long been thought of and, indeed, play on their presumed
role as objective analysts working to improve life. But Marxists,
post-positivists, feminists, and constructivists have increasingly
raised questions about the inherent activist nature of scholarship.”

Joining in digital commentary may feel “risky” to those who have
been socialised to remain “morally neutral”, but getting involved
can be gratifying, they conclude. “We can now engage a broader
array of questions. We argue, then, that wedding this engagement to
a moral activism is entirely appropriate – even necessary.”

John Elmes

Weekly transmissions from the blogosphere

● Send links to topical, insightful and quirky online comment
by and about academics to chris.parr@tsleducation.com

● The ill-treatment of Australia’s
Indigenous people has been well
documented. What progress has
been made to remove this injustice
and what still needs to be done?
We still imprison Aboriginal
people at a scandalous rate. Non-
Indigenous people will find a role
in remedying this and other prob-
lems only by actively collaborat-
ing for change, taking advice and
surrendering “control”. We are
not as good at this as we should
be. We need to be reflective and
to act together.

● Tell us about someone you’ve
always admired
Rochelle Patten, a senior Yorta
Yorta woman. She was the first
person to give me insights about
being Aboriginal in closely occu-
pied south-eastern Australia.
We met in 1978 through her
cousin Sandra Bailey, the first
Aboriginal woman to study law
at the University of Melbourne.
Rochelle grew up as Australia
actively promoted assimilation,
she struggled with racism, she
sought out educational opportun-
ities while maintaining her cul-
tural integrity, she has been
generous in the face of adversity,

and she has encouraged me to be
a more thoughtful and attentive
listener and observer.

● What has changed most in
Australian higher education in the
past 10 years?
I am a child of the Whitlam edu-
cation reforms of the 1970s
[which introduced free, universal
higher education]. As a young
woman with a state school educa-
tion, I gained a place at the Uni-
versity of Melbourne law school
supported by a scholarship. Anec-
dotally, I hear that tuition fees can
make it more challenging for
people coming to university from
that sort of background.

● Melbourne is a leading national
and global university. What are
Australia’s strengths in global
higher education?
We continue to find a place as
educational innovators. I have
been really struck by our commit-
ment to e-research and distance
learning generally. We are also
very culturally open in the univer-
sity sector, notwithstanding the
perception of pressures to the
contrary.

John Elmes
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News

Impact has inevitably become the
watchword for university research
departments since its inclusion in the
criteria for this year’s research excel-
lence framework.

Now, the biggest non-govern-
mental funder of university research
in the UK, the Wellcome Trust, is
focusing more on how it assesses
impact by establishing a new depart-
ment in the area and looking for
someone to lead it.

The department of science strat-
egy, performance and impact will
look at how it predicts and measures
results from its existing portfolio of
grants and consider whether the
organisation is missing opportuni-
ties in science.

Its new head will be expected to
scrutinise the existing internal com-
mittees, systems and criteria that are
used to make funding decisions to
see if other methods could offer
more potential.

“At the level of science we
need to be introspective. Are we
working in the right ways? Are we
doing the right things? We have
decided to do more of that,” said

Kevin Moses, director of science
funding at the trust.

Each year, the trust spends
£600 million on research in the UK
and overseas and the post holder
will look at past assessments of
impact to see if the systems in place

to measure it are up to scratch.
New criteria and other factors

that could help the trust to make
“wise decisions” on funding will
also be considered.

Wellcome currently has various
methods of measuring impact. These

include end-of-grant reports, annual
visits to funded scientists and
research meetings. “We have not
been really systematic and we want
to think harder about that,”
Dr Moses said.

“I can imagine all sorts of
things,” he added, which he
suggested could include a combina-
tion of “arithmetic metrics” and
“common sense”.

Scanning the horizon to find
future opportunities that the trust
could plug “productively” with new
funding is also part of the remit.
This will involve holding discussions
with people in other organisations
in the UK and overseas as well as
those in the different science
departments of the trust to spot
potential new areas of science and
new funding mechanisms for
research.

One aspect of this will be making
sure that the trust does not duplicate
the efforts of others.

“We need to think about how we
best apply our money to new large
initiatives,” Dr Moses added.

The head of the new department
will be able to recruit a further three
team members to help with the
tasks.

Dr Moses said that there are a
number of backgrounds that could
lead someone to be the right candi-
date for the job. This could include
scientific or clinical researchers,
people with administrative and
funding experience, economists or
journal editors.
holly.else@tsleducation.com

Scanning the horizon new science head will help trust find future opportunities

A Wellcome chance for
introspection and innovation

A University of Southampton academic
has been honoured by two academic
bodies. Tim Leighton, professor of
ultrasonics and underwater acoustics at
Southampton’s Institute of Sound and
Vibration Research, has been awarded
the 2014 Rayleigh Medal – the highest
accolade from the Institute of Acoustics

– and a fellowship by the Royal Society
in recognition of his scientific achieve-
ments.

Jean McEwan has joined the
University of Exeter as vice-dean
(education) at its medical school.
Professor McEwan is a consultant
cardiologist and joins from University
College London.

UCL has appointed Nick Brook,
currently head of the School of Physics
at the University of Bristol, as its new

dean of mathematical and physical
sciences.

The University for the Creative Arts
has announced that creative writing
expert Craig Jordan-Baker will be
joining its School of Film and Media in
September. Dr Jordan-Baker will lecture
for the new undergraduate courses in
media and creative writing, and
journalism and creative writing.

Joy Notter, professor of community
health at Birmingham City University,

has been awarded the Campaign Medal
for Services to Health from the
Vietnamese Ministry of Health for her
contribution to improving healthcare in
the country.

Queen Mary University of London has
appointed David Sadler as its new
vice-principal (international). Professor
Sadler, currently vice-president for
academic affairs at Xi’an Jiaotong-
Liverpool University in China, will take up
the post on 1 September.
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The University of the West
of Scotland is looking to
appoint a director for its
international centre
based at the institution’s
Paisley campus.
● http://ow.ly/wFg3t

The University of St Mark
and St John in Plymouth
has an opportunity for an
executive dean of
research, postgraduate
and innovation.
● http://ow.ly/wFgsb

Staffordshire University
is seeking a candidate
to fill the role of
deputy vice-chancellor
(research, enterprise
and external).
● http://ow.ly/wFgJq

top roles: seNior-level admiNistrative jobs

Appointments

Jobs intelligence

The research funder is
seeking a head for its
new science strategy
department who could
bring a fresh approach
to assessing impact.
Holly Else reports







The University of New England (UNE) was Australia’s first regional university, with a history dating back to 1938. Located in the picturesque regional town of Armidale in New
SouthWales, UNE has a beautiful campus which offers world-class facilities. Armidale is a unique university town with a vibrant arts culture, outstanding facilities and a range
of first-class schools.

UNE has been a leader in Australia in distance and online education for several decades. One of the country’s fastest growing universities, it has grown its total student base of
over 22,000 by 17% in recent years. The University is financially strong and well-governed with a supportive and progressive Council.

UNE has a unique student profile with 80% of its students online. At the same time, a high percentage of its on-campus students are residents in the University’s nine Colleges.
The University has achieved top ranking for student satisfaction for the past thirteen consecutive years. It has maintained strong ATAR (entry level) standards andmademajor
recent investments in infrastructure and new technologies.

The Council of the University is undertaking an international search for a Vice-Chancellor to lead UNE through the next stage of its development.

A key challenge for the incoming Vice-Chancellor will be tomaintain UNE’s current onlinemarket advantages, while pursuing themany emerging opportunities for growth and
innovation in digital education. UNE has nationally prominen t, world-class research strengths including in the agricultural and environmental sciences, puremaths, archaeology
and a high quality scholarly community in the humanities, therefore contributing to the growth and development of these is a priority. In addition, it partners with the University
of Newcastle on an innovative joint medical program and hosts a leading national Education Centre for Rural and Regional Australia.

An important requirement of the role will be an open, transparent and constructive leadership style and strong management skills. These should include exceptional
communication and interpersonal skills, sound business and commercial acumen, and a track record of innovation and successfully leading cultural change and
organisational development.

The successful candidate will require a well developed understanding of the complex national and globalmarket forces at play within the sector, and be capable of positioning
UNE as a nimble and agile player in that context. This will require a deep understanding of the intersection between technology and education.

The University is offering a competitive package plus a very attractive, historic residence on campus for the new Vice-Chancellor. In addition to accomplished senior academic
leaders, individuals with relevant experience from outside the sector and international candidates are encouraged to apply.

Vice-Chancellor & Chief Executive Officer

For a confidential discussion please contact Bill Kett at Heidrick & Struggles on +61 3 9012 3043.
To obtain an information pack or apply please email une vc@heidrick.com by Friday 20 June 2014.

Equity principles underpin all UNE policies and procedures
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Trade unionists get a bad press but
rare is the University and College
Union member I have met who

relishes industrial action. The
overwhelming majority give their all to
their students, are more focused on their
research than their pay packets and put
up with the casualisation that dogs our
sector because they love what they do.

Yet that goodwill has been exploited
year after year by university employers.
The only two significant pay uplifts
achieved in this century were won as
a result of well-supported marking
boycotts and strike action, rather than
employer largesse.

It is in that context that the ending of
the 2014 dispute should be seen. There
are those who see the result as black or
white – a vindication for this view or
that. I think, however, that it shows
something more complex.

For many UCU members, the
2 per cent pay award was beyond what
they were expecting from employers
who have seemed completely impervious

to the consequences for staff of
successive below-inflation awards.
We have also managed to protect our
incremental pay structure, while many
other staff in public services battle cuts
and other pressures on pay and
conditions.

Yet, none of this can or should
detract from the substantial reduction in
real-terms pay faced by university staff.
And nor should anyone claim that this
year’s settlement does anything other
than stop the rot. Since 2009, pay has
lost its value against inflation by close to
15 per cent. This huge loss of salary
status for staff at the same time that
student fees have tripled is bad news
for anyone who cares about our
universities.

That brings me to the other
significant factor in this year’s dispute.
In 20 years, I have never known the
reputation of vice-chancellors and
principals to have sunk so low. When
I met senior Conservative and Labour
MPs during the dispute, I was asked by
both, in the space of a single week,
“what are ‘your’ vice-chancellors

A start – no more, no less

playing at”? The source of the
incredulity, of course, was the hypocrisy
of those at the top who averaged
increases of 5 per cent while those who
do the work got just 1 per cent.

Big increases in vice-chancellors’ pay
are nothing new and nor is the pathetic
array of reasons produced by their
apologists. But the UCU has lifted the
lid off the murky world of the remuner-
ation committees that determine senior
pay. Our research shows that far from
being transparent, most universities do
not even record why they gave the boss
a pay rise or the arguments that took
place when the vice-chancellor left the
room.

Continuing to uncover this
disgraceful lack of transparency will be
a priority, including arguing that staff
and students must now be represented
on these committees. Not just because
this is public money or because there is
something unbelievably arrogant about
those who hide behind a redaction
culture – which should have no place in
a university – but because hearing
people who have enjoyed healthy pay
rises over the past few years attack their
own staff for daring to stand up for
themselves sticks in the craw.

A number of universities have much
to do to win back the support and
trust of their staff and students.
A good start would be for those
institutions that threatened to dock,
or have docked, a full day’s pay for a
two-hour strike, to remove the threat
or repay the money.

Moving forward, I urge those
activists who were disappointed with the
overwhelming ballot result or who felt
that this tactic or that tactic was wrong,
to look at the bigger picture. Whatever
side of the argument we are on,
everyone must recognise that the UCU
needs to increase our membership
further and engage with that member-
ship much more deeply so that they
understand and support our arguments
for better pay and conditions.

Past experience suggests that fair
pay will not be handed to us on a plate
by benevolent university leaders. We
will have to fight for it, every penny.
This year is a start – no more, no less –
and for that, to every member who
supported the union and to the students
who came out in support of their staff,
I would like to say thank you.

Sally Hunt is general secretary of the
University and College Union.

An assessment boycott has been dropped, but the
fight for fair pay must go on, Sally Hunt insists

PhD examining has increased phenome-
nally in recent years, mostly because of
the huge rise in student numbers.

As an examiner, I average half a dozen vivas
a year: roughly a thesis every two months.
Some of these are excellent, others a long way
below, but all in different ways reflect years of
work on the part of the student. Now, though,
I have started to have doubts about agreeing
to examine at English universities, because the
variations in examining practice are so great
that you can never be sure what to expect –
and nobody seems to want to change their
way of doing things.

Ten years ago, I sat on a national committee
endeavouring to draw up a Quality Assurance
Agency code of practice for the supervision
and examining of PhDs. One of the key areas
we focused on was the viva: the final hurdle
for doctoral candidates and, hence, the source
of a lot of anxiety and a not insubstantial
number of complaints when things go wrong.

We were critical of the practice of holding
a viva behind closed doors, where all too often
the candidate and two examiners are the only
people privy to what goes on. We recom-
mended that – as was already happening in
some UK and Irish institutions – a senior
academic should chair the viva, ensuring that
an independent witness is present throughout.

A good start would be for those
institutions that threatened to
dock a full day’s pay for a two-
hour strike, to remove the threat
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OPINION

PhD examiner Susan Bassnett is disheartened by some English
universities’ lack of fairness and concern for doctoral candidates

It seems we might as well not have bothered.
A series of articles in Times Higher Education
(such as “Whim and rigour”, 25 April 2013)
have suggested that PhD examining remains
dire across the UK, and that impression is
borne out by my own recent experience.

Over the past 12 months I have examined
six PhDs. Two, thankfully, were in Ireland
where one can be assured of a well-organised
procedure that mirrors our best practice guide-
lines, with the independent chair often being
a dean or head of department, and the super-
visor also permitted to be present. Another

viva was in Norway, where the candidate
defends the thesis in public and gives a lecture
into the bargain. The three students I exam-
ined in England were all good, in different
ways, but the experience of examining them
was not.

In the case of University A (not in the
Russell Group), the organisation of accommo-
dation and travel was done by a highly effi-
cient and charming secretary. The viva, chaired
by a senior colleague, took place in the
internal examiner’s pleasant study and was
followed by a reception in the common room,

again organised by the secretary.
There was also a very efficient secretary at

University B (a Russell Group member),
although the reception afterwards was organ-
ised by the supervisor, who was emphatically
not allowed to be present at the viva. That
viva (a resit) was chaired, but by a newly
appointed junior academic so uncertain of
what she was meant to be doing that both
examiners had to reassure her and offer assist-
ance. When I enquired afterwards about why
she had been dropped into a potentially diffi-
cult situation, I was told that no senior
academic wanted to “waste their time chairing
a viva”.

I was told the same at University C (a lead-
ing Russell Group institution), where the
organisation was left entirely to the supervisor.
On the day of the viva, held in a large, imper-
sonal seminar room, there was no sign of any
living being in the departmental corridor apart
from myself and the other examiner, also an

external. After a long wait, during which we
set off on an unsuccessful search for coffee, the
supervisor appeared with a nervous overseas
student. On being asked about the chair, she
replied: “Thank goodness we don’t bother
with that QAA stuff here.” The other external
and I did wonder how the university manages
to get away with such a cavalier attitude when
returning documentation for academic audit.

Thankfully, the viva went well. After it was
over, we took the student out for lunch since
if we had not done so, presumably he would
have been left to wander off on his own down
the deserted corridors in search of a fellow
human being with whom to celebrate.

Given that students sacrifice a great deal in
the pursuit of a PhD and UK universities are
all too keen to attract such high fee-paying
international students, why is PhD examining
still so amateurish and inconsistent? I have
even encountered one (Russell Group) univer-
sity where I was not asked about my qualifica-
tions to examine or even whether I was
actually still employed in a university. For all
anyone knew, I could have never read a PhD
before and the doubt remains that if the
question is not asked, might there indeed be
examiners who don’t have a clue about PhD
standards?

Surely the least a university can do for a
PhD student is to ensure that the viva is taken
seriously and proper procedures are put in
place to ensure fairness and make that last
stop before the end of the doctoral road as
stress-free as possible. But how many more
decades will it be before that message finally
sinks in?

Susan Bassnett is professor of comparative
literature at the University of Warwick.

Cavalier attitudes lead
to uncivil practices in
the conduct of vivas

At a leading Russell Group institution,
I asked if there would be a chair. The
supervisor replied: ‘Thank goodness we
don’t bother with that QAA stuff here’
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Research: a global game
Which countries are steaming ahead in the race to produce
scientific research? Simon Marginson analyses the worldwide data

O ne of the most noteworthy trends of
our time is the ever-widening geographic
spread of research science.

Across the world, more and more countries
want their own research universities. More
and more journal papers are being churned
out, and much of the important work in
science and technology is now carried out by
large multinational teams.

Research science was an American, British
and Western European preserve until Japan
joined the global circuit in the 1970s. These
science systems still account for nearly all
Nobel prizewinners. Yet the next game-
changing discovery could originate in Seoul,
Shanghai or São Paulo – or in Tel Aviv or
Tehran.

If it does, everyone will know about it
because the findings will probably be
published in English. In the past two decades,
global English-language journals have swal-
lowed up the top end of every nation’s work in
the physical and life sciences. There are a few
holdouts, such as applied engineering research
in Russia, which is still published
in Russian and remains largely inaccessible
internationally, but even there it is probably
only a matter of time before it joins the
global conversation.

The globalisation of scientific knowledge
– the transition of science to a single global
system with many branches – is underlined in
a recent report from the US National Science
Foundation, Science and Engineering Indica-
tors 2014.

This shows that, worldwide, the proportion
of science papers with international co-authors

rose from 16 per cent in 1997 to 25 per cent in
2012. In the UK, a massive 55 per cent of all
published papers in 2012 had international
co-authors. Collaboration was particularly
strong with most European Union members, as
well as Switzerland, Norway, New Zealand,
Australia, South Africa and Chile. Collabora-
tion with the US is extensive but less than
might be expected given the networking
patterns of the two nations.

The NSF data reveal three main world
regions of research and development in
2011: the US and Canada, with $453 billion
(£267 billion) in annual R&D spending; post-
Confucian East Asia (China, Japan, South
Korea, Taiwan) and Singapore not far behind
with $448 billion; and Europe well back in
third place with nearly $345 billion.

The UK’s expenditure of almost $40 billion
was less than half that of Germany (although
it is still the seventh-highest in the world).
In that light, Britain secures remarkable value
for money, especially in university research,
where it remains second only to the US in the
number of leading universities and papers in
Nature.

According to the Nature Publishing Index
2013, published in March of this year, the
universities of Cambridge and Oxford and
University College London were among the
15 research institutions publishing the largest
number of papers in the prestigious journal.
Cambridge, however, published only 151 sole
or shared papers, less than half of Harvard’s
387 papers. Imperial College London, the
Medical Research Council and the University
of Manchester all figured in the top 50 of the
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Nature list, with the University of Edinburgh
just outside.

However, when looking at shifting patterns
of research globally, the front-page story has to
be the rise of East Asia. According to the NSF
report, China continues to exhibit the world’s
most dramatic growth in R&D expenditure,
rising by a remarkable 18 per cent per year
in real terms in the decade after 2001 to reach
$208 billion by 2011 – although less than
10 per cent was allocated directly to univer-
sities, compared with 27 per cent in the UK.

South Korea also stands out. Led by tech-
nology giants such as Samsung, it spent almost
$60 billion on R&D in 2011, 50 per cent
more than the UK despite having only 80 per
cent of its population. That amounts to
4.03 per cent of its gross domestic product,
a level exceeded only by Israel at 4.38 per cent.

When the inputs are force-fed, the outputs
tend to follow. Between 2001 and 2011, the
world’s total number of published journal
papers grew by almost 3 per cent a year. In
China, however, the annual number of papers
produced jumped by 15.6 per cent a year, with
heavy concentrations in disciplines focused on
areas of national concern such as urban infra-
structure and systems, transport, communica-
tions and energy, as well as engineering,
physics, chemistry and computer science.
China is weaker in the life sciences, medicine
and psychology.

In chemistry, China produced 17 per cent
of all papers in 2012, moving ahead of the
US, which produced 16 per cent. While it is
true that the US had twice as many papers
that were ranked in the top 1 per cent by cita-
tion rate as did China, the quality gap is clos-
ing. In computer science, China produced
13 per cent of all papers but 17 per cent of
the most cited papers.

Interestingly, despite the US and China’s
economic rivalry and struggle for strategic
primacy in Asia, the NSF data also reveal
extensive scientific collaboration between
the two countries.

Journal output is also growing rapidly in
South Korea, Taiwan and Singapore, which,
like China, tend to concentrate on physical
sciences and engineering.

What about other regions of the world?
Research in India is also taking off after a
long period of stagnant output in the 1990s.
Other nations with burgeoning science output
include Brazil, Malaysia and Thailand.

But the fastest-growing science system is
that of Iran, whose output of papers rose by
23 per cent a year between 2001 and 2011,
led by physics and chemistry. In 2001, Iran’s
scientific output was only one-sixth that of its
main political opponent in the Middle East,
Israel. However, 10 years later, it produced
8,176 papers, compared with Israel’s 6,096.
While Israel remains much stronger in terms
of citation impact, it is hard to ignore the
fact that Iran is pumping up strategic science
at an extraordinarily rapid rate.

Simon Marginson is professor of international
higher education at the Institute of Education,
University of London.
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OPINION

Citizens of newer EU states
can feel like a second-class
citizenry, especially when
their master’s or doctoral
degrees, to all intents
and purposes, go
unrecognised abroad

Harmony and dissonance
Malcolm Gillies on laudable EU ideals and the trickier Bologna reality
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There’s a lot in a name.
Folklore asserts that the
shorter the name the more

trustworthy the person. Hence
US politicians such as Jeb Bush,
Bob Dole, Rick Scott. Pity poor
Barack Obama (five syllables).
Our own “pollies” are a bit
more long-winded: David
Cameron (five), Nigel Farage
(four), Ed Miliband (four), but
all are easily sidelined by Nick
Clegg (two), whose mono-
syllables are only enhanced
by those elegantly abutting
ck-cl consonantal digraphs.

Clegg is unambiguously for
Europe, and I trust him. He is one
of our few politicians who could,
and would, have said, “The forces
of chauvinism, protectionism and
xenophobia have been embold-
ened. And there is no doubt
about it. The fight is now on for
the future of our continent,” to
quote from a recent speech.

It was Clegg’s mention of “our
continent” that I admired, both
in describing Europe as a conti-
nent and in thinking of it as ours.
No distant across-the-Channel
Europe in his mind. And he ably
identified the escalating problem:
the barricades going up across
Europe, to protect “us” from the
ubiquitous “them”, who suppos-
edly threaten our jobs, erode our
ancient customs and run off with
our sons or daughters.

A most serious purpose of the
European Union is, of course, not
visa-free holidays, or that we can
all work in Lapland, but to main-
tain the peace that eluded Europe
in the first half of the past century.
The current Ukrainian situation
blew up, in part, because of a
chronic dithering in EU commit-
ment to eastern neighbours, and
an American propensity to foster
regime change without enough
thought to what comes next.

One traditional EU answer to
the protectionism, even isolation-
ism, that lurks within us all has
been mobility, whether in jobs,
studies or long-term residence. By
those millions of individual cross-
border movements in search of
something better, cheaper, sunnier,
more exciting or just plain differ-
ent, the continent is more likely
to hang together. And increasing

mobility has managed to keep
most of Europe out of conflict
for most of the past 70 years.

The Bologna Declaration,
signed at the turn of the millen-
nium, aimed to encourage
“harmonisation of higher educa-
tion architectures” across a
broader Europe than just the EU,
as part of European integration.
One way it does that is by qualifi-
cation recognition and credit
transfer. In theory this leads to
greater mobility: first in studies
and then, for graduates, in jobs.
Some countries, like the UK,
needed to do little to fit into its
three cycles of bachelor’s, master’s
and doctoral studies. Others,
especially those in Eastern Europe
emerging from four decades of
Soviet domination, had to adapt
much more.

I’ve recently spoken at a
number of events in Roma-
nia and Hungary and there is a
widespread view that, despite
some valiant attempts, the
Bologna Process is not work-
ing well. National curricula and
professional accreditations are
frequently still too “unharmon-
ised”, and the nature and timing
of assessments too uncoordinated,
to foster the envisaged move-
ment within degrees. While the
EU’s Erasmus programme has
now helped more than 2 million
students to cross borders as part
of their studies, this is a drop in
the ocean of 800 million people
living within the Bologna zone.

But it is what happens before
and after degree studies that
creates greater challenges to the
European, or at least to the EU,
goal of mobility. Very different
standards and expectations of
secondary education make it hard
to build universally recognised
higher education qualifications.
At age 15, as the Programme for
International Student Assessment
tests show, you see radically
different national levels of
achievement, even across the
EU nations.

Countries such as the Nether-
lands and Bulgaria are separated
by years rather than months of
achievement in maths, reading
and science tests, and you have
to suspect that the gap is not

narrowed in the final few years
of schooling. Cross-border credit
transfer or qualification recogni-
tion becomes dubious if it is built
upon such preceding differences.

Similarly, what happens after
graduation can be dispiriting,
with citizens of newer EU states
feeling like a second-class citi-
zenry, and especially when their
master’s or doctoral degrees, to
all intents and purposes, go unrec-
ognised abroad. A recent article
on the website FutureChallenges,
“Go West: Romania, Education
and the Mirage of Mobility”,
claimed that “for many Roma-
nians pursuing a degree abroad,
the Mirage of the West stops at
the gates of the university”.

Most pan-EU educational
endeavours hang on a weak treaty
promise to “encourage cooper-
ation”. Indeed, Article 165 of the
Treaty on the Functioning of the
European Union (2008) makes it
clear that it looks to individual
member states “for the content
of teaching and the organisation
of education systems and their
cultural and linguistic diversity”.
Back to Clegg: these 21st-century
manifestations of protectionism,
my recent audiences tell me, can
turn educational mobility into
little more than well-meaning
tourism.

Malcolm Gillies is vice-chancellor
of London Metropolitan
University.
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Martin McQuillan (“Selective hearing”,
Features, 8 May) ignores those facts about the
student occupations at the University of Sussex
that do not fit his narrative. For instance, in
March last year several thousand people were
called to a demonstration in support of the
occupation through posters that invited them
to “fuck things up”. Subsequently, a number
of protesters smashed glass doors, burned
records, wrecked furniture, intimidated staff
and stole cash and personal property from
desks. I doubt that he would tolerate such acts
at Kingston University or that he would
consider such behaviour “idealistic”.
John Duffy
Registrar and secretary
University of Sussex

Martin McQuillan states the choices for
universities clearly. They can either develop as
consumer organisations that must recognise
student concerns (at least to some extent) to
survive. Or they can develop as authoritarian
regimes that massage student opinion to retain
their privileges. Neither path is delightful. But
at present, as they are not resolving this
dilemma, they will be caught on its horns.
Stephen Haggard
Via timeshighereducation.co.uk

It’s right to warn of the managerialist co-option
of the student voice (“The students are no
longer revolting”, Feature, 8 May), where
obedient students are encouraged to speak but
are not necessarily listened to. But I can’t agree
with Joanna Williams and Jennie Bristow when
they say: “For students, the aspiration to be the
intellectual equals of their lecturers and critic-
ally engaged in the search for new knowledge
or the reinterpretation of existing knowledge is
entirely laudable. But this should be a privilege
students earn after having engaged in an intel-
lectual struggle to master the foundations of
a discipline.” (My emphasis.)

It is a right for students: the right to be
agents of their own development, the right to
be “partners, co-creators and experts” involved
with “training staff in new skills…designing
curricula and resources – negotiating examin-
ation questions…setting assignments, redesign-
ing module provision and delivery”, to adopt
the language of the Quality Assurance Agency.

The latter may well be said in managerialist
bad faith, but that doesn’t make it wrong per se.
Julian Wells
Via timeshighereducation.co.uk

Martin McQuillan says occupations distract
students from their primary purpose – study.
I disagree. I spent significant periods of my first
degree course in occupation of college premises.
It taught me skills of organising, public speak-
ing and publicity that I would not have learned
in lectures and that have stayed with me since.
Keith Flett
London

Mothers of contention
It was disappointing to see such a negative
portrayal of higher education institutions as
employers in the article “Disappointing pitter-
patter of tiny pay packets” (News, 8 May).
The article overlooked the fact that employers
in the sector offer far better maternity pay and
conditions than is offered across the whole
economy.

Research by the Universities and Colleges
Employers Association shows that 95 per cent
of higher education institutions offer maternity
pay well in excess of the statutory minimum.
Of course the conditions may vary across the
sector, but there is still a stark contrast with the
findings of the survey by XpertHR that only
55 per cent of UK employers provided anything
above the statutory level of maternity pay. A
similar IDS survey found that only 61 per cent
of organisations exceeded the statutory level of
maternity pay. Furthermore, the vast majority
of those that offer any enhanced maternity pay
(75 per cent for XpertHR, 83 per cent for IDS)
restrict eligibility to employees with a mini-
mum length of service.
Helen Fairfoul
Chief executive
Universities and Colleges Employers Association

Animals in open light
It is a great shame that Michelle Thew from
the British Union for the Abolition of Vivisec-
tion (Letters, 8 May) seeks to pour scorn on
universities’ moves to be more open about the
animal research they conduct. The section of
the legislation covering animal research in the
UK that was introduced to protect researchers
from the violence visited upon them by
extremists is now being reconsidered by the
government to further improve transparency.

Thankfully, the threat to researchers has
greatly diminished, and it is time not only to
reform the law but also to encourage more
openness in the animal research community.
This is what the Concordat on Openness is all
about. As Understanding Animal Research told
the Commons Justice Committee in 2012: “We
believe that more information about animal
research should proactively be made available to
the public, while safeguarding information
which could be used by extremists to target indi-
viduals and institutions.” I hope that the BUAV
would agree that this is a fair compromise that
recognises public bodies’ legal requirements to
safeguard the safety of their employees.

The concordat commits its signatories to
providing accurate descriptions of the benefits,

Appropriate
accommodation?

PILED HIGHER AND DEEPER by JoRGE CHAM
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harms and limitations of animal research, as
well as to being open about such research’s
impact on animal welfare and the ethical
considerations involved. Why are animal
rights groups nervous about openness? What
are they worried about their supporters
discovering? That all veterinary treatments are
developed using animal research? That more
than 97 per cent of research involves mice,
fish, rats or birds? That half of all experiments
relate to the breeding of GM mice?

For groups that rely on giving their own
account of what goes on inside animal research
facilities, openness is a real threat. Let’s show
people the reality of the groundbreaking
research that is being done on their behalf so
that they can make up their own minds.
Wendy Jarrett
Chief executive
Understanding Animal Research

Engaged? Quite
Graham Gibbs is absolutely correct to suggest
that organisations such as the Quality Assur-
ance Agency need to be clear and informed in
their student engagement activity (“Looking
beyond the buzzword”, News, 1 May).

For the QAA, there are two main thrusts to
our work in this area: motivating students to
engage in learning and to learn independently,
and equipping them with the tools and oppor-
tunities to engage in quality assurance and
enhancement, resulting in the improvement
of their own educational experience.

Student engagement is shot through the core
of the QAA. We have two students on our
board of directors, a high-level student advis-
ory board that regularly holds us to account,
a student reviewer on the team for all our main
review methods, and student involvement in
the development of subject benchmarks.

This is a fast-moving area, and it is vital
that organisations such as the QAA keep pace
with developments. To that end, we recently
commissioned new primary research from the
University of Bath on the latest practice in
student engagement. I would recommend the
research and accompanying good practice
guide to anyone working in this area.

Student engagement may well be getting
more attention than ever before but, for the
QAA at least, it is not a case of the latest fad.
Rather, it is about recognising that, to assure
the quality of UK higher education, students
themselves must be genuine partners in every-
thing we do. It is not always easy to achieve,
but we think it is absolutely worth the effort.
Chris Taylor
Engagement manager
Quality Assurance Agency for Higher Education

How the HEA lost its way
While making some valid points of compari-
son as well as some misleading ones between
the Higher Education Academy, the Staff and
Educational Development Association and the
Institute for Learning and Teaching in Higher

Education, Sally Brown misses the fundamen-
tal diagnosis (“Strengthen roots to survive
pruning”, Opinion, 1 May).

What the HEA has never resolved is what
kind of organisation it is and who it is princi-
pally for. It is not the hugely successful SEDA,
which is run almost entirely on a voluntary basis
by its members and is not in receipt of public
funds. It is not the Leadership Foundation for
Higher Education or Supporting Professionalism
in Admissions, both organisations that have
focused missions, clarity of “membership” and
appear to deliver what they say they will.

The HEA never resolved the status of the
ILTHE members that it acquired in 2004, and it
compounded the issue by dropping the annual
registration fee in 2005 and then converting
ILTHE members plus a whole new cohort of
“registered practitioners” to fellows in 2006. A
fee applied to the accreditation of institutional
programmes was scrapped in 2004-05. In 2011,
a raft of new charges for fellowship was intro-
duced; at the same time, accreditation was
restricted to subscribing organisations. The
financial basis was and is totally flawed.

The HEA needs to establish a truly sound
foundation, formulate clearly and transparently
a mission that it both can and does deliver, and
find the strength to confront and address chal-
lenges of its historical base. Simply put, what it
needs above all – and has never had – is really
good leadership and governance with all the
integrity and professionalism that implies.
Helen Thomas
Higher education consultant, York

Model still needs money
Harvey Goldstein outlines an open access
model for journal publishing that he claims is
neither green nor gold (“Try DIY, not green or
gold”, Opinion, 1 May). But, like all journals,
the model has to be funded somehow, as it is
by a society. A fee for non-members, however
modest, for Longitudinal and Life Course
Studies (which Goldstein co-edits), is still a fee.

The main aim of the article seemed to be to
undermine publishers’ profits. The UK pub-
lishing industry employs more than 1 million
people worldwide. Profits mean jobs. More-
over, the publishing industry worldwide has
served us well with sustainable models for
print and online publishing. I searched Longi-
tudinal and Life Course Studies online at
www.llcsjournal.org and got “Bad Gateway.
The proxy server received an invalid response
from an upstream server.” I rest my case.
Roger Watson
Editor-in-chief, Journal of Advanced Nursing
Professor of nursing, University of Hull

A clear view of census data
I was pleased that Vanishing for the Vote was
your Book of the Week (17 April). However,
I noted the reviewer’s final point about the poor
quality of the census schedule reproductions.
Because others will probably also be disap-
pointed, I have included many of the schedules,

courtesy of the National Archives, on my
website – www.jliddington.org.uk – where they
are fully legible and in colour.
Jill Liddington
Honorary research fellow, University of Leeds

Russellers, refried
John Brennan (“A premier notion”, Letters,
24 April) welcomes the proposal by Poppleton
University’s Georgina Edsel for a new name for
low-ranking members of the Russell Group of
universities and suggests calling it the “Premier
Group”. I believe that a slight modification of
the existing name would more precisely capture
the nature of the Russell Group.

It should be renamed the Rissole Group.
A rissole comprises a thin, golden crust

enclosing leftovers. As the purpose of the
golden crust is to make the warmed-up left-
overs palatable, the Rissole Group perfectly
describes the educational dish being served up.

Healthier, more nourishing options could be
made available across the whole educational
menu. But that would require chefs who know
how to get the best out of all the available ingre-
dients, rather than those who have a vested
interest in claiming that a half-baked rissole is
the ne plus ultra of educational cuisine.
Edward Fordyce
Twickenham

Perfect for a globetrotter
As a busy, jet-setting International Superstar,
when I read about porcine distance learning
I thought, “That’s for Moi!” (“Horses for
courses”, Poppletonian, 8 May).

Never underestimate Pig Power. With a
bijou benefaction from a Billionaire Celebrity,
I can see Poppleton adopting a new brand:
Piggy University. Dr Lardon has a crackling
idea, and as a Leading Lady of Education,
I can look forward to thousands of students
learning to tell porkies, with panache.
Miss Piggy
(With creative support from my stylist, Woody Caan)
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The trials
of service
Universities are vital in the training of the public sector workforce. Never
simple, the task has been made more difficult by a series of changes in
policy, funding, student demand and regulatory arrangements. With the
issue on the agenda at this week’s Universities UK members’ meeting, Times
Higher Education examines the trends shaping training in four key areas
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Uniform aims on
the thin blue line
“With 43 forces in England and Wales,

there are 43 different ways of doing
things,” Stuart Norton, director of

the Institute of Professional Policing at Bucks
New University, says of the relationship
between universities and police forces.

Some areas of the UK boast excellent links
between academia and policing, which have
resulted in foundation degree courses to culti-
vate new recruits and continuing professional
development courses for existing officers; but
in other regions, universities and local police
forces still work in silos.

Bucks New enjoys a strong relationship
with the local service, Thames Valley Police.
In addition to providing several police-related
undergraduate degree courses, the university
is one of eight higher education institutions to
offer a two-year foundation degree in policing
or police studies. The first 27 students are
about to graduate from the foundation degree
course, and 23 of them are already guaran-
teed a job in policing. Next year, the number
of graduates will almost double.

Norton says the programme was devel-
oped, in cooperation with Thames Valley
Police and Oxford Brookes University, to
address some of the problems that services
around the country were encountering when
hiring new recruits. Eighteen-year-olds apply-
ing to enter the profession often lacked the
experience to show that they could handle the
situations they would encounter as an officer.

“This was a chance to write a programme
that would have options built in to give them
the experience they need, and also to get them
a degree,” Norton says.

In February last year, the College of Polic-
ing was formally launched to take on the
training and development role that was previ-
ously the responsibility of the now-dissolved
National Policing Improvement Agency.

Would-be police officers complete a
diploma as part of their training, but the new
certificate of knowledge in policing (CKP),
introduced by the college, gives future officers
the opportunity to complete part of their
diploma before joining a force.

There are about 60 approved CKP provid-
ers, of which 13 are universities. However,
the way in which the different police forces

Pulled in different
directions

In February, two separate government depart-
ments published separate reports on social
work education, both of which contained

multiple recommendations about how to
improve universities’ approach to the subject.

While the Department of Health commis-
sioned David Croisdale-Appleby, an honorary
professor at Durham University’s Wolfson
Research Institute and its School of Medicine
and Health, to write Re-visioning Social Work
Education: An Independent Review, the
Department for Education asked Sir Martin
Narey, former chief executive of children’s char-
ity Barnardo’s, to produce Making the Educa-
tion of Social Workers Consistently Effective.

Although there is some common ground,
the two reports disagree on several key aspects
of social worker education. For example,
Narey backs the introduction of a specialised
qualification for those who wish to work with
children, while Croisdale-Appleby wants to
retain a generic qualification for university
social work students. Whatever is decided, the
outcome will have a significant impact on how
universities develop social work degrees, which
were introduced as qualifying degrees in 2003.

Such inconsistencies leave social work
education in England on uncertain footing,
with recommendations from both reports being
considered by the departments that commis-
sioned them. The fact that two separate reports
appeared simultaneously demonstrates “a clear
disunity and lack of understanding within
political circles”, which “does not bode well”
for the discipline, says Jonathan Parker, deputy
dean for research and enterprise and director
of the Centre for Social Work and Social Policy
at Bournemouth University.

But such treatment does not surprise John
Cater, vice-chancellor of Edge Hill University,
who says: “This is not a profession with histor-
ically a clear identity, either in government or
more broadly.” Cater was Universities UK’s
representative on the Social Work Reform
Board, which oversaw reforms to the profes-
sion after the death of “Baby P” in 2007.

In 2009, the Social Work Task Force, set up
by the Department of Health and the Depart-
ment for Children, Schools and Families in the
wake of Baby P’s death, called for social work
degrees to be overhauled, for improvements to
placements (which it found could suffer from
problems such as poor supervision) and for
employers and educators to work more closely
amid “strong concerns…about the calibre of
some lecturers and tutors” and their under-
standing of how theory was applied in practice.
It also recommended more rigorous assessment
of social work applicants by universities, an
issue that has not gone away.

Both the Croisdale-Appleby and the Narey
reports make recommendations about the
number of Ucas tariff points that social work
degree applicants should obtain. The former
advocates a minimum of 300 – the equivalent
of three Bs at A level – while the latter casts

Social work

Policing

treat the qualification further highlights
regional discrepancies.

It is up to local chief constables to decide
whether or not to require new recruits to
have a CKP; even among those that do, there
is variation. In London, the Metropolitan
Police, for example, puts candidates through
all the other recruitment processes first, and
only if they complete them successfully will it
require a candidate to acquire the certificate.

“Part of the problem at the moment is
getting a handle on the local patchwork of
approaches that are springing up,” says
Martin Innes, director of the Universities’
Police Science Institute at Cardiff University.

“There are a number of arrangements in
place, ranging from short, sharp inputs on
specialist topics – such as getting universities
to give expert help with an issue that the
police are working on – to the really interest-
ing developments in the partnership arena,
with the foundation courses and continuing
professional development being delivered by
universities on behalf of the police.”

Among the constabularies working
closely with universities is Merseyside Police,
which, with the University of Liverpool,
developed a series of seminars that matched
the service’s needs. The sessions – on deci-
sion-making, criminal behaviour, police
power, public order and protest, and gang
crime – were delivered on site at Merseyside
Police Headquarters.

Rachel Tuffin, head of research at the
College of Policing, says that one of the
college’s aims is to develop in services
nationwide a more structured approach

to CPD, including the establishment of better
links to academia.

“We want to introduce formal CPD for
police officers, which means we will be
encouraging them to seek opportunities to
improve in all sorts of ways – some of which
would be in partnership with universities.”

Currently there are examples of individual
officers working closely with higher education
institutions, she says, but most officers view
research and evidence-based practice as some-
thing remote from their day-to-day job.

Despite advocating a more structured
approach to training on the job, Tuffin
dismisses any suggestion that the College of
Policing would consider making policing a
degree-level profession, as has happened in
nursing and social work. “There is no inten-
tion in policing to have graduate entry,” she
says. “Personally,” adds Norton, “I would
not advocate that every officer have a degree.
My fear would be that the cost of education
might be prohibitive. I would worry that we
might be putting up more barriers to entry.”

Chris Parr

Individual officers do work closely with
higher education institutions but most
view research and evidence-based
practice as remote from their day jobs
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Institution Students

The Open University 5,555

Canterbury Christ Church University 890

University of Central Lancashire 835

University of Sunderland 820

University of Ulster 735

University of Huddersfield 730

University of Northumbria 685

Nottingham Trent University 625

University of Wolverhampton 625

Manchester Metropolitan University 580

social work: the biggest providers (2012-13) first degree students studying social work

Note: All first degree students. Source: Higher Education Statistics Agency
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Cut to the quick

The public inquiry into what went wrong
in the Mid Staffordshire NHS Founda-
tion Trust that was responsible for Staf-

ford Hospital, which recorded unusually high
death rates between 2005 and 2009, heard
appalling stories of patients left in soiled
bedclothes, in pain and without water, some
becoming so dehydrated that they had to
resort to drinking water from vases.

The resulting report by Robert Francis QC,
published in early 2013, also raised questions
about nursing degrees. The inquiry heard
concerns “that today’s nursing training
contains an inadequate quantity of practical
experience at an early stage”.

While “most of those with whom the
inquiry had contact agreed that the increas-
ingly technical demands of the role required
degree-level training and education…they
recognised that the progress made in this
direction had sometimes been at the expense
of exposure to personal experience of the
basic tasks that all nurses should be able and
willing to do”, the report says.

Roger Watson, professor of nursing at the
University of Hull, says it is “nonsense” to
argue that a lack of practical nursing educa-
tion played a part in the scandal. “The
percentage of time that student nurses spend in
clinical practice has never changed. It has
always been at least 50 per cent,” he says.

The claim that higher education might some-
how make people less caring “is ridiculous”
– and it is not one made about doctors, he adds.

David Barton, head of the department of
nursing at Swansea University, argues that
“people leave universities well prepared for
their job”, but some nursing work in the NHS
can lead to “burnout”.

The shift in nursing training from a three-
year diploma to a three-year degree has come
into force through the Nursing and Midwifery
Council’s 2010 standards, which all universi-
ties in England must meet when training and
educating nurses. This has brought England in
line with Wales, Scotland and Northern
Ireland, where degrees were already the norm.

The aim of the change was to bolster
competencies in higher-level skills. Not only
have many patients’ needs grown more
complex as a result of the ageing population,
but nurses are also now regularly asked to
take on more advanced roles and required to
work more autonomously in the community.

Universities in England that offer nursing
degrees are paid a set amount per student by
Health Education England, a body established
in 2012 that plans and commissions health
education and training, to cover the course costs.

However, recent analysis calls into question
whether the amount is sufficient.

The figure, known as the benchmark price,
was set in 2002. It was designed to make
nursing education more consistent and to
push universities to compete on quality rather
than on price. It is reviewed every five years,
and the latest round of consultation is now
under way.

doubt over the current accepted minimum of
240. “No Russell Group university, and only
a small minority of others, will allow any
student to study for a degree in any subject
with such indifferent grades,” Narey writes.

But Cater counters that his university is able to
be highly selective about the applicants it accepts
on to social work programmes. The under-
graduate course at Edge Hill has a minimum
Ucas tariff of 280. “In my view, the quality of
applicants for undergraduate social work has
picked up quite dramatically in recent years,”
he says. “We are looking at 10, maybe 12,
applicants per place, which gives us an awful
lot of choice in terms of recruitment, and we
are able to get people who are both intellectu-
ally able and empathetic to the profession.”

Five years ago, the Social Work Task Force
also called for an end to the confusion caused by
the different bodies involved in training, which
set different standards and requirements. Since

2012, the Health and Care Professions Council
has regulated social work education in England,
publishing standards of education and training.

However, Croisdale-Appleby’s report refers
to the continuing “complexity of the current
situation…compounded by the need to adhere
to the standards set by the Quality Assurance
Agency for Higher Education which sets its
own benchmark statements about social
work…It is clear that the confusion about this
plethora of standards, guidance and require-
ments causes concern to employers and
academics, and raises profound doubts about
whether it provides a clear guide to what a
newly qualified social worker needs to know,
understand and be able to do.”

He also found that too many social workers
were qualifying for the number of roles avail-
able, adding that workforce planning for
social workers is currently “inadequate, and
will need to be radically improved”. Symp-
toms of that inadequacy include the number of
qualified social workers who choose to not

practise, and the number who are “unable to
gain employment with social work providers”.

The situation would be even more severe, he
says, were it not for the “unwelcome lack of
retention of social workers in practice” within a
few years of qualifying. According to a 2013
study by healthcare recruitment agency Rand-
stad Care, there will be a shortage of 10,600
social workers by 2050 because of a national
skills shortage and an ageing current workforce.

Perhaps more threatening to universities than
questions about the nature and coherence of
their provision are alternative routes into the
profession for existing graduates, which minis-
ters are exploring. These pathways include
“Step Up to Social Work”, which is targeted at
people looking to change career, and “Front-
line”, a controversial programme that targets
recent graduates who might not have considered
a career in children’s social work specifically.

The latter has been compared to the more
established Teach First programme. In it,
accepted candidates complete an intensive five-
week training camp at a university before
starting work under a consultant social
worker. The scheme is backed by Michael Gove,
the education secretary, and by the College of
Social Work, which vets any universities wish-
ing to take part. About 2,600 graduates applied
for the first 100 advertised places on Frontline,
with 108 candidates selected for training that is
due to start later this year. Of those accepted,
73 per cent are from Russell Group institutions,
including 20 per cent from the University of
Oxford or the University of Cambridge.

Despite its popularity, the programme has
attracted criticism from academics. A state-
ment issued last year by the Joint University
Council’s Social Work Education Committee
and the Association of Professors of Social
Work raised questions about the “narrow”
child-protection focus of the programme, the
implications such a “fast-track” approach
might have for existing master’s and other
postgraduate courses, and the scheme’s cost.

“These ill-thought initiatives have caused
conflict,” says Bournemouth’s Parker, adding
that it had been to “some significant dismay
for many in the higher education sector” that
the Frontline initiative was taken forward, and
subsequently backed by some universities. The
academic aspect of the programme is led by the
University of Bedfordshire’s Tilda Goldberg
Centre, the Institute of Family Therapy and the
Institute of Psychiatry at King’s College London.

The next few years could be a defining
period for social work education as the two
reports are considered and the effectiveness of
Frontline is assessed. Parker is concerned that
if traditional courses do end up being sidelined
in favour of the extension of fast-track routes
into the profession, the discipline could
become less important to universities.

“Social work education and research in the
UK is among the best in the world,” he says. “It
is attacked at society’s peril. If the two reports
and their recommendations further encroach on
the time academics can spend doing research
into social work, and with their practitioner
colleagues, it is possible that more universities
will withdraw from offering these expensive
and, without research, low-return programmes.”

Chris Parr

Nursing

Confusion about the plethora
of standards, guidance and
requirements causes concern to
employers and academics
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Institution Students

University of the West of England 2,565

Birmingham City University 2,195

University of Northumbria 2,180

University of the West of Scotland 2,175

Anglia Ruskin University 2,125

Edinburgh Napier University 2,070

Glasgow Caledonian University 1,880

Edge Hill University 1,780

University of Salford 1,775

University of Plymouth 1,715

nursing: the biggest providers (2012-13)

A briefing paper published in March by
Universities UK and the Council of Deans of
Health suggests that there is a funding short-
fall for universities offering nursing, midwifery
and allied health practitioner courses of
between 7.6 and 11.5 per cent.

“This means that it is likely that universities
are already cross-subsidising from other activi-
ties to be able to provide pre-registration
education,” says the report, Nursing,
Midwifery and AHP Pre-registration Educa-
tion: The Funding Gap.

Health Education England is now propos-
ing cuts of about 4 per cent to the benchmark
price, which would exacerbate the shortfall.

“[A]ny cuts that further widen the gap risk
not only a significant negative impact on the
quality of education but could also result in
some universities withdrawing from pre-
registration provision altogether,” the Funding
Gap report claims.

Indeed, Barton adds, the funding shortfall
means that universities “view nursing in some-
what of a dim light”. However, he points out
that “it is centrally commissioned, so it means
there is a large lump sum that comes to [a]
university on an annual basis”.

O verall, the number of nurses that are
trained each year is set by Health
Education England’s local education

and training boards and, in Wales, by the
Workforce, Education and Development
Services.

After four years of decline, the number of
nurses trained each year began climbing in
2009-10, according to data on first-degree
students on nursing courses from the Higher
Education Statistics Agency. In 2012-13,
almost 75,000 students embarked on a nursing
degree, up from 47,500 in 2008-09.

Jessica Corner, vice-chair of the UK Council
of Deans of Health, says that evidence suggests
that hospitals with higher numbers of degree-
qualified nurses have lower death rates.
“Research-led education for nurses is the gold
standard,” she says. “The main challenge is
serious underinvestment in nursing science
and ensuring that we build the capacity so
that we can substantially increase the number
of nurse scientists.”

For the university portion of their degree,

Note: All first degree students. Source: Higher Education Statistics Agency

first degree students studying nursing
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Classroom
disruptions and
interventions

T he landscape of teacher training, in
which universities have long been a
fixture, is in a state of tumult. University

schools of education have been hit for six by
the rapid expansion of the government’s
School Direct programme.

Under the flagship Department for Educa‑
tion scheme, which was launched in Septem‑
ber 2012, schools can recruit teacher trainees
directly and decide what type of provider
they would like to work with in developing
those they hire. “The idea is a simple one:
take the very best schools…and put them in
charge of teacher training and professional
development for the whole system,” Michael
Gove, the education secretary, said in June
2012. “By the end of this Parliament, well
over half of all training places will be delivered
by schools.”

Since School Direct started, most universi‑
ties have suffered substantial reductions to
their core teacher training provision as the
government has transferred teacher training
places to the scheme.

When the distribution of places for
2014‑15 was revealed in November 2013, an
analysis by the Universities’ Council for the
Education of Teachers showed that the total
core – undergraduate and postgraduate – allo‑
cations at higher education institutions would
drop by about 14.5 per cent from 2013‑14 –
from 26,790 to 22,900. At the same time, the
government assigned 15,400 places to School
Direct, a leap of more than 60 per cent from
2013‑14.

At a recent Westminster Education Forum
on the future of teacher training, James
Noble‑Rogers, Ucet’s executive director, said
that this shift had taken place despite the
continuing popularity of university‑led provi‑
sion, while Patrick Roach, deputy general
secretary of the NASUWT teachers’ union,
argued that there should be no “presump‑
tion” against higher education programmes in
policy circles.

“One of the lessons from the international
evidence is while school‑led programmes have
an important role to play in terms of building
a profession for the future, that shouldn’t
come at the expense or to the detriment of
higher education‑led programmes,” Roach
told the conference.

Peter Strike, vice‑chancellor of the Univer‑
sity of Cumbria, thinks “the speed of change
and the lack of joined‑up behaviour from the
various contributors to the new models” are
proving “every bit as challenging” as antici‑
pated. “It could be the basis of something
very positive with schools, but it does require
the evolution of a level of understanding
between the various contributors to the
process, which isn’t yet in place.”

Although universities still have responsibil‑
ity for the quality of training programmes
they deliver via School Direct, schools take
charge of the recruitment.

“If schools recruit only half the number of
students they have applications for places for,
it doesn’t affect them very much,” Strike says.
“There’s no consequence financially for
them, in particular. But aggregated for us, it’s
hugely important, because we can see 50 per
cent of our business disappear if schools
recruit only half the numbers that they say
they wanted.”

Strike predicts under‑recruitment to School
Direct across the sector, which could poten‑
tially lead to a shortage of teachers.

“For all the proclaiming [by the National
College for Teaching and Leadership] that
School Direct was a huge success last year,
we all know there was a hideous under‑
recruitment of maths and physics teachers and
an over‑recruitment in history and English,”
Strike says.

Another complication on the teacher train‑
ing scene has been Ofsted inspections. Higher
education institutions rated as “outstanding”
by Ofsted for initial teacher education had
their core allocations protected in 2012‑13
and 2013‑14. However, Ofsted changed its
inspection framework in 2012 to make it more
rigorous. Some universities subjected to this
tougher scrutiny were downgraded and lost
student numbers as a result, but institutions
that had been awarded “outstanding” ratings
under the previous, lighter regime maintained
their numbers. With Ofsted making more
changes this summer, some universities will
escape the “onerous” inspection.

Strike thinks this is unfair.
“If there is a burning issue of inequality

and bad feeling, then that’s it,” he says. “This
has hammered places like Liverpool Hope
University – it put them down at grade three
– and it has taken us from ‘outstanding’ to
‘good’. “The financial consequences have
been absolutely huge. Ofsted decisions have
cost us something like £4 million over the
past two years.”

John Cater, vice‑chancellor of Edge Hill
University, also has grave concerns.
Outside some subjects, student demand for

teacher training courses “is beginning to look
fragile”, he says. “This historically would be
unexpected: secure public sector professions
tend to see significant increases in times of
recession. But there is sufficient uncertainty in
initial teacher training to make demand very
flaky.”

He points to 2013‑14 figures that show
that School Direct signed up only 6,300
entrants out of a goal of 9,600, roughly
66 per cent of target. At the same time,
universities, “though in a challenging
market”, recruited about 95 per cent of their
target.

As for the mix of subjects that applicants
hope to teach, “I think it’s pretty frightening,”
he says. “Applications in the School Direct
system [to shortage subjects] are likely to be
few in number. The only people who are

would‑be nurses are taught biological
sciences, medicine and social sciences in
lecture theatres and practise their clinical skills
in laboratories.

One of the Francis report’s recommenda‑
tions is that the NMC and other professional
and academic bodies work towards establish‑
ing a common national qualifying examination
for nurses.

Watson says that a single exam could
allow new nurses to be measured at entry
into practice, as is already the case in some
countries.

But Barton thinks such a move would be
naive. “It is a knee‑jerk reaction [to Francis],”
he says. “The checks and balances to ensure
that the programmes are delivering according
to set national standards are already there.”

Institutions may educate and train nurses
only with NMC approval, which usually lasts
for five years. Each year, institutions must
submit a report outlining their adherence to
the standards, and some are selected to
undergo inspections carried out by a consul‑
tancy on behalf of the NMC.

A proportion of the institutions earmarked
for inspection are selected at random, but
some are selected for scrutiny on the basis of
specific risk information gathered from regula‑
tory reports and other intelligence collected by
the NMC. In 2013‑14, 16 universities are
scheduled for inspection.

The shadow of the Mid Staffordshire scan‑
dal still looms over nursing education. Later
this year, the NMC will undertake an inde‑
pendent review of its 2010 standards in the
light of the Francis report.

One reform proposed in the wake of the
scandal was that would‑be nurses work for at
least three months as a nursing auxiliary
before beginning a course of study. A pilot
scheme is now under way at 10 locations
across the country. Watson is sceptical. “There
is just no evidence that giving people that kind
of experience makes them more caring, and
there is plenty of anecdotal evidence that says
it makes them worse because you pick up a lot
of bad habits.”

Holly Else

Teaching

The main challenge is underinvestment
in nursing science and ensuring that we
build the capacity so we can increase
the number of nurse scientists
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teaching: the biggest providers

Institution Students

Edge Hill University 1,444

Manchester Metropolitan University 1,040

Canterbury Christ Church University 979

University of Cumbria 840

Institute of Education, University of London 764

University of Brighton 639

University of Worcester 588

Birmingham City University 562

St Mary’s University College 557

Bath Spa University 539

new entrants to initial teacher training programmes
Initial teacher training places allocated to universities
for 2014-15

going to recruit significant numbers of physics
teachers are universities teaching undergradu-
ate physics or with a history of successfully
recruiting trainee physics teachers.”

The university sector’s fears are not “alarm-
ist”, stresses Noble-Rogers. “Radically chang-
ing a system that’s successfully delivered
35,000 teachers a year is potentially reckless.”
He worries that too quick and too broad an
expansion of a school-led system could lead to
“a loss of quality provision” – as universities
channel resources elsewhere – and thus to
“reduced choice for schools”.

Universities UK’s most recent parliamentary
briefing echoes these concerns. It expresses
unease from its members that cuts to core
allocations, subsequently transferred to School
Direct, would “make it difficult to sustain
teacher training provision, including their
capacity to support school-led routes”.

Sustainability of provision is not UUK’s
only worry, says Greg Wade, the group’s
programme manager for teacher education.
“The other concern we have is where the allo-
cations lead to very small cohort sizes in subjects,
where universities are having to rearrange

their resources to maintain provision.
“Many universities are directing applicants

who can’t get on their core places to School
Direct,” he continues. “There’s no guarantee,
however, that students who want to do a post-
graduate certificate in education on a
university-led course will actually go to it as
an alternative.”

A lthough scepticism has marked some
universities’ reactions to the changes,
others view them with a touch more

pragmatism.
“I’m still very positive about [a school-

led system] in terms of the philosophy, and
I don’t think there is an intention to drive
universities out of it,” says Samantha Twisel-
ton, director of the Sheffield Institute for
Education at Sheffield Hallam University.
The institution has done much to involve
itself in the process of change. For the work
it has done in the move towards the new
system, the university was singled out for
praise by Charlie Taylor, chief executive
of the National College for Teaching and
Leadership, the government agency that

allocates teacher training places.
Twiselton says there are some things that

“the teaching and outstanding schools can do
better than we can because they’re at the
cutting edge of practice, doing it on a daily
basis”.

“What I pick up from other universities in
the sector is that they’re just not willing to
give any of that ground away,” she adds. “Yet
I know from my own experience that you
produce better teachers if you recognise that
expertise.”

However, partnership is the key, she notes,
and schools recognise that “exposure to
research, school-to-school improvement and
continuing professional development” is an
important part of being a good classroom
practitioner.

Some institutions, such as the University of
Bath and The Open University, have already
dropped their PGCEs, but Cater hopes that
other higher education providers will “hang in
there”. Initial allocations for 2015-16, due to
be published later this year, may clarify
universities’ next steps.

John Elmes

Note: Undergraduate and postgraduate places.

Source: National College for Teaching and Leadership and Department for Education.
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Repetitive strain

Can students teach their lecturers a thing or two?
Austin Fitzhenry thinks so…

T he US government is paying me to go to
college. That should be something to get
excited about. But sometimes I find

myself questioning whether college is worth it
even if you are paid to be there.

The question “Why am I here?” often
strikes in the 73rd minute of a droning lecture.
Don’t misunderstand – I love lectures. But only
if the person delivering it knows how to allow
learning. And yes, I do mean “allow”, for
academics don’t create learning – only the
student can do that. Unfortunately, most if not
all lecturers are crippled by misunderstandings
about their students and ill-founded assump-
tions about education itself. If we can filter the
mud from the Pierian Spring, then they will
have far less frustration in their lives and
students will stop wishing that they were
somewhere else. So one afternoon, after a
particularly frustrating day with my profes-
sors, I sat down and wrote my lecture to them.
I pray that they are taking notes.

Don’t cater to students who suffer from
“entitlement complex”
I am referring to those who enrol for the
simple, misguided reason that it’s what you

do at 18, and for the experience…whatever
that is. These students are not particularly
interested in your lecture. In fact, it probably
never occurred to them that college is an
opportunity to explore the world around
them. Don’t waste your time trying to tease
interest out of them: you’ll hold back the inter-
ested students. The best thing you can do for
them, yourself and everyone else is to use
100 per cent of your knowledge and enthusi-
asm to teach your course as if every student
were just as excited as you. By delivering your
lecture with gusto, your interest will be infec-
tious and some of the “entitlement students”
will rise to the level at which you treat them.

Challenge the student
Have you ever wondered why your students
aren’t more interested? The answer is likely
to be that they are bored. What causes bore-
dom? Slow or irrelevant lectures, those that
don’t connect the dots, or that focus on details
at the expense of context. Students are not
being challenged. Their sense of exploration is
cloistered. You may say that your students can
barely keep up as it is. In most cases this is not
true. Your students are capable of far more

than you give them credit for. Yet most profes-
sors have a compulsion to teach at the lowest
level among the students. During the introduc-
tion to one course, my lecturer explained the
level of maths he would be teaching: the same
maths that is routinely taught in middle school.
I went to a senior academic in the department
to ask if I could skip it. My request was refused.

“You have to understand: many of the
students here can’t do basic arithmetic,”
he said. “We have to adjust for that.”

My chin hit the floor. Is it not equally
unfair to above-average students to teach
below their level as it is to below-average
students to teach above their level? We need
to re-examine our priorities. Is university about
making everybody feel good about themselves,
or about delivering high-quality education?

The truth is that it is OK if a few under-
prepared students get lost. I have been that
student more than once. I have sat through
lectures not having the slightest clue what
was going on. Instead of dropping out
or expecting the discussion to be lowered to
my level, I worked a little harder and caught
up. Don’t let lagging students pull the whole
class under.
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Forget the textbook, and focus on concepts
Exceptions exist, but textbook reading
assignments are rarely helpful. Textbooks are
designed to say everything about a subject
with virtually no context. They go into minute
detail. They are boring. If you tell your
students to sit and read chapters, few will. I
certainly won’t. Instead, ask us to research a
particular subject in greater depth. You may
say that students will not take the initiative to
do the research. But inviting them to explore a
topic in whatever way they like is much more
tempting than a textbook.

The best approach from the student’s
perspective is to focus on concepts. I’m sorry
to break it to you, but your students are not
going to remember 90 per cent – possibly
99 per cent – of what you teach them unless
it’s conceptual. The Latin names, the special
terminology, the equations, the dates – nearly
everything specific will start to dissipate a
month or two after our final exam. We have to
move on to new material. A year later, the
student will scarcely even remember that they
once knew these things. However, when
broad, over-arching connections are made,
education occurs. Most details are only a
necessary means to that end. Once the Lethean
river has eroded the details, that bedrock of
concepts remains.

Instead of teaching to the test, encourage
creativity
Some lecturers don’t bother to teach things
that won’t be in the exam. They are letting
their students down. The best professors range
widely across their subject while also making
clear what their students will be expected to
know in the examination hall. This approach
ensures that students are able to apply their
learning in the real world, as well as stimulat-
ing curiosity and learning. Stay focused on
relaying knowledge and understanding, and
the test should take care of itself.

Last year I was talking with a fellow
student about an unusually challenging assign-
ment, and he joked: “Wait, I have to come up
with something on my own? I actually have to
think?” But it’s not a joke. Many students
spend all day, every day, being spoon-fed.
Those that get fed up drop out. Those that
don’t usually become complacent. Intellectual
flabbiness sets in. Ultimately whether or not
they succumb is up to them, but their lecturers
can help them fight the disease. Without exer-
cise, the creativity muscle atrophies. Take
every opportunity, large and small, to let
students create something.

Move on – and don’t repeat. I repeat: don’t
repeat
Most lecturers are very conscientious about
making sure that all students grasp a concept
before moving on. This is great. But most
ignore the inverse, and are happy to waste
their time and the time of their class by
labouring a concept that their students (or all
those who were paying attention) understood
a long time ago. I have sat for 20 minutes as a
professor defined hypo- and hyper-osmotic.
These are definitions that a 12-year-old could
get to grips with in two minutes. Nothing
destroys a student’s respect like insulting their
intelligence.

There is, of course, a simple way to find out
if your students understand: ask them. And
once you move on, resist the temptation to
backtrack and repeat material. A quick
reminder about a concept taught the previous
week is one thing. That’s called continuity.
But far too often time is wasted repeating at
length ground that has already been covered.
That’s why students take notes – let us
review them ourselves. Any of us who are still
behind can ask for help after the lecture or
talk with a fellow student. Repetition equals
boredom.

I’m sorry to break it to you, but your
students are not going to remember 90
per cent, possibly 99 per cent, of what
you teach them unless it’s conceptual
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Give meaningful assignments – and don’t let
students lecture
I may seem to be breaking this rule in writing
this piece, but I’m actually referring to an
assignment I experienced in which students
were asked to give a 10 minute presentation to
the whole class. On one level this was fantas-
tic. I thoroughly enjoyed researching and
giving my presentation. What wasn’t fantastic
was listening to 400 minutes of presentations
from other students who, for the most part,
didn’t enjoy researching or presenting. Worse,
losing 400 minutes of lecture time dealt a seri-
ous blow to the depth of the course. Keep
student presentations to a minimum.

Students can also smell “busywork”. This
includes any output required of them that does
not serve to increase their mastery of a
concept. Cute class activities are for nursery
school, while mindless laborious tasks focus-
ing on painstaking details kill our passion.

If students complain about an assignment,
pay attention. It’s not all whining. That
complaint could be a sign that you are
destroying your students’ zeal for a subject
and their respect for you.

Don’t require attention or attendance
Allow your students to be adults by recognis-
ing that if someone doesn’t want to learn, they
aren’t going to learn. Requiring attendance is
absurd. Every student entered college of their
own free will. Let us decide what we want to
do with that choice. This goes for texting,
eating, or anything else in class. As long as it
doesn’t distract others, just chill. Taking
responsibility for the responsibilities of others
creates adults who have never had the chance
to mature. At 18 we’ve just finished a couple
of decades of being told what to do, and have
finally gained independence. We will judge
whether your material is too basic, if it’s just
repeating old ground or if it’s little more than
busywork, and decide for ourselves whether to
attend. The test results at the end will speak
for themselves, and if a student can master a
subject without even attending class, they
should be applauded, not punished.

As I explore my way through college, I’m
reminded of a saying my dad was fond of:
“Never let your schooling get in the way of
your education.” Now I see now how easily
this can happen. But if our lecturers and
professors get it right, learning will occur for
those students willing to put in what it takes
to create education.

Remember that students are your employers
One final thought. For the student, college
represents an enormous chunk of our lives and
a huge financial investment. We are entrusting
you with our most valuable asset: our youth.
We think that what you have to tell us is so
important that, of all the things we could be
doing, of all the places in the world we could
be, we choose to sit here in front of you listen-
ing to your melodious voice, breathing the stale
classroom air beneath the fluorescent lights.
Not only that but we dole out our hard-earned
cash by the bucketload for the privilege of doing
so (I did this in my first year, before I got my
scholarship). I promise you, your students discuss
among themselves a thousand more frustrations
than the ones I’ve offered. Ask them for their
frank thoughts. You will gain from their
perspective and they will love you for it. What
I have really been working up to is this simple
plea: don’t cheat me out of my education. I
work hard for it, and some day I will need it.

All this comes with a disclaimer: I love my
professors. They are all knowledgeable people
who truly care about their students. But in the
classroom, these same individuals too often
struggle to convert that knowledge and care
into a quality education. I hope that they will
take my observations on board. Doing so will
allow me and my fellow students to feel as
excited as we should about getting paid to go
to college. l

Austin Fitzhenry is a third-year undergraduate
student of biology at the College of Charleston
in the US.

We will judge whether your material is
too basic, repeating old ground or if
it’s little more than ‘busywork’, and
decide for ourselves whether to attend
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The Two Faces of January
Directed by Hossein Amini
Starring Viggo Mortensen, Kirsten Dunst
and Oscar Isaac
On general release in the UK from 16 May

In film as in literature and myth, triadic
relationships provide lasting material.
This emerges very clearly from Iranian-

born director Hossein Amini’s version of
Patricia Highsmith’s novel The Two Faces
of January, first published in 1964. Set largely
in Crete and mainland Greece, this tells
the story of a middle-aged conman,
Chester MacFarland (played in the film
by Viggo Mortensen), and his young wife
Colette (Kirsten Dunst), who meet a young

The
unusual
suspects

CULTURE

Mary Evans on a film adaptation
of a Patricia Highsmith novel
that questions the limits
placed on the imagination
by ‘normal’ behaviour

American called Rydal Keener (Oscar Isaac).
Keener is waiting for what he describes to

himself in the book as an “Adventure” and,
when “Adventure” arrives, it is through his
involvement in the lives of Mr and Mrs
MacFarland. While staying at a hotel in
Athens, Chester shoots a private detective
sent to challenge his decidedly dubious finan-
cial affairs, in which he has sold shares for
non-existent companies. Rydal, who happens
to be in the wrong place at the wrong time
(although the right place, for the purposes of
the story), helps Chester hide the body. He is
then drawn into further deceit, complicated by
his growing attraction to the young Colette.
The film does not end happily.

Highsmith based the character of Chester
MacFarland on a real middle-aged man she
had encountered on a trip to Greece in 1960.
The trip had not been a sunny journey around
the great sites of antiquity; on the contrary, she
wrote in her diaries of “musty” hotels and her
dislike of Athens. It was perhaps this which
gave the novel the “very unhealthy air” that
the reader at Highsmith’s usual publisher
remarked upon, a judgement that endorsed

its rejection. They also said: “There is a fright-
ening sense of the neurotic about the author’s
approach to and conception of character.
There is no reason or motivation for their
actions.”

This implicit dismissal of two of the great
themes of literature, sex and money, was also
to be found in many of the reviews in the
United States, which implicitly repeated the
criticism of “unhealthiness”. Yet Brigid
Brophy wrote that Highsmith had continued
the work of Dickens and “made the crime
story literature”. Other English critics
reviewed the novel equally favourably. Clearly,
the “unhealthy” had a greater appeal on the
European side of the Atlantic; indeed, the
book won the Crime Writers of England Silver
Dagger Award for the best foreign crime novel
of 1964.

Since the film is set at roughly the time
Highsmith’s novel was published, Crete and
much of the rest of Greece have not yet
achieved the greater glossiness of the present.
Communications are still limited, Knossos
largely empty of tourists. It is in this world
that the threesome of Chester, Rydal and
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Colette set off on their tortuous journey to
avoid arrest and capture, a journey that
involves growing physical discomfort and
emotional tension. The three are primarily
locked together by murder and complicity in
murder, but their relationship is increasingly
complicated by the alliance between Colette
and Rydal, and the dependence of Colette
and Chester on Rydal’s fluency in Greek and
access to those willing to forge passports.
“Unhealthy” does not quite cover the various
forms of danger, hatred, dependence and
sexual jealousy.

As is often the case with group outings to
great historical sites, things do not go well and
at Knossos, Colette is killed in an accident.
The two men are now alone, pursued by the
police and, even when they separate, still

Colette’s role in these conjunctures is both
to encourage and to discourage Rydal. She
endorses his presence with herself and Chester,
then begins more obviously to take his side
in arguments as their journeys (and living
standards) become more bleak. But at no
time does she explicitly abandon Chester or
become actively critical of the situation they
find themselves in. Indeed, in the moments
just before the accident that kills her, she
is positively cheerful and interested in
the palace at Knossos, while Chester and
Rydal are preoccupied with remaining
close to Colette.

After her death the two men fight, separate
and are finally brought together in a redemp-
tive moment. One of them is saved, and
returned to conventional life, the other dies.
But the film – which, like the book, has few
characters and a simple plot – brings out the
timelessness of Highsmith’s novel. This makes
it very enjoyable to watch but also poses ques-
tions about the ways in which the “normal”
can have such a stranglehold on the limits of
the imagination. In 2014, the various forms
that sexual desire can take are a subject of
public discussion; even those who adopt a
rigid approach to such issues seldom fall back
on terms such as “unhealthy”. But in Rydal’s
fierce rivalry with Chester (and the way in
which Chester’s tone of voice and bearing
remind Rydal of his authoritarian father)
Highsmith points to dynamics of sexuality and
transgenerational competition that have
always existed. This beautifully shot and acted
film reminds us of these truths while also
allowing conjecture about why their acknow-
ledgement was, and is, often so fiercely
resisted.

Mary Evans is centennial professor at the
Gender Institute, London School of
Economics. She is also the author of
The Imagination of Evil: Detective Fiction
and the Modern World (2011).

The film makes something powerful
and explicit from the ideas about
sexuality that Highsmith implicitly
recognised but did not develop

re
x

bound together by chains of revenge and
fear. There can be no real separation for this
pair, fugitives from both their immediate
crimes and aspects of their pasts. Rydal has
fled his controlling father, Chester another
version of the patriarchal order, the law. When
Highsmith wrote about the novel, she said
that she wished to examine the “irrational”
and the fantasies that the characters have
about one another. Among these fantasies
(and perhaps part of the reason for the novel’s
critical reception in the United States) is the
attraction not just between Colette and
Rydal but between Rydal and Chester,
although this is much more apparent in the
film than in the book. Indeed, the screen is
dominated by the male characters, a form of
bonding that is at first uneasy friendship, then
distrustful cooperation and finally outright
hatred. Colette’s part in this, until her death, is
to secure an uneasy truce between them, a
truce that allows her to develop her own
romance with Rydal.

In various ways the film sharpens the narra-
tive of the book (by providing, for example,
a believable reason for Rydal’s appearance

at the time of the murder). But, more than
that, it makes something powerful and explicit
from the ideas about sexuality that Highsmith
implicitly recognised but did not develop. The
film allows the characters to bring out those
“neurotic” aspects of human character that so
frightened her critics: most obviously, the
possibility of male homosexuality but, more
than that, the complexity of all sexuality,
endlessly impossible to organise into neat cate-
gories of man and woman, husband and wife.
At least in the book, Rydal has had something
of a dubious sexual past (a relationship with
an underage girl), but through the fantasies
that Chester’s physical resemblance to his
father conjure up he begins to desire Colette,
now recreated as a possession of his father
that he has to gain.

‘Unhealthy’ does not quite cover the various forms of danger, hatred, dependence and sexual jealousy
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On the Run: Fugitive Life
in an American City
By Alice Goffman
University of Chicago Press
288pp, £17.50
ISBN 9780226136714
and 6851 (e-book)
Published 13 May 2014

For some time, orthodox
Western liberal discourse has
been critical of the “war on

drugs”. The blindingly obvious
fact that this is a war that cannot
be won has become an unremark-
able feature of press releases
issued by chief constables who
are approaching retirement, and
of late-night post-dinner conver-
sations conducted over a small
tray of something potent from
Colombia. Human rights activists
have highlighted the impact of
the war on producer countries,

and scholars have documented
the impact on the prison system
and the creation of global policing
systems. But much of this cacoph-
ony of righteous outrage is
concerned with abstractions or
actuarial-based arguments that
ignore the war casualties sprawled
inelegantly on our own doorsteps.

Alice Goffman’s fieldwork in
a black working-class neighbour-
hood of Philadelphia was no
career-inspired flying visit: she
lived in the war zone for six years,
and this work is powerfully
informed by the people she met,
interviewed and lived among.
Police raids, chases, guns, drugs,
arrests and a cop’s boot on her
neck typified her time in a
community that was corralled,
controlled and regularly beaten
to the verge of submission. For
although prison has provided

the focus for much of the growing
critique of the war on drugs,
Goffman’s analysis shows how the
war declared by Richard Nixon
and enthusiastically escalated by
Ronald Reagan has produced not
only a fivefold increase in the
prison population of the US, but
also the ways and means to wage
war on a civilian population
whose resources have already
been decimated by neoliberalism.

Successive political regimes in
the US responded to economic
decline by normalising “tough on
crime” policies that target not
only drug possession but also
prostitution, vagrancy, gambling
and other crimes of the poor. Zero
tolerance is now an uncontested
political orthodoxy. With one in
nine young black men in prison
and 60 per cent of black men who
do not finish high school serving
prison time by their mid-thirties,
the prison industry has clearly
benefited from the war on drugs.
But so have the police.

Despite falling crime rates,
America’s war on drugs has
licensed huge increases in police
numbers, an expansion of police
technology including in-car
computers and, most importantly,
a ferociously applied, barely
comprehensible grid of linked
warrants that compound a wide
range of petty infractions into
a palpable threat of imprison-
ment. Bail and probation condi-
tions are rigidly policed by a
range of agencies that have
developed warrant enforcement
specialisms backed up by synchro-
nised computerised systems and
pushed by data-driven manage-
ment. The computer mapping
program that coordinates the
various local intelligence systems,
Goffman notes, was developed
by a Philadelphia FBI officer who
took his inspiration from a docu-
mentary about the Stasi.

Goffman painstakingly
describes how these systems and
the agencies that implement them
have created gulags within
ex-industrial settings where, in
an environment stripped of legiti-
mate work and welfare provision,
the drug trade is one of the few
options. Poor black communities
provide a rich harvest of low-
hanging fruit for performance-
driven law enforcement agencies.
Court fines and fees, technical
offences and violations of
probation or parole, along with
petty offences, mean that large
proportions of the population
are constantly on the run. The

The war on drugs’
walking wounded
The expansion of policing in an unwinnable cause
has myriad secondary casualties, Dick Hobbs finds

supervisory conditions imposed
by probation and parole include
not only curfews but also restric-
tions on driving a car, crossing
state lines, drinking alcohol and
visiting certain parts of the city.

Violations and even suspected
violations mean a return to
prison, even if the charges are
later dropped. Arrests are made at
work, at funerals and in hospital
delivery rooms as fathers accom-
pany their partners at the birth of
a child. The intense nature of
policing means that it is all too
easy to have freedom revoked,
and as a consequence those on the
run avoid visiting hospital, home
or friends and become heavily
reliant on the underground econ-
omy for medical treatment, shelter
and, of course, income. In doing
so they become vulnerable to
predators, and as there can be no
recourse to the police, they must
defend themselves. Everything is
expensive, and friends, relatives
and neighbours become impli-
cated in complex machinations
involving risk, loyalty and prag-
matic self-interest. All become
embedded in a fugitive culture;
all must be ready to run.

In a book replete with poignant
examples and episodes, one that
stands out is a conversation
between brothers, one a streetwise
man in his twenties and the other
a 12-year-old boy.

“What you going to do when
you hear the sirens?” Chuck asked.

“I’m out,” his little brother
replied.

“Where you running to?”
“Here.”
“You can’t run here – they

know you live here.”
“I’ma hide in the back room

in the basement.”
“You think they ain’t tearing

down that little door?”
Tim shrugged.
“You know Miss Toya?”
“Yeah.”
“You can go over there.”
“But I don’t even know her

like that.”
“Exactly.”
“Why I can’t go to Uncle

Jean’s?”
“ ’Cause they know that’s your

uncle. You can’t go to nobody
that’s connected to you.”

Disconnection is the name of
the game. All the informal props
and everyday assumptions of
community are dangerous, and
friends and family ties are vulner-
able to a potent combination of
sophisticated surveillance and
brute force. Indeed, the extent
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of the pressure the police impose
on friends and family is one of
the many lasting impressions left
by this powerful book. Goffman
describes how the police impose
unbearable choices and, in so
doing, create a culture of inform-
ants that is nightmarishly contra-
dictory, and where mere paranoia
would be a blessed relief.

Yet the residents of Philadel-
phia’s 6th Street are not mere
pawns in the games played by
law enforcement agencies. Some
use prison as a resource to escape
street violence, the bail office
becomes a bank, and fugitive
status is a way of ducking
personal obligations. Import-
antly, the culture manufactured
by the war on drugs becomes
all-encompassing, the spider at
the centre of a web that must be
negotiated with enormous care.
Goffman highlights how local
residents risk secondary legal
jeopardy to provide goods and
services to fugitives and those
subjected to various restraints
on their freedom: an informal
answering service for those on
curfew, clean urine for those
about to be tested, forged
documentation and a range of
goods and services that normally
would require a legitimate ID.
For the desperate and entrepre-

neurially inclined, the under-
ground network created by
the war on drugs includes smug-
gling contraband into prison
and arrangements with corrupt
prison guards. Some of the more
harrowing accounts here relate
to the medical treatment avail-
able to those on the run, often
administered by individuals
whose connection to the medical
profession is little more than
tenuous.

Yet somehow, niches of human-
ity, decency and even conviviality
are negotiated in this (barely)
open prison. The fact that Goff-
man has managed to portray
this culture as one that is imbued
with compromise, forgiveness
and honour is tribute to her skill
as an astonishingly appreciative
ethnographer.

This is a truly wonderful book
that identifies the casualties of the
war on drugs that extend beyond
the prison walls. The punitive
ghettoisation of the poor leaves
few families untouched. The
detail is incredible. The research
is impeccable. Read it and weep.

Dick Hobbs is professor of
sociology, University of Essex,
and author of Lush Life:
Constructing Organized Crime
in the UK (2013).

Sir David Bell, vice-chancellor, University of Reading,
is reading John Campbell’s Roy Jenkins: A Well-
Rounded Life (Vintage, 2014). “Caricatured as an
indolent bon viveur, Jenkins accomplished more
than many a prime minister. Campbell highlights his
liberalising instincts as home secretary, his role in
breaking the mould of UK politics and his contribu-
tion to European integration. Yet he never became PM.
Lacking the killer instinct, he enjoyed too much
the ‘roundedness’ of life, not least when it came to
his lovers.”

Hetta Elizabeth Howes, PhD candidate in medieval
literature, Queen Mary University of London, is read-
ing Ruth Ahnert’s The Rise of Prison Literature in
the Sixteenth Century (Cambridge University Press,
2013). “The first major study of its kind, this fascinating
text explores the impact of the words of prison com-
munities – from graffiti and marginalia to letters and
martyrologies – on the outside world, arguing for the
prison as an emerging literary sphere. Ahnert handles
her topic with sensitivity and engages with philosophical
questions, such as: what makes prisoners write?”

David Milne, senior lecturer in political history, Uni-
versity of East Anglia, is reading Brooke L. Blower’s
Becoming Americans in Paris: Transatlantic Politics
and Culture Between the World Wars (Oxford Univer-
sity Press, 2013). “In this evocative, beautifully written,
impeccably researched work, Blower joins a handful
of historians who have authoritatively demonstrated
the virtues of transnational history. She shows that
Paris in the 1920s and 1930s was not merely an
idyllic playground in which Gertrude Stein, Langston
Hughes and Ernest Hemingway plied their creative
trade, but also a politically volatile, often violent city
that was not always hospitable to its US visitors.”

Stephen Senn, head of the Competence Center for
Methodology and Statistics, Centre de Recherche
Public de la Santé, Luxembourg, is reading Erlend
Loe’s Doppler (Head of Zeus, 2012). “Serving up a
sly mix of pessimism, deadpan humour and smoked
elk meat, Loe repeats the trick he managed so well in
Naïve. Super of getting the reader inside his protago-
nist’s head. This time his narrator is not recovering
from depression but discovering the joys of misan-
thropy, rough camping and friendship with an elk
called Bongo. I roared with laughter.”

Peter J. Smith, reader in Renaissance literature, Not-
tingham Trent University, has just finished John Williams’
Stoner: A Novel (Vintage, 2012). “This 1965 novel
contemplates the constraints – social, emotional, sex-
ual, familial, economic, academic – (self)imposed on
an unambitious but dedicated assistant professor of
English literature. Its portraits of vindictive senior aca-
demics, alcoholic relatives, idealistic students and
ardent lovers are diverse, and the novel charts the
struggles of the often bewildered hero to come to terms
with the ways they shape his life. Beautifully plain, eerily
peaceful, it is a profoundly moving work about ageing
and the disappointments of experience. Quite brilliant.”

A weekly look over the shoulders
of our scholar-reviewers

WHAT ARE YOU READING?

“I’m sorely lacking in
hobbies,” confesses
Alice Goffman, assistant
professor of sociology
at the University of
Wisconsin-Madison.

“Oh, here’s one. I like
picking. I like untangling
knots or picking all the
seeds out of a pome-
granate. Maybe my other
hobby is note-taking.
I take a lot of notes on
my phone – observations
of everyday life, conver-
sations. Even when I’m
not doing sustained
fieldwork, I’m writing
down what I see.”

Her academic path
follows that of her

mother, stepfather and
father. Was she ever
tempted to steer clear
of the family business?
“That’s funny; I never
thought of it as the family
business until you said it.
My parents are linguists,
so sociology was a
departure. My father
[Erving Goffman], who
was a sociologist, died
before I could remember
him, so going into soci-
ology didn’t feel as weird
as it probably would have
if he had lived.

“My dad, Bill Labov,
called just last night to
tell me he was reading
the book and enjoying it.
It means a lot to me that
he and my mum think
it’s any good, especially
as they remember a lot
of the events and know
most of the people in it.”

Asked if she has had
valuable feedback from
the people who feature in

the research behind this
book, Goffman says: “Cer-
tainly. Reggie is the most
avid reader and writer in
the group; in prison he
penned a lot of what he
called hood novels. When
he was locked up – for
most of his teens and
twenties – we’d talk about
writing a lot.”

She adds: “His basic
comment on the book –
as a 23-year-old going
in and out of prison –
was that it was very
academic-sounding.
‘We’re giving you this
exciting material and
you’re making it boring,’
he once told me. ‘Like,
my life is interesting.’
I tried to listen to that
and write in a style that
people outside of soci-
ology might want to read.”

Karen Shook
To read more, visit:

www.timeshighereducation.
co.uk/books

THE AUTHOR
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The Life of William Wordsworth:
A Critical Biography
By John Worthen
Wiley-Blackwell
500pp, £75.00 and £60.99
ISBN 9780470655443 and
9781118604922 (e-book)
Published 28 March 2014

In his preface to his 2001 book
The Gang: Coleridge, the
Hutchinsons & the Words-

worths in 1802, John Worthen
asked “What would a biography
be like which managed to include
everything surviving of a life?
Every document, letter and jour-
nal entry? Every encounter,
known movement, illustration?”
His scrupulous attention to
surviving records of William
Wordsworth’s friends and family
for that single year arguably paid
off. But how successful is this

approach when applied to all
80 years of Wordsworth’s life?

In The Life of William Words-
worth, Worthen leaves no archival
stone unturned. If you doubted
that Wordsworth’s father John
was known familiarly as Jack, you
can be reassured by a precise
reference in a footnote. It’s a biog-
raphy for academic readers –
presumably undergraduate ones,
as Worthen glosses phrases such
as “an open slight” and “huddled
up”. He avoids the sort of
academic jargon that might be
off-putting. “Nice work if you can
get it,” he comments on Words-
worth’s plan to turn tutor; soli-
tude allows Wordsworth to “dig
deeper into himself”. Yet he has
curiously little to say about more
complex terms such as “spots of
time” or “the sublime”.

But what fresh insights have his

archival searches revealed?
Wordsworth had considerable
financial anxieties as a young
man: this much we already know.
But Worthen argues for the
importance of tracing “in detail”
the effects of Wordsworth’s
poverty. He does so over some
450 pages and 1,425 footnotes.

At this length, we might hope
for illuminating re-readings of the
poetry, expansive discussions of
key periods of a life that Words-
worth himself called “unusually
barren of events”. But Worthen’s
account, for example, of the year
of Wordsworth’s collaboration
with Coleridge on Lyrical Ballads
gives no sense of this as an annus
mirabilis of creative intensity.
Wordsworth’s thrilled homecom-
ing to Grasmere with his sister
Dorothy becomes a hell of
domestic discomfort, The Prelude
less the high point of Romanti-
cism and more a witness to
Wordsworth’s autobiographical
unreliability.

Worthen is hampered by his
determination to stick to strict
chronological order. It’s not a
method that suits any creative life,
especially that of a poet who
continually revised his work. Such
rigidity leaves no room to consider
the mysterious workings of the
imagination, the overwhelming
effects of encounters with the
sublime, the underlying creative
rhythms of the life of a poet.

As most biographers will
admit, there is a distinct danger
that you may fall out of love with
your biographical subject.
Worthen’s long relationship with
Wordsworth seems to have
soured. He is accused of “obsti-
nacy and self-will”, of not taking
into consideration the feelings of
others (“for example, of his sister
Dorothy, upon whom he now
depended as his housekeeper,
poetry-copier, and income-
source…or his brother Richard…
Or Annette Vallon…Or Mary…or
his cousins in Cumberland”).
Instead the self-absorbed poet,
Worthen reveals, “would think
and read and sometimes write”.

To meet Wordsworth the
visionary poet you are still best
off with Stephen Gill’s incompara-
ble biography of 1989, and last
year Lucy Newlyn gave us a sensi-
tive exploration of William and
Dorothy’s brother-sister relation-
ship. For an exquisitely lyrical
reflection on the importance of
place to Wordsworth and other
poets, there is Fiona Stafford’s
Local Attachments: The Province

of Poetry. But if you’ve always
hankered after more knowledge of
Wordsworth’s finances, Worthen’s
new biography is the one for you.

Jane Darcy is a teaching fellow
in the department of English,
University College London,
and author of Melancholy and
Literary Biography, 1640-1816
(2013).

The Little Girl Who Fought the
Great Depression: Shirley Temple
and 1930s America
By John F. Kasson
W.W. Norton, 384pp, £18.99
ISBN 9780393240795
Published 15 April 2014

Shirley Temple once killed off
a British cultural weekly. In
October 1937 a review of

her film Wee Willie Winkie
(directed by John Ford) was
reviewed in the journal Night and
Day, whose co-editor and resident
film critic was Graham Greene.
In his review Greene dwelled on
Temple’s “neat and well-devel-
oped rump”, her “sidelong search-
ing coquetry” and “dimpled
depravity”, calculated to appeal
to “middle-aged men and clergy-
men”. Temple, along with her
studio Twentieth Century-Fox,
sued for libel. The British courts,
shocked at this “gross outrage”,
awarded £500 damages against
Greene and £3,000 against Night
and Day. The magazine, cash-
strapped like most cultural
journals, promptly folded.

John Kasson briefly mentions
the Greene incident, conceding
that the “flamboyant cuddling
between Shirley and the fathers
and father-figures in her films”
now appears “deeply suggestive of
pedophilia and incest to many
critics today”. This apart,
however, he sidesteps such sensi-
tive territory in favour of his
central thesis that Temple’s key
task in her films of the 1930s was

Accounting for
every penny
Jane Darcy wonders if intense analysis has left too
little room for study of the poet’s creative power
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“emotional healing…not by
ingenious stratagems but by trust-
ing to her inexhaustible fund of
optimism” and draws parallels
between her public persona and
that of president Franklin D.
Roosevelt. Both, he maintains,
through their staunchly positive
attitudes “helped Americans to
surmount the Great Depression”.

Kasson’s book resists easy clas-
sification. It scarcely qualifies as
film criticism: he eschews any hint
of exegesis, largely limiting his
accounts of Temple’s films to plot
summaries, quotes from fans and
exhibitors (almost always adula-
tory) and reports of box office
performances. (No filmography,
either.) In terms of social and
political commentary it reads
fluently but never digs deep. And
although the publisher classifies
the book as biography, it covers
barely 10 years of Temple’s life
and gives us scant insight into her
as a person, rather than as a
showbiz phenomenon.

Phenomenon she undoubtedly
was. A year after her 1934 break-
through in Stand Up and Cheer!,
Temple was ranked America’s top
box office star – a position she
maintained for three more years.
Shirley Temple dolls, dresses and
other merchandise sold in their
millions. Shirley Temple lookalike
contests were held around the
globe. She met Roosevelt, Albert
Einstein, Leopold Stokowski,
Nelson Rockefeller and
H.G. Wells. Fan magazines and
publicity campaigns made her
curly-topped features as univer-
sally known as those of Charlie
Chaplin and Mickey Mouse.

But all this is the public face of
Shirley Temple: relentlessly cheer-
ful, cloyingly cute, unfailingly
happy and biddable, everybody’s
ideal little daughter. Here and
there Kasson gives hints of a
darker picture. The songwriter
Jule Styne was one of the few who
recalled a child prone to vicious
temper tantrums, screaming at her
father, “I earn all the money in
this family! Don’t tell me what to
do!” Nor were her parents quite
the supportive, nurturing figures
they liked to appear. Her mother,
who always claimed little Shirley
fell into stardom purely by luck
with no parental pushing (the
reverse was true), knocked a year
off her daughter’s age – something
Temple discovered only when she
turned 13. And when, aged 22
and at the urging of her new
husband, she examined the trust
in which her parents had caringly

deposited her huge earnings, she
found they had squandered more
than 95 per cent of the money.

Temple died in February of this
year. Time, perhaps, for a more
searching biography.

Philip Kemp is visiting lecturer in
film journalism, University of
Leicester.

The Supermodel and the Brillo Box:
Back Stories and Peculiar Economics
from the World of Contemporary Art
By Don Thompson
Palgrave Macmillan
288pp, £16.99
ISBN 9781137279088
Published 6 May 2014

Why is some art so over-
priced and coveted by
collectors, while other

work attracts hardly any atten-
tion, let alone market value? The
question is not a new one, and as
Don Thompson shows in this
look at the contemporary art
market, and in particular post-
2008, there are no easy answers.
Outsiders hoping to gain insights
into the world of leading high-end
art dealers, auctioneers and star
artists have always found it a
difficult, if not impossible, task.
And yet insights of this kind are
precisely what Thompson has
painstakingly achieved. In an
extremely well-documented book
underpinned by thorough research
based not only on a wealth of
secondary sources but also on
first-hand access to key players at
the top end of the contemporary
art market, the author reveals
himself as someone who is
passionate about contemporary
art, and is himself a collector.
There is no doubt that The Super-
model and the Brillo Box has
benefited from that passion.

Thompson is an economist
interested in “peculiar econom-
ics”; in other words, markets that
defy the laws of neoclassical

economic thinking. The reasons
people are prepared to pay high
prices for contemporary art are
linked to the function art
performs in their lives. But the
initial impetus for the “need” to
own a specific work of art, as
Thompson argues, lies in its back
story. Such narratives are framed
by the provenance and trajectory
of an artwork, and whether it has
been owned by a distinguished
collector, sold at a reputable
auction house or art dealer, or
created by a well-known artist.
Thompson cites experiments by
cognitive scientists that indicate
how certain back stories can trig-
ger a strong response to a given
work – and it is not dissimilar to
the reaction when subjects are
shown a chocolate truffle.

The book is replete with exam-
ples of the jobs that art is hired to
do. For some people – collector
Charles Saatchi, art dealer Larry
Gagosian and Damien Hirst, the
star artist-cum-entrepreneur par
excellence – art is mainly a busi-
ness transaction designed to
generate profit. But Thompson’s
most moving examples are those
that defy the art-as-business
approach. US art collectors
Herbert and Dorothy Vogel, a
postal worker and a librarian
respectively, built an impressive
contemporary art collection on a
very small budget over several
decades by establishing direct
contact with artists, benefiting
from discounts and paying in
instalments. Had they been
inclined to sell it, they could have
been millionaires many times over.
Instead in 1991 they donated their
entire collection to the National
Gallery of Art in Washington.

For me, this book’s underlying
argument does not differ greatly
from Pierre Bourdieu’s theory of
the art market, in which the value
of art is no more than the collect-
ive “belief in the value of art”.
Nonetheless, Thompson makes a
stimulating case for the need to
keep researching and redefining
how the boundaries of contempor-
ary art value are erected, protected
and at times destroyed by a
selected few. His insider knowledge
of the market, valuable research
and wealth of detail contribute to
a refreshing and up-to-date work
informed not only by economics,
but the social sciences and the arts
more generally.

Marta Herrero is lecturer in
creative and cultural industries,
University of Sheffield.
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Thanks for the Feedback: The Science
and Art of Receiving Feedback Well
By Sheila Heen and Douglas Stone
Portfolio, 368pp, £14.99
ISBN 9780670922611
Published 6 March 2014

I am a big fan of the BBC tele-
vision comedy Outnumbered,
which allows audience

members to squirm as a suburban
family clumsily navigates every-
day life. One of my favourite
moments is when Karen Brock-
man, the rather opinionated
11-year-old daughter, has been
called into her headteacher’s
office. Let me paint the scene for
you. Karen has sent a lengthy
dossier to the governing body
criticising the school. It would be
fair to say that the headteacher
does not take Karen’s feedback
well. Dripping with sarcasm, her

response begins: “Well, Karen,
I must congratulate you on a very
thorough review of the school’s
shortcomings. You’ve certainly
saved Ofsted the bother of a visit.
I particularly like this very helpful
list of the rules you regard as
‘lame’. I wonder whether you
would be kind enough to talk me
through your findings?”

Within that rather beautifully
crafted paragraph, we see many
techniques, albeit subverted, that
appear in a new book by Sheila
Heen and Douglas Stone of the
Harvard Negotiation Project. For
readers not aware of this organ-
isation, the HNP’s mission
appears to be getting the workers
of the world to play nicely
together in the sandpit of life.
And in 300-plus pages of
colloquial anecdotes interspersed
with popular science, Heen and

Stone take us through things:
separating appreciation, coaching
and feedback; understanding your
blind spots; disentangling what
from who; assessing your
temperament; cultivating a growth
identity (apparently we all need
one); deciding how good you
have to be; navigating difficult
conversations; and generally being
terribly sporting about accepting
criticism, both benign and malign.

Now don’t get me wrong – I
think this is a worthy book that
will get universities’ staff develop-
ment departments very excited.
I am sure they will wave it about
during short courses, and lay it
out on a table at the back along
with other self-help books of its
type, so that colleagues can peruse
it during the coffee break. But
something in this book practically
screams at me, and it is the sound
of double standards being applied.
On the one hand, we have societal
leaders stropping about, doing the
exact opposite of all this as a
method of getting ahead. Then we
have their public and private
sector handmaidens, both male
and female, being encouraged to
conform, tolerate and adapt.
Those lower down the food chain
are encouraged to think that if
they can only do this well enough,
then they will be happy and their
professional lives will be fruitful.
In this case, we see US-centric
feedback processes being deployed
as a kind of opium of the working
masses. Try harder, these books
say: otherwise any failure to
progress will be entirely your own
fault. Like many people, I am
increasingly unhappy about this
position, given all we know about
racism, sexism, xenophobia,
homophobia and all the other
discriminatory practices that still
secretly colour working life in the
21st century.

My irritation with the book’s
essential philosophy grew as
I turned the pages. It reminded me
of the very many US authored
parenting books I have read over
the years, where anecdote is piled
upon anecdote, with little snippets
of research scattered to lend a
kind of gravitas to the proceed-
ings. Occasionally I became less
irritated and even laughed, for
example at page 49, where the
authors highlight some truly
pointless client feedback given to
advertising agencies, such as
“I like it, but can the snow look a
little warmer?” Perhaps my laugh
was a little bitter, as it reminded
me of some of the more inane

peer review comments made in
response to my grant applications
over the years. Another very
thoughtful addition was the
section on page 162 where the
authors use a mocked-up Google
search to demonstrate how easy it
is to collapse all past and present
negative criticism into one and
assume it follows you about at all
times, when of course it never
does. These are very good
additions that leaven the bread.
However, on balance, unless you
are a self-help junkie, this is not
a book I would recommend
ploughing through.

I am sure Karen Brockman’s
headteacher would agree.

Sandra Leaton Gray is senior
lecturer in education, Institute of
Education, University of London.

The Rhetoric of Pregnancy
By Marika Seigel
University of Chicago Press
200pp, £24.50
ISBN 9780226071916
and 72074 (e-book)
Published 31 January 2014

S cholarly writing usually
benefits from being concise,
and with academic books,

shorter is often better. In the case
of Marika Seigel’s book, though,
short is often too short. While
I greatly appreciated her discus-
sion of what she calls pregnancy
“manuals” and how they support
dominant discourses about
expectant mothers and their
unborn babies, I was often disap-
pointed by the lack of detail and
the limited number of quotes and
examples from her chosen texts.
These include early 20th century
brochures, books from the 1960s,
the well-known What to Expect
When You’re Expecting and an
example of a popular pregnancy
advice website. Seigel argues that
pregnancy texts are pervaded by a
medical perspective that sees

Learning to love
your critics
A self-help guide that advocates conformity smacks
of double standards, argues Sandra Leaton Gray
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pregnancy as a potentially risky
experience requiring expert atten-
tion. This perspective, backed up
by advances in medical technolo-
gies, privileges the unborn baby’s
health over that of the mother. It
tends to see the pregnant woman
as a body to be made docile to
avert risks to the fetus. Only one
text that Seigel considers takes a
different stance and explicitly
values women’s experiential
knowledge.

Seigel writes in a style that is
both convincing and appealing,
and I felt myself inclined to agree
with all of her claims. And yet,
despite or perhaps because of the
author’s assured voice shining
through every line, I wanted more
textual evidence and a more
in-depth discussion of her claims.

The author’s personal perspec-
tive is strongly present through-
out. Noticeably, the book begins
and ends with accounts of Seigel’s
own birth experiences that do not
disguise her qualms about the
antenatal care she received. Her
unease with the way medical and
technological practices took
precedence over her wish for a
more natural birth echo through-
out. Her key argument is that
popular pregnancy texts promote
a compliant reader rather than a
critical knowledge-seeker. While
she acknowledges that contem-
porary pregnancy websites offer
space for women’s own know-
ledge to be discussed, she also
notes the strong commercial pres-
ence on these sites.

Seigel’s choice of label for the
texts she examines invites specific
associations: when we read tech-
nical manuals, we start from the
assumption of our own lack of
understanding. We look for
instructions of the kind we are
happy to follow to get our laptop
running and have no interest in
questioning the advice given. But
do the authors of pregnancy
books really think of their texts in
this way? And what do the
women reading such books make
of them? Do they see them as
manuals providing instructions
that they are compelled to follow?
Of course Seigel’s book is not
based on a study of reader recep-
tion, nor does it claim to be so.
Yet this has not stopped her from
making assumptions about the
readers of pregnancy books, for
example that they are passive and
do not compare different pieces of
information. Seigel insinuates that
if women accept medical advice
unquestioningly, they do not act

in their best interests, but instead
allow doctors to make decisions
affecting their own and their
babies’ lives.

But why wouldn’t women have
good reasons to trust their
doctors? Seigel has a point when
she argues that antenatal care
does not offer the same quality of
service to all women, but overall,
in most countries, the develop-
ment of systematic antenatal care
has greatly improved maternal
and infant health. I missed seeing
in her book a more reflective
discussion of her own stance and
how it might have made some of
her readings of her chosen texts
more likely than others.

Uta Papen is senior lecturer
in literacy studies, Lancaster
University.

It’s Complicated: The Social Lives
of Networked Teens
By Danah Boyd
Yale University Press
296pp, £17.99
ISBN 9780300166316
Published 11 March 2014

Famously and apocryphally,
Tony Wilson – the man who
transformed Manchester’s

music industry – stated: “If you
get it, great. If you don’t, that’s
fine too. But you should probably
read more.” Whenever appraising
new monographs about “youth”
and “technology”, Wilson’s
maxim resonates in my ears.

Danah Boyd’s latest book is a
strong text in the dire field of new
media studies. The introduction,
however, does not bode well.
Boyd states that her purpose is
“to describe and explain the
networked lives of teens to the
people who worry about them –
parents, teachers, policy makers,
journalists, sometimes even other
teens”. While framed as a guide to
understanding young people
(these days), her introduction does

not do justice to her research.
In the eight chapters that

follow, the book is at its best
when probing privacy, danger,
bullying and literacy. While these
digital folk devils could have over-
whelmed the argument, the
research is sound and the inter-
view material rich. Boyd’s goal is
clear: to capture and express “the
voice” of “teens”. The problem
with such an aim is that technol-
ogy is not generationally specific.
People of all ages use YouTube,
Instagram, Facebook and Twitter.
There are distinct sociologies of
platform use, but age is merely
one factor to consider.

The generation gap is a blunt
analytical instrument. Consider
Boyd’s language here: “many adults
fear networked technologies for the
same reasons that adults have long
been wary of teen participation in
public life and teen socialization in
parks, malls, and other sites where
youth congregate”. Youth was and
is a historical bag into which the
fears and hopes of a particular time
and place are packed.

The chapter on risk is the
strongest. Boyd comes to a power-
ful realisation: “The risks that
youth face online are not evenly
distributed. Teens who are most at
risk online are often struggling
everywhere.” Unstable families,
unsafe streets, underfunded
schools and obsolete hardware
and software combine to create
multilayered, generational disad-
vantage. Through this discussion
of risk, Boyd also probes “a
culture of meanness and cruelty”.
One way to become a micro-
celebrity from a mini-digi-moment
is to upload a video demeaning
others. In such a culture of hate
and hurt, “attention becomes a
commodity”.

Boyd has overcooked some of
her arguments, particularly on the
subject of entering formal educa-
tion. She has not recognised the
deep and complex curricular work
being activated in schools and
universities to embed and enable
information and media literacy.
She states: “Most formal educa-
tional settings do not prioritize
digital competency, in part
because of the assumption that
teens natively understand
anything connected to technol-
ogy.” This bold declaration does
not reflect the digital advance-
ments within schools and univer-
sities. No footnote follows her
statement, because it is incorrect.
This error is important, justifying
the priorities of the author, who is

a principal researcher at Micro-
soft Research, research assistant
professor in New York Univer-
sity’s department of media, culture
and communication, and a fellow
at Harvard’s Berkman Center for
Internet and Society. Corporate
interests demean public institu-
tions such as universities.

It’s Complicated attests to the
challenge confronted by all writ-
ers entering the culture of “young
people”. We walk in the shadow
of Paul Willis, whose Learning to
Labor: How Working-Class Kids
Get Working-Class Jobs is the
bedrock text when researching the
daily life of young people. He
argued that young working-class
men gained working-class jobs
because they “resisted” the struc-
tures that could have enabled
their social mobility. Truanting

and swearing at teachers were
strategies to resist the powerful,
but blocked the possibilities of
learning. Researchers exploring
young people on/in/through the
internet would be wise to reread
his words. The desire of academ-
ics in the subgenre of new media
studies is to show that very simple
activities – text messaging, record-
ing and uploading films to
YouTube, Facebook updates,
Instagram selfies – are distinctive
and empowering. The old people
don’t understand. The young
people are “alright” (man).

This structural connection of
youth and media relies on active
forgetting. The internet – or the
Arpanet – is 45 years old. The
World Wide Web is 25. Blogging is
a teenager. These platforms are not
new and not limited to a particular
age. Stan – one of Boyd’s inter-
viewees – “remind[ed] me that
technology wasn’t changing
anything important”. If we are
really listening to the voice of “the
young people”, then scholars
should follow Stan’s advice.

Tara Brabazon is professor of
education and head of the School
of Teacher Education, Charles
Sturt University, and author of
Digital Dieting: From
Information Obesity to
Intellectual Fitness (2013).

One way to become
a micro-celebrity from
a mini-digi-moment is
to upload a video
demeaning others
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Beyond Reason and Tolerance:
The Purpose and Practice
of Higher Education
By Robert J. Thompson, Jr.
Oxford University Press, 224pp, £38.99
ISBN 9780199969784
Published 27 February 2014

We live in an age in which
everything is measured
in pounds and pence,

including higher education. Want
to make a good living? Have you
considered an undergraduate
course in golf course manage-
ment? How about surfing science?
Interested in a trendy profession?
No problem – universities chase
every fad. (Thanks to the popular-
ity of the television series CSI,
there will soon be more forensic
scientists than there are criminals
for them to catch.)

There is nothing wrong with

universities preparing graduates
for careers: a fulfilling occupation
is part of a good life. But jobs are
not just about money; work also
has moral value. In the words of
John Ruskin: “The highest reward
for a man’s toil is not what he gets
for it, but what he becomes by it.”

The same is true of higher edu-
cation. From its earliest origins,
higher education has not been just
about acquiring work skills – its
real purpose was to build “char-
acter” so graduates could take up
their role in their society and con-
tribute to the good of everyone.

Beyond Reason and Tolerance
is Robert Thompson’s attempt
to revive the classical aims of
higher education. Do not be
misled by the title. Thompson,
an academic psychologist and
former vice-provost at Duke
University in North Carolina,

does not reject reason or toler-
ance. He wants graduates to be
knowledgeable and able to reason,
but this is not enough. He wants
universities to go “beyond” teach-
ing discipline-based subjects and
help students to become empathic,
to develop a “personal epistemol-
ogy”, to formulate a set of defen-
sible values and to leave university
with a “coherent sense” of iden-
tity. In his words, he wants to
educate “the whole person”.

In his inaugural address
as rector of the University of
St Andrews in 1867, John Stuart
Mill said the object of univer-
sities was “not to make skil-
ful lawyers, or physicians, or
engineers, but capable and culti-
vated human beings”. I am
sure Thompson would agree.

Thompson bases his recom-
mendations on theories of
adolescent and young adult devel-
opment. To educate “the whole
person”, he prescribes, among
other things, study abroad and
service learning. In a utilitarian
age, this may seem surprising.
After all, studying in France will
not make it easier for students to
learn the laws of physics; tutoring
disadvantaged children will not
make university students better at
balancing accounts; and working
in a shelter will be of little assist-
ance in learning the law of torts.

On the other hand, these
experiences give students the
opportunity to develop self-
confidence by testing themselves
in difficult circumstances. They
give them the chance to work
in teams, and perhaps to become
team leaders. In this way, they
learn about trust, honesty and
fair play. They also learn how to
communicate with people from
different backgrounds, how to
organise their time and how to
work towards goals. Most
important of all, service learning
and community work help
students to develop a concern
for others, the essential founda-
tion of all ethics.

As you can probably tell,
I strongly agree with the message
of Thompson’s book. Alas, its
impact may be reduced because
of weak editing. Not only are
the same phrases repeated many
times, but whole slabs of text
are repeated verbatim. Stock
expressions – “knowledge-based
economy” (can you imagine an
economy based on ignorance?),
the “globally interconnected
world” (sometimes rendered as
the “pluralistic, globally inter-

connected world”), “21st Century
needs” – are strung together in
various orders to form sentences.
The result is a dense undergrowth
of prose in which the reader
struggles to escape from the
thicket of clichés.

In a reminder of Captain Kirk
of the Starship Enterprise, who
liked “to boldly go”, Thompson
seeks “to constructively engage”.
The phrase appears multiple times
on the same page, sometimes in
successive sentences. It is used
eight times in the preface alone,
and countless times in the text.
This style of writing is neither
constructive nor engaging.

Publishing budgets are tight,
so perhaps even the venerable
Oxford University Press has
given up editing. It’s too bad.
The author’s ideas deserve better.

Steven Schwartz is executive
director of the Council for
the Humanities, Arts and
Social Sciences, Australia.

The Lawn Road Flats:
Spies, Writers and Artists
By David Burke
Boydell & Brewer, 309pp, £25.00
ISBN 9781843837831
Published 20 March 2014

The Isokon building, a strik-
ing Modernist block of flats
built in 1936 in Hamp-

stead, North London, is used here
as a vehicle by David Burke, a
historian of intelligence and inter-
national relations, to explore
a particular and very fascinating
slice of British history. Known as
the Lawn Road Flats, the block
attracted what seems to have
been an unusually large popula-
tion of artists, writers, architects
and spies, sometimes connecting,
sometimes not.

Socialism is the thread that
weaves through the narrative and
connects the protagonists of the
story to the very architecture of

Essential lessons
in being human
In a utilitarian age, service learning helps cultivate
rounded individuals, says Steven Schwartz
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the building itself. Its inhabitants
included some of the most prom-
inent Soviet agents working in
Britain at the time, including
Arnold Deutsch, the controller
of the group of spies recruited
at the University of Cambridge
who came to be known as the
Magnificent Five. It also became
the home of a remarkable group
of architects and artists escaping
Nazism, including Walter
Gropius, the charismatic founder
of the Bauhaus school of art and
architecture, the artist László
Moholy-Nagy and the furniture
designer Marcel Breuer, whose
work is as ubiquitous now as it
was then.

Add to this the presence of
the Australian archaeologist
V. Gordon Childe and Agatha
Christie, who wrote her only spy
novel while living there, and you
have the makings of quite a
history. It would be interesting to
compare this block with another
North London Modernist housing
block, Highpoint in Highgate, the
home of Michael Ventris, who
deciphered Linear B, to find out
how unusual it really was.

A list of about 60 acronyms
at the start of the book, many
of them relating to Communist
political organisations, is daunt-
ing, but you shouldn’t let this put
you off. Burke intersperses his
painstakingly detailed research
with fascinating glimpses of life
at the time, drawing on stories
and letters that bring his account
into vivid relief.

As an architect myself, the
grumblings of the Isokon’s archi-
tect, Wells Coates, sounded famil-
iar. Apparently he was barely
mentioned at the building’s open-
ing ceremony. Indeed, he was
“rather offhandedly referred to as
Mr Russell Coates” and the credit
for the ideas behind the building
were given to Molly Pritchard,
who with her husband Jack was
instrumental in building the block
and creating its community.

Voted the “Ugliest Building
in London” in 1946 by Cyril
Connolly’s influential journal
Horizon, the Isokon was one of
the first Modernist buildings in
Britain – a country famously slow
to take up the cause. It obviously
owes much to the theories of
Le Corbusier, offering a rather
British take on his ideas of com-
munity and liberation, and it
originally provided many of the
facilities of a rather grand hotel,
including a dining club. The bar in
the basement acted as the nexus of

communal life. Discussions of
wine lists, real ale and menus were
a vital part of the intellectual mix,
and the building even spawned
one of the first television chefs.

For me, there is a temptation
to make analogies between the
architecture and the way of life
in the building, and this could
have been further exploited. It is
an irony that a place characterised
by airy openness and vast
expanses of glass should have
been home to such subterfuge.
Contemporary photos of the
building in use are wonderfully
atmospheric, but so much more
could be done to make the arch-
ival research manifest visually.
The spatial and temporal relation-
ships between protagonists could
have been mapped out with draw-
ings and plans, in a way that
would have made the connectivity
of characters much clearer,
although admittedly this is the
kind of interdisciplinary work not
common in histories. Having said
this, Burke brings a refreshing
lack of baggage and an attention
to detail to his architectural
subjects, which bodes well for his
accounts of the other protagonists
whose work I know less well.

Flora Samuel is professor
of architecture, University
of Sheffield.

Culture and the Death of God
By Terry Eagleton
Yale University Press, 264pp, £18.99
ISBN 9780300203998
Published 20 February 2014

Terry Eagleton’s prodigious
oeuvre needs, as they say,
no introduction. Ever since

turning up at the University of
Cambridge in 1961 to become
a disloyal loyalist of Raymond
Williams, he has been, by way
of spectacular controversies at
assorted universities and 40-odd
books, the Mephistopheles of the

anglophone intelligentsia. Now
over 70, he remains unassimilated
by the elite, untamed by success
and fame, a dazzling and reckless
goblin of every latest theory to be
fired at the wounded, smashed-up
and ponderous old battleship of
Western culture.

But dazzling is as dazzling
does: it leaves you unable to see
clearly. In this brief enough new
book, Eagleton doesn’t so much

address as defy the latest crisis
of the culture, and defies it to be
able to do anything to fill the
God-shaped hole (Salman
Rushdie’s phrase in response to
the fatwa) at the heart of social
identity.

He speaks, of course, as every
paragraph silently reminds us,
as a former novitiate, and his
many caricatures of atheism
leave him well able to assume the
rig of debonair boulevardier in
a vanished Paradise. After all,
as he says, the intelligentsia is
cornered by an extraordinary
worldwide recrudescence of
religious belief, and although
Eagleton characteristically sees
these revivalist choirs as strictly
political in significance, in
summarising the 200-year-old
failures of rationalism, he is
wholly contemptuous of its many
schools attempting to account
for God, or to provide for his
replacement.

To bring off this vast ambition,
he scans at headlong speed a
compressed history of the entire
Enlightenment (this book began,
as many do, as lectures – at the
University of Nottingham – but it
shows). G.E. Lessing, Immanuel
Kant, Johann Georg Hamann,
Johann Gottfried Herder and the
rest of the 18th century are swept
together and then all dispatched
as being helpless to substitute
Reason for God; David Hume is
scantily commended for saying so,
but is surely deserving of warmer
praise for putting the “civil affec-
tions” in the God-shaped hole?

No stopping Eagleton now.
Neglecting the canons of context-
ual historicism, he roars away
into the Romantic movement,
treating Matthew Arnold with
surely shameful and offhand
disdain, until he comes up with
a jolt before the obdurate pres-
ence of Friedrich Nietzsche.

Nietzsche gets his due – as
how could he not? – for naming
the death of God and for antici-
pating Eagleton’s own conviction,
voiced with his usual ringing
scorn, that “culture” (whether
conceived as Romantic art, liber-
alism’s domestic freedoms or the
deliberate exigencies of Modern-
ism’s reactionary difficulty) cannot
possibly do the work of religion,
and cannot repair the sheer thin-
ness of meaning brought about
by capitalism.

God may be dead to Eagleton.
Marx, however, is not. But it is
a marked oddity in the work of
this raucous and ecstatic literalist
that he retains so strong an affec-
tion (I almost wrote “faith”) for
the historical Jesus. We are three
times reminded of “the crucified
body” at the centre of Christianity
(surely one of the most revolting
symbols ever to compel human
activity?), and with candid relish
our heretic savours Christ’s call to
walk beside “the homeless,
propertyless, celibate, socially
marginal, friend of outcasts,
scourge of the wealthy and power-
ful”, all of which is a bit rich
coming from the Excellence in
English Distinguished Visiting
Professor at the University of
Notre Dame as well as Distin-
guished Professor of English
Literature at Lancaster University.

It’s nonetheless a hell of a
book, exhilarating, maddening,
incomparable. But it lacks more
stolid virtues, is too much dashed
off (as witness the careless and
frequent use of the phrase “in a
sense”). It fails to recognise the
basic truth that all new moral
theory must needs be made out
of past, even antique, thoughts.
Most dismaying of all to this
admirer of the great man, he
ignores what Wordsworth called
“certain inherent and indestruct-
ible qualities of the human mind”
and makes no mention of good
old culture still going on, all of it,
still going on, in the streets and
homes and shops and gardens of
all our lives.

Fred Inglis is honorary professor
of cultural history, University of
Warwick.

God may be dead to
Eagleton. Marx, however,
is not. But it is a marked
oddity in the work of this
raucous and ecstatic
literalist that he retains
so strong an affection
for the historical Jesus
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Creating, Sharing, Inspiring.
Academic Excellence at Bournemouth University

Bournemouth University is creating the most stimulating, challenging and rewarding university experience in a world-class
learning community by sharing our unique fusion of excellent education, research and professional practice and inspiring our
students, graduates and staff to enrich the world.

We recently became the first university to be commended by the Quality Assurance Agency for Higher Education (QAA) for
the quality of student learning opportunities. In 2012, we won a Queen’s Anniversary Prize for Higher and Further Education,
and we are currently changing the face of the university through our new, transformational estates programme with a stunning
series of iconic new buildings.

As part of our vision, www.bournemouth.ac.uk/2018, we are continuing to invest heavily in our Professoriate and academic
staff and are seeking to appoint high calibre teams and individuals to our award-winning Schools and Faculty. Roles range from
Professor to Demonstrator and a number of the roles in Computing will help form the core team for the Data Science Institute.

www.bournemouth.ac.uk/academic-jobs

Faculty of Science and Technology
Head of Computing/Professor
Head of Psychology/Professor
Professor/Associate Professor in
Games Technology/Programming
Professor/Associate Professor
in Psychology
Senior Lecturer in Forensic Psychology
Lecturer in Developmental Psychology
Lecturer in Psychology
Demonstrator in Computer Aided Design
Demonstrator in Computing

Data Science Institute
Professor/Associate Professor
in Computing
Senior Lecturer in Computing
Lecturer in Computing

School of Health and Social Care
Professor in Sociology
Senior Lecturer in Mental Health Nursing
Lecturer in Sociology

The Business School
Professor in Economics
Professor in Finance
Professor in Strategy
Senior Lecturer in Accounting and
Finance (0.4 FTE)
Senior Lecturer/Lecturer in HR and OB
Senior Lecturer/Lecturer in
Management Accounting

School of Tourism
Professor in Sport
Professor in Tourism
Professor/Associate Professor in
Events Management
Senior Lecturer/Lecturer in
Events Management
Senior Lecturer/Lecturer in
Hospitality Management
Senior Lecturer/Lecturer in Sport
Lecturer in Tourism
Demonstrator in Sport (0.2 FTE)

The Media School
Professor in Communications
Professor in Film and Visual Culture
Professor in Journalism
Professor/Associate Professor in
Computer Animation
Senior Lecturer/Lecturer in
Computer Animation
Senior Lecturer in Creative Advertising
Senior Lecturer in Cinematography/
Filmmaking
Senior Lecturer in Digital Media Design
(0.8 FTE)
Senior Lecturer Digital Storytelling
Senior Lecturer/Lecturer in Marketing
Communications
Senior Lecturer in Media Theory
Senior Lecturer in Television/
Film Production
Lecturer in Journalism
Lecturer in History (0.5 FTE)
Associate Lecturer in Computer Animation
Demonstrator Digital Media Design
Demonstrator TV Production
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EVERYONE INCLUDED, EVERYONE INVOLVED www.leeds.ac.uk

Faculty of Mathematics and Physical Sciences
School of Physics and Astronomy

Cavendish Professor and Head of the
School of Physics and Astronomy

The University of Leeds is one of the UK’s largest and foremost research-intensive
universities and also a founder member of the World Universities Network (WUN), a global
alliance of major international HEIs gathered from the UK, North America, Asia, Africa and
Australia. Ranked amongst the world’s top 100 universitie s in the QS World rankings, and a
member of the Russell Group of leading research universities, the University has an annual
turnover of £540 million, over 30,000 students and about 6,500 staff. The University
prides itself on its distinctive ability to integrate research, scholarshi p and education, and
is ambitious to improve still further its standing as a world-class academic institution.

The University is seeking to appoint an outstanding individual to its prestigious Cavendish
Professorship and Head of School to lead and develop a dynamic and vibrant School of
Physics and Astronomy, with a strong disciplinary and interdisciplinary research portfolio
and high-quality research-led educational programmes. The School is part of the Faculty of
Mathematics and Physical Sciences and currently has internationally leading strengths in
star and planetary systems, experimental biophysics , spintronics, soft matter and quantum
science, with a range of high quality equipment and facilities, a sustained track record of
successful innovation and a very successful integrated education programme covering all
aspects of physics in the 21st Century.

The Head will be responsible for the strategic academic leadership and management of the
School, defining and delivering a compelling shared vision for its development and
implementing an ambitious strategy, and the delivery of both an excellent student
experience and world-class research and innovation.

The successful candidate will possess an international research reputation , alongside
significant experience of academic and multidisciplinary research leadership . Candidates
will also bring inspiring and motivational leadership alongside effective strategic and
operational management.

Applicants with established research records in any area of physics or astronomy are
welcome to apply: the Cavendish Professorship is an ongoing position with the Head of
School role being for 5 years in the first instance.

Applications from women, who are currently under-represented in this area, will be
particularly welcome; however, the final recruitment decision will be based solely on merit.
Our commitment to women in science has been recognised with a national accolade; the
University has received the Athena SWAN Bronze Award and the Faculty holds the Athena
SWAN Silver Award in recognition of our success in recruiting, retaining and developing/
promoting women in Science, Engineering and Technology (SET).

Preliminary enquiries about the post may be made to Professor Stephen Scott, Dean of
the Faculty of Mathematics and Physical Sciences, tel +44 (0)113 343 6492,
email s.k.scott@leeds.ac.uk

A competitive salary will be offered and determined on an individual basis.

For more information and to apply, please go to http://jobs.leeds.ac.uk/ and complete the
vacancy search criteria, quoting the relevant job reference.

Job Ref: MAPPA0053

Closing date: Monday 2 June 2014
Anticipated interview date: Monday 30 June 2014

We welcome applications from all sections of the community. All information
is available in alternative formats please contact +44 (0)113 343 4146.

Lady Margaret Hall
Oxford

Election of a New Principal
The Fellows of Lady Margaret Hall seek to elect a Principal in succession to
Dr Frances Lannon M.A., D.Phil., F.R.Hist.S, upon her re`rement on 30th September
2015. Lady Margaret Hall is a cons`tuent college of the University of Oxford.

The Further Par`culars for this appointment can be found on the College website
(h_p://www.lmh.ox.ac.uk/)
Applica`ons should be addressed to Jennifer Gosle_ at Moloney Search
(jg@moloneysearch.com) and should include:
(a) a curriculum vitae;
(b) a concise statement explaining the candidate’s reason for applying, and how the

candidate believes he or she matches the quali`es that the College requires.
Applica`ons should be received by 15th June 2014.
Shortlisted candidates will be invited to LMH for a day during September, with final
interviews taking place on October/November.

Lady Margaret Hall
LMH

The Principal’s key responsibili=es
will include:
• Guiding LMH to shape its academic
future;

• Working with the Development Director
to con`nue to foster rela`onships with
alumni and with other poten`al
benefactors and supporters;

• Overseeing the governance and
management of the College, chairing
mee`ngs of the Governing Body and its
key commi_ees, and mee`ng regularly
with College Officers;

• Maintaining an oversight of the College’s
ac`vi`es and demonstra`ng
commitment to the welfare of all its
students, staff, lecturers and Fellows;

• Represen`ng LMH within the wider
University and beyond.

Candidates will need to demonstrate
the following:
• Interest in and commitment to LMH
as a place of learning;

• Intellectual curiosity and sympathe`c
interest across the full range of
academic endeavours;

• Breadth of professional and social
experience;

• Capacity to talk to and listen to people
of different backgrounds, to foster
external rela`onships, and to play a
significant role in fundraising for LMH;

• Capacity for strategic thinking and
direc`on, for inspira`onal leadership,
and for clear ar`cula`on of vision;

• A collegiate leadership style, ability
to build consensus.
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Competitive salary

Our vibrant, modern University is gaining prominence both nationally and internationally and we have ambitious plans for our future.
Our main campuses in the cities of Cambridge, Chelmsford and Peterborough have been transformed with major capital investments.
With an annual income of £179m, over 30,000 students and 2,000 staff, we are a major force for higher education in the East of England.

Our Faculty of Science and Technology is a large, diverse and rapidly growing Faculty whose turnover has increased from £27m to £43m
over the last few years, with nearly 300 academic and support staff, 6,000 students worldwide, state of the art facilities, successful
partnerships with industry and a variety of programmes underpinned by world-class research. Based on campuses in Cambridge and
Chelmsford, the Faculty is engaged in teaching and research over a broad range of disciplines, including vision and hearing sciences;
biomedical and forensic sciences; life sciences; psychology; computing and technology; and engineering and built environment.

We are facing the future with great confidence and ambition. We are about to embark on building a £45m Science Centre for the Faculty
to complement the £16.5m we have already invested in new facilities over the last 3 years. We have transformed our research profile,
with the majority of our academics being doctorally qualified, active researchers and we have made our strongest research assessment
submission ever to REF 2014. We host two of our University’s research institutes: the Global Sustainability Institute; and the recently
established Anglia Ruskin IT Research Institute. With the investment that has already been made and the investment that is coming on
stream, the Faculty is very well placed to achieve its strategic vision of offering world-class teaching, research and consultancy for
students, employers and industry.

As a result of this success and rapid growth, we are looking to appoint two new Deputy Deans to take responsibility for specific aspects
of the Faculty’s work. Working across both campuses, you will assist the Pro-Vice Chancellor and Dean by providing strong and strategic
leadership and management in the relevant areas and you will represent the Faculty within and outside our University.

Your Credentials
For either of these exciting opportunities you will have:

– Proven academic credibility, with a successful record of high
quality teaching, learning, research or contribution to the
profession

– Strong academic and international academic networks

– Experience of other HE institutions through employment
or external activity

– Willingness to promote agenda for change internally amongst
our students and staff and also vis-à-vis external stakeholders

– Excellent interpersonal and communication skills

– Up to date knowledge of the key issues, current debates and
policies in UK Higher Education

Deputy Dean (Research and
External Income) Ref HN7842
With responsibility for research and external income generation,
this role offers an exciting opportunity for an ambitious and
dynamic academic leader to join this thriving Faculty and really
make a mark.

Your role will be to work with Departments and Research
Institutes to maximise the benefits of the investment being made
in new posts and new facilities to achieve a further step change in
research output and external income.

In driving forward this agenda, you will be supported by our
Faculty Director of Research and the Faculty Research
Support Team.

Deputy Dean (International and
Partnerships) Ref HN7843
The Faculty has enjoyed rapid growth in international recruitment
and now has a wide range of successful international and other
partnerships.

You will provide strong and strategic leadership in developing still
further the Faculty’s International and Partnerships Strategy, driving
forward recruitment of international students and ensuring that all
of our partnerships and the underlying academic processes are of
high quality. Experience of working with partners particularly in
China, India and Malaysia would be ideal but not essential.

In helping us to achieve our ambitions, you will be supported
by our Faculty Head of International Development and our
Marketing Team.

For a confidential discussion please telephone Imogen Wilde on +44 (0)20 7333 1503 or 07791 938533
quoting the appropriate reference number. Closing date: Monday, 9th June 2014.
Harvey Nash is a global executive search consultancy.
Harvey Nash plc is an agency advertising a permanent role.

For further information including details of how to apply please visit
www.harveynash.com/angliaruskinDeputyDeans

www.harveynash.com

Two Deputy Dean roles –
Faculty of Science and
Technology
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DIRECTOR OF RESEARCH
Competitive salary available

Alongside its excellent teaching record Norwich University of the Arts
has developed a reputation for applied and practice-based research that
interrogates the contexts in which art, design and media are produced,
understood, used, exchanged and sustained, setting out to challenge
conventions, provide new insights and develop original applications with
a variety of partners and audiences.

The University is seeking to appoint a Director of Research who will
be responsible for overseeing the continued growth of a dynamic and
sustainable research culture at the University. The postholder will work
with senior colleagues across the University to ensure the coherence
of research including the integration and growth of our work in applied
research and knowledge transfer. The Director will support staff in
generating research that deepens practice in the art, design and media
disciplines, supports knowledge transfer and engages academic and
creative industry audiences at regional, national and international level.

You will be passionate about research in art, design and media, and
keen to operate within the specialist smaller University context, working
collaboratively in an atmosphere that emphasizes team-work and
collegiality. The successful candidate will have been submitted to REF
(if eligible), possess a PhD or equivalent experience and will bring a
portfolio of internationally recognised research in practice-based and/
or relevant disciplines, as well as a proven track record for generating
external research income. It is anticipated that the candidate will be
appointed with – or will shortly be eligible for – a Professorial title.

Closing date for applications: 5th June 2014.

Interviews will be held on: 2nd and 3rd July 2014.

Application packs and further details for the above post are
available at www.nua.ac.uk/jobs email jobs@nua.ac.uk or
telephone 01603 756243. Prospective applicants interested in
informal conversations on the role should contact Yvonne Jeffrey,
the PA to the Vice-Chancellor on 01603 756224.

Committed to equality and valuing diversity

Shaped by the past, creating the future

ASSISTANT DIRECTOR
Salary: £47,787 - £53,765 per annum

The core purpose of this full time permanent role is to support the Director of
Strategic Planning through leading the operational management of the following
business functions:

• Strategy, policy analysis and risk management;
• Business intelligence and performance reporting;
• Annual strategic planning.

Enquiries regarding this role may be made to John Pritchard, Director of Strategic
Planning, tel: 0191 334 46886, email: john.pritchard@durham.ac.uk

Closing date: 2 June 2014. Ref: 3286

Further details of the posts are available on our website
(http://www.dur.ac.uk/jobs/)
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The newly merged University of South Wales is now the 6th largest university in the UK with over 30,000 students,
5 campuses and 3,500 staff. The institution is now 12 months old following merger and enjoys a market leading
reputation for delivering outstanding vocational studies and achieving high student employment.

Competitive salaries + attractive pension scheme
Pontypridd, near Cardiff

The preferred method of application is online at www.odgers.com/47839 (PVC) or www.odgers.com/47936 (Dean);
if you are unable to apply online please email your application to either 47839@odgersberndtson.com (PVC) or
47936@odgersberndtson.com (Dean). All applications will be acknowledged.
For an informal discussion, please call Siân Goodson, Principal Consultant at Odgers Berndtson’s Wales Practice on
02920 783050. Please note the closing date is 2nd June 2014 at 4.00pm.

Pro Vice Chancellor, Research & Engagement
c. £105,000 – REF 47839
Establishing and realising a strategy for business and employer
engagement, strengthening industrial connections, growing
strategic FE alliances, enhancing the research agenda (particularly
applied research), engagement and enterprise activities.

Dean, Faculty of Life Sciences & Education
£91,425 – REF 47936
Directing and leading the strategy and delivery through the
Head of Schools across all Faculty areas including the international
agenda, research and business engagement, and curriculum
development and delivery.

13 Cathedral Road,

Cardiff CF11 9HA.

+44 2920 783 050

www.odgersberndtson.co.uk

Executive Search

Over 50 Offices in 29 Countries

Observe, the
Odgers Berndtson
Global Magazine

Professor of Public Health Improvement
Cardiff School of Social Sciences and School of Medicine

We are seeking an exceptional candidate to take a leading role in DECIPHer (the Centre for
the Development and Evaluation of Complex Interventions for Public Health Improvement).
DECIPHer is a highly successful UKCRC Public Health Research Centre of Excellence which
represents a strategic partnership between Cardiff, Bristol and Swansea Universities.

DECIPHer brings together leading experts from a range of disciplines to tackle public health
issues and has an international reputation for its multidisciplinary work in developing and
evaluating complex interventions. It has a particular focus on multi-level interventions
that will have an impact on the health and well-being of children and young people
and that address inequalities.

The successful candidate will have a proven track record in this area and the skills and
abilities to develop a multidisciplinary research programme of international excellence.
They will also take a leading role in the strategic development of DECIPHer as well as
performing professorial duties appropriate to a research-led Russell Group University.

For informal enquiries, please contact Professor Malcolm Williams, Director, Cardiff
School of Social Sciences (+44 (0) 29 2087 5359/WilliamsMD4@cardiff.ac.uk) or
Professor John Bligh, Dean of Medicine and Head of School, School of Medicine
(+44 (0) 29 2074 2379/BlighJ@cf.ac.uk).

To work for an employer that values and promotes equality of opportunity, please
visit www.cardiff.ac.uk/jobs and search for vacancy 2095BR.

Closing date: Monday 2 June 2014.

Cardiff University reserves the right to close this vacancy early should sufficient
applications be received.

www.cardiff.ac.uk/jobs

The University of Edinburgh is an exciting, vibrant,
research led academic community offering opportunities
to work with leading international academics whose
visions are shaping tomorrow’s world.

College of Humanities and Social Science
Office of Lifelong Learning

Chair of Continuing Education and Head of
the Office of Lifelong Learning
Salary: Professorial Scale

Applications are invited for the Headship of the Office of Lifelong Learning (OLL). You
will be responsible for shaping and leading all aspects of OLL’s strategy. Applications
are invited from candidates who have an outstanding international reputation in the
field of continuing education, and who are able to offer academic and managerial
leadership. You will inaugurate the newly established Chair of Continuing Education.
Ideally you will be free to take up the post in September 2014 or as soon as possible
thereafter. The role of Head of OLL will be for a period of five years.

Apply online, view further details or browse more jobs at our website.
Ref: 029668. Closing date is 5pm GMT on Thursday, 29 May 2014.

The University of Edinburgh

www.ed.ac.uk/jobs

Committed to Equality and Diversity

The University of Edinburgh is a charitable body, registered in Scotland, with registration
number SC005336.

www.careers.hefce.ac.uk

Registrar
£65,014 - £74,766 Bristol

The Higher Education Funding Council for England (HEFCE) is responsible
for distributing around £4billion a year for teaching and research in universities
and colleges in England and is the lead regulator for higher education.

HEFCE is seeking an experienced team leader to help shape its work in Regulation
and Assurance. This high profile new role requires knowledge of higher education
and experience of working in complex environments with multiple priorities to
deliver, preferably in environments with a regulatory element. This high profile
role offers much scope for shaping HEFCE’s approach to key areas of work.

For further information visit our careers website www.careers.hefce.ac.uk

Closing date: Thursday 5th June 2014, midnight.

The Council is working towards equal
opportunities in employment.
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Promoting Equality. Valuing Diversity.

Keele Management School
www.keele.ac.uk/kms

Lecturer/Senior Lecturer in Accounting
Ref: AC14/11 - Grade 7a-9 (One post)

Lecturer/Senior Lecturer in International Business
Ref: AC14/10 - Grade 7a-9 (One post)

Salary in the range:

Grade 7a (Lecturer): £32,590 to £37,756 per annum
Grade 8 (Lecturer): £38,907 to £46,400 per annum
Grade 9 (Senior Lecturer): £47,787 to £55,375 per annum

Keele Management School is seeking to appoint two outstanding
academics at either Lecturer or Senior Lecturer level to contribute to the
areas of Accounting and International Business. Successful applicants will
be expected to undertake research of national and international quality,
contribute to the delivery and development of undergraduate and
postgraduate programmes in their relevant areas, and engage with the
School’s internationalisation and enterprise engagement agendas.

The lectureships are relevant to research active academics with a
developing publication record, holding a PhD (or close to completion)
in a relevant discipline, and/or equivalent professional experience. For
appointment at Senior Lecturer level you will already have a national or
international research profile, have contributed to curriculumdevelopment
and teaching in the subject area and have experience of attracting external
funding, broadly defined to include professional and/or business
development work.

For the Accounting post we welcome applications from any area of
accounting or financial management; for the International Business post,
we welcome applications in all relevant disciplines, with particular interest
in international supply chain (logistic) management, expertise in regional
business, and/or management within MNCs.

If you would like to discuss these opportunities in more detail,
please contact:

Professor Robin Bladen-Hovell, Director Keele Management School,
r.c.bladen-hovell@keele.ac.uk +44(0)1782 733100.

Accounting post – Professor Istemi Demirag,
i.demirag@keele.ac.uk +44(0)1782 733102.

International Business post – Professor Susanne Tietze,
s.tietze@keele.ac.uk +44(0)1782 734279.

To apply for the Accounting post, please visit www.tinyurl.com/AC14-11

To apply for the International Business post, please visit
www.tinyurl.com/kn3xmvv

Closing date for all applications: 5 June 2014.
It is intended that interviews will be held towards the end of June.

SCHOOL OF ENGINEERING AND DESIGN

Lecturer/Senior Lecturer in
Design Innovation Management
Vacancy Reference DDA0403/2
Lecturer salary H3 scale £36,731 - £47,219 Incl. of London Weighting
Senior Lecturer salary H5 scale £51,382 - £55,931 Incl. of London Weighting

Brunel Design has an outstanding reputation for design education and research both
nationally and internationally. It offers six design programmes at Undergraduate and Masters
levels, which are built on a broad interdisciplinary base of creative design skills, technical
knowledge and practical experience fostered through extensive industry collaborations.
The quality of these activities is reflected in excellent educational ratings and high graduate
employability. Our design programs are focussed on creativity and innovation, underpinned
by strong technical and engineering proficiency. Brunel Design is seeking to appoint an
outstanding individual with specific expertise in Design Innovation Management to enhance
teaching at both undergraduate and postgraduate levels, with a view to a programme
directorship role (if appointed at SL level).

An important consideration for the appointment is good teaching skills, and the ability
to nurture design students and provide them with a high quality learning experience.
In addition, you will have empathy for interdisciplinary working, and will be expected to
work creatively across the subject area taking an integrated approach to design teaching.

The successful candidate will also be expected to enhance the Design research profile
and portfolio through high quality research judged by the quality of journal publications,
research income generation and engagement with stakeholders.

Ideally you will be an experienced designer/design academic with an undergraduate
degree in Industrial Design or Product Design, and a PhD in the areas of design innovation
management, branding strategy, design thinking, strategic design or creativity.

Informal enquiries regarding this post should be made to the Head of Design,
Dr Ian de Vere by email to Ian.deVere@brunel.ac.uk

Closing date: 12 June 2014

For further details and to apply please visit
https://jobs.brunel.ac.uk/WRL/

http://www.brunel.ac.uk

Committed to equal opportunities and
representing the diversity of the
community we serve
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As the leading professional arts university

dedicated to turning creativity into careers,

the Arts University Bournemouth is seeking

to appoint highly qualified academics and

creative practitioners across our range of

specialist subject areas in the Faculty of Art,

Design & Architecture and the Faculty of

Media & Performance.

With an international reputation, we

innovate, collaborate and connect in ways

that turn creative talent into creative

opportunities; encouraging our students

to be curious, to take risks and to push the

boundaries of their subject.

Ideally you will have broad sector experience

and be keen to make a difference to the

student experience, contributing to our

maker culture and leadership in creative

learning and research.

Current vacancies include:

Principal Lecturer, Graphics & Communication

Principal Lecturer, Film

Senior Lecturer, Acting

Senior Lecturer, Fashion

Senior Lecturers, Fine Art

Senior Lecturer, Graphic Design

To apply and for more information about

these, and other vacancies, please visit:

www.aub.ac.uk/recruitment

Vacancies at
Arts University Bournemouth

www.aub.ac.uk

The Hong Kong Polytechnic University is a government-funded tertiary institution in Hong
Kong. It offers programmes at various levels including Doctorate, Master’s, and Bachelor’s
degrees. It has a full-time academic staff strength of around 1,250. The total consolidated
expenditure budget of the University is about HK$5 billion per year.

DEPARTMENT OF CIVIL AND ENVIRONMENTAL ENGINEERING
The Department of Civil and Environmental Engineering is recognised by the local and
international communities in conducting world class research in civil and environmental
engineering fields, and has well established connections with industrial partners and
government agencies in Hong Kong. The new appointee will further add to the existing
research strengths in the area of environmental noise and vibration of the Department.

The Department offers academic programmes at various levels, including MPhil degree and
PhD degree, in the disciplines of Construction and Transportation Engineering, Environmental
Engineering Science, Geotechnical Engineering, Hydraulic Engineering, and Structural
Engineering. The Department currently has about 40 faculty members and 36 technical and
administrative personnel, and is committed to the international standards of excellence in
teaching and research. Please visit the website at http://www.cee.polyu.edu.hk for more
information about the Department.

Assistant Professor in Environmental Noise and Vibration (Ref. 14050504)
The appointee will be required to (a) teach relevant subjects in Noise Pollution Studies and
Control, and Structural Dynamics at various level; (b) supervise student projects and theses; (c)
initiate, lead and participate in research activities; and (d) undertake relevant administrative
duties.

Applicants should (a) have a first degree in Engineering or Applied Science and a PhD degree
in Noise or Vibration; (b) have strong commitment to excellence in teaching and research; (c)
have a good record of research and scholarship; and (d) be able to demonstrate effective
classroom teaching skills and have good interpersonal skills. Preference will be given to those
with relevant professional qualifications and working experience.

Remuneration and Conditions of Service
A highly competitive remuneration package will be offered. Initial appointment will be on a
fixed-term gratuity-bearing contract. Re-engagement thereafter is subject to mutual
agreement. Applicants should state their current and expected salary in the application.

Application
Please submit application form via email to hrstaff@polyu.edu.hk; by fax at (852) 2364 2166; or
by mail to Human Resources Office, 13/F, Li Ka Shing Tower, The Hong Kong
Polytechnic University, Hung Hom, Kowloon, Hong Kong. If you would like to provide a
separate curriculum vitae, please still complete the application form which will help speed up
the recruitment process. Application forms can be obtained via the above channels or
downloaded from http://www.polyu.edu.hk/hro/job.htm. Recruitment will continue until
the position is filled. Details of the University’s Personal Information Collection Statement for
recruitment can be found at http://www.polyu.edu.hk/hro/jobpics.htm.

The Faculty of Humanities at the University of Basel invites applications
for a

Professorship in African History
(tenured or tenure track)

starting 1st February 2015.

We are looking for applicants who can teach the history of subsaharan
Africa and undertake research in this area, with a focus on modern history.
We expect applicants to collaborate in establishing research projects in
African History and to cooperate with the interdisciplinary Center for African
Studies and many other Africa-related institutions in Basel.

The position will be filled according to the qualifications of the applicant at
the level of Assistant Professor, Associate Professor or Professor.

The University of Basel is an equal opportunity employer. Women are
strongly encouraged to apply for this position.

Applicants should electronically send their applications according to the infor-
mation that can be found on the site: www.philhist.unibas.ch/bewerbungen.
The deadline for applications is the 31st May 2014.

For additional information, please contact the Dean of the Faculty of
Humanities, Prof. Dr. Barbara Schellewald, phone: 0041 (0)61 267 09 06.

U N I V E R S I T Ä T B A S E L



66 Times Higher Education 15 May 2014

LECTURERS/FELLOWS/TUTORS/RESEARCHERS & GENERAL APPOINTMENTS

Strategic Projects Development Manager
Research, Development & Commercial Services Ref: 000049-10
Based in Cambridge or Chelmsford
£46,400 - £53,765 p.a.

Our vibrant, modern University is gaining prominence both nationally and
internationally and we have ambitious plans for our future. Our main campuses
in the cities of Cambridge, Chelmsford and Peterborough have been transformed
with major capital investments. With an annual income of £179m, over 30,000
students and 2,000 staff, we are a major force for higher education in the East
of England.

Based in the Business Partnerships and Support Team within Research,
Development & Commercial Services, you will be required to lead develop
and write bids for strategic institutional scale projects which secure funding
in support of our ambitions to contribute to economic growth and social
well-being through research, innovation, consultancy, knowledge transfer and
training support for businesses and employers. Pivotal to this role is developing
and maintaining relationships with Local Enterprise Partnerships (LEPs),
working with senior managers to contribute to LEP economic development plans/
policies and submitting project funding applications to the LEPs as part of the
Strategic Economic Plan/Strategic Investment Fund process.

With a higher degree, you will be joining a lively and passionate team, using
your excellent interpersonal and communication skills to work closely with other
partners and stakeholders to build professional relationships in suppor t of our
business development aspirations. You will have a proven track record in writing
and delivering complex and large scale project proposals and securing funding to
support economic growth.

You will also have hands on experience as well as an ability to work in a pressurised
and complex environment. If you are an experienced Project Development Manager
looking for a new challenge in the higher education sector then we would like to
hear from you.

Informal enquiries can be made to Jemma Little, Assistant Director, Business
Partnerships and Support at jemma.little@anglia.ac.uk or on 0845 196 2983.

Closing date 20 May 2014

For further details and to apply please visit our website
www.anglia.ac.uk. If you have any queries please contact
our recruitment team on 0845 196 4758 or email
recruitment@anglia.ac.uk

We value diversity at Anglia Ruskin University and welcome
applications from all sections of the community.

The University of Edinburgh is an exciting, vibrant,
research led academic community offering opportunities
to work with leading international academics whose
visions are shaping tomorrow’s world.

College of Humanities and Social Science

Archaeology

Temporary Teaching Fellow in Archaeology
£30,728 - £36,661 pro rata

Applications are invited from scholars of the highest calibre to cover teaching duties in
British archaeology and archaeological methods and theory, and with research interests
in some aspect(s) of British (and/or Scottish) archaeology.

This position is full time and fixed term for 10 months, tenable from September 2014.

Apply online, view further details or browse more jobs at our website.
Ref: 029888. Closing date: 5pm (GMT) on Tuesday, 20th May 2014.

The University of Edinburgh

www.ed.ac.uk/jobs

Committed to Equality and Diversity

The University of Edinburgh is a charitable body, registered in Scotland, with registration
number SC005336.

NEW LECTURER LISTING
for lecturers, fellows, fellowships,
researchers, studentships and tutors.

To discuss your requirements contact us on:

+44 (0) 20 3194 3399
email recruitment@timeshighereducation.co.uk

www.timeshighereducation.co.uk

Packages
from

£199
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In what is being described as
“a groundbreaking piece of
research”, our Head of Social
Psychology, Professor D.K.
Mundayne, has dramatically
demonstrated the relevance of
recent research on mice behaviour
to the behaviour of humans in
social psychology experiments.

According to recent research
conducted at Canada’s McGill
University, many decades of ani-
mal experimentation may need
to be jettisoned following the dis-
covery that mice test positive for
stress when in the presence of male
researchers because “the phero-
mones shared by male mice and
humans means that the rodents

regard men as a territorial threat”.
Our Professor Mundayne has

dramatically extended this research
into unwitting experimenter bias
by asking several hundred students
who had participated in well-
known social psychology experi-
ments about their attitude towards
the social psychologist conducting
the experiment.

Results revealed that more than
90 per cent of those who took part
in such experiments thought that
the experimenter “was probably
off his head but on the whole con-
sidered it better to follow his daft
instructions in order to earn their
cup of tea and free biscuit”.

Professor Mundayne described
this finding as “conclusive” but
also “somewhat disappointing” in
that it invalidated over 50 years of
social psychology experimentation
in which no account whatsoever
had been taken of the subjects’
belief in the incipient madness of
the experimenter. In view of this
finding, said Professor Mundayne,
it was clear, that, in social psych-
ology at least, more research was
definitely not needed.

Infestation fears grow
“It’s an architectural leap in the
dark, but we can only hope that
it does something to contain the
problem and reduce any serious
spillage.”

This was how Jamie Targett,
Poppleton’s Director of Corporate
Affairs, responded to enquiries
from our reporter Keith Ponting
(30) about the intended use of the
squat, barred-window building
presently under construction on
the far side of the Biology Pond.

Targett explained that the
problem first came to light when

a routine health check of existing
university departments revealed
the presence of several serious
contaminants, including deeply
encrusted deposits of Newman
Nostalgia and Arnoldian Values.

Further inspection turned
up more modern but equally
contaminating substances such
as “Peter Scott Sensibility” and
“Inglis-based Indignation”.

Matters finally came to a head
with the discovery of a clutch of
potentially contagious aphorisms:
“Knowledge for its own sake”,

“Community of scholars” and
“Academic freedom”.

Those academics who had been
diagnosed as affected by any of
these pollutants would, Targett
explained, be frog-marched to
the new building as soon as con-
struction was complete.

In what he described as “an
appropriate recognition of the
relevance of the new arrangement
to the rest of the university”, he
further revealed that the new
building would be known as the
“Ivory Tower”.

Of mice and men

THE POPPLETONIAN
YOUR OFFICIAL NEWSLETTER

lolsoc@dircon.co.uk

“Finem Respice”

Poppleton’s new Ivory Tower:
an artist’s impression

INDEX

Thought for the week
(contributed by Jennifer Doubleday,

Head of Personal Development)
Next week’s seminar will be given

by a leading cosmetic surgeon who
will discuss the manner in which

surgical intervention might further
accelerate the disappearance of
‘eggheads’ from UK universities.
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T
he “student experi-
ence” is one of those
phrases that means
many things to many
people. Truth be told, it

probably means very little to
plenty of people, too.

But nebulous as it may be,
universities are spending ever
more time and money trying to
get the student experience
right, as they face up to
competition for students not just locally
and nationally but also internationally.

Now in its ninth year, the Times Higher
Education Student Experience Survey
2014 tries to distil order from chaos, by
polling student opinion on 21 aspects of
university life.

These indicators track performance in
the areas that students have said matter
to them most. They cover everything
from academic and staffing issues to the
quality of the social life, the cost of
on-campus services and the standard
of facilities.

These factors are relevant not only to
those providing the student experience
but to those advising future cohorts of
students as well.

This supplement is also distributed
with TES, to provide teachers with
the information they need to help their
students as they consider their options
for post-secondary education. The fact
that we have been tracking these
performance indicators consistently for
so many years adds an additional layer
to the data analysis contained in the
pages of this supplement.

This year, the University of Sheffield
takes the top spot in our ranking,
having secured good ratings across all

the areas covered by our
survey, with particularly strong
scores for the social life
enjoyed by students, its
dynamic students’ union and
the quality of its facilities and
accommodation.

But any fears that shiny
buildings and the social scene
are replacing more traditional
academic virtues as key
indicators of strength are

unfounded, according to Paul White,
Sheffield’s pro vice-chancellor for
learning and teaching, who speaks with
particular pride of the university’s joint
third-place ranking for its well-structured
courses (Cambridge topped this table,
with Oxford second).

Coming through to take the number
one spot when judged across all
21 indicators, Professor White says,
reflects Sheffield’s “good all-round offer,
excelling on both the academic and
social sides”.

This, after all, is surely the most
sensible definition of a rounded
student experience.

It just remains to congratulate those
that have performed particularly well
this year, and to acknowledge that
surveys always have their limitations.

Despite this, the THE Student
Experience Survey is now a keenly
anticipated fixture in the higher
education calendar, and our hope,
as always, is that, by highlighting the
institutions which are getting certain
things right, we help others to improve
and excel, too.

John Gill
Editor, Times Higher Education

Supplement editor Fiona Salvage
Design TSL Education
Key account managers
Matthew Clancy and Stephen Yarrall
To offer feedback or
suggest ideas, contact:
fiona.salvage@tsleducation.com
For sponsorship or advertising
opportunities, contact:
matthew.clancy@tsleducation.com
To view this supplement
as a digital edition, go to:
www.timeshighereducation.co.uk/SES2014
www.tes.co.uk/SES2014
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Universities are working hard and succeeding in their aim
to improve life for their students, as Times Higher Education’s
Student Experience Survey results show. Jack Grove writes

Culture of listening
breeds satisfaction

T
he University of Sheffield tops
the Times Higher Education
Student Experience Survey 2014,
up from third place last year.

The steel city institution was
rated highly by students in all 21 aspects
of university life covered by our poll, but
its first-place finish for “good social life”
and “good students’ union” helped to seal
its number-one status.

Sheffield also secured joint top place
out of 111 UK universities ranked in this
year’s survey, which polled 14,300
students, when it came to satisfaction
with facilities and accommodation.

But its joint-third finish for having
“well-structured courses”, behind only
the universities of Cambridge and
Oxford, most pleased Paul White,
pro vice-chancellor for learning and
teaching at Sheffield.

“It shows we have a good all-round
offer, excelling on both the academic and
social sides,” White says.

Sheffield’s decision to roll out academic
skills classes and the chance to learn a
foreign language across the entire
university since autumn 2012 has been

popular with students, helping to achieve
the top spot, he adds.

This followed an institution-wide
review of education after annual tuition
fees rose to £9,000 in 2012. The review
recommended that opportunities found
on some courses should be available for
all. “We wanted these things to be an
entitlement, not just an optional extra,”
White explains.

Sheffield’s culture of listening to
students has also led to improved
education provision. It now runs a
student ambassador scheme that has
led to the redesign of some modules,
he adds.

“That closeness between students and
academics is very important,” he insists.

This year’s second place is taken by the
University of Bath, up from sixth in last
year’s poll.

It was ranked particularly highly by
students for its “good industry connec-
tions”, finishing joint top with Imperial
College London, and shared first place
with Loughborough University on the
“good sports facilities” measure.

Having more than 200 Olympic and

Paralympic athletes based on campus
during the London 2012 Games helped
students to appreciate the outstanding
sports facilities on offer, believes Bernie
Morley, Bath’s pro vice-chancellor for
learning and teaching.

“Seeing world-class athletes on campus
helped to raise the profile of sport here
in 2012,” he says.

Its £100 million investment since 2012
in teaching spaces, accommodation and
a new Centre for the Arts has also
improved its standing – it was ranked
joint first for high-quality facilities –
Morley adds.

“We’ve involved students in these
decisions, even the design of some of the
new accommodation buildings. For
instance, they told us they wanted small
kitchens, but bigger social spaces,” he
says, adding that a dedicated student
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Students and staff at the
University of Sheffield take part

in The Big Flip and break the
Guinness World Record for the
most people flipping pancakes

PA
experience forum made up of students,
senior academics and service staff heads
was continuing to look at ways to
improve all aspects of university life.

Last year’s top-placed institution, the
University of East Anglia, slipped to third
in this year’s table, followed by the
University of Dundee (the overall winner
in 2011), which shared fourth spot with
the University of Oxford.

New entries into our top 10 include the
University of Exeter (seventh, up from
joint 26th last year), Durham University
(8th, up from 16th) and the University of
Nottingham (10th, up from joint 11th).

As can be seen from the top 10,
older universities or smaller 1960s
campus universities tend to do particu-
larly well when it comes to student
satisfaction scores.

But John Newton, senior project

manager for YouthSight, which carried
out the poll, points out that there are
many types of institution within the
THE’s top 40.

“There are both city-based and campus-
based universities, mostly pre-92
institutions, but we still have several
modern higher education institutions
ranked highly,” Newton says. “It demon-
strates that the provision of a positive
student experience is not the domain of
just one type of institution.”

One of the modern institutions to
break into our top 20 this year is
Falmouth University, which gained

full university status only in 2012,
although it was originally founded as an
art school 110 years earlier.

Falmouth, Cornwall’s only university,
was ranked in 12th place overall,

scoring particularly highly for its
accommodation but also across a range
of measures deemed important by
undergraduates.

Its £10 million investment in
teaching facilities, the development
of a mentor scheme for incoming
students and the introduction of more
counselling and living support staff
were just some of its recent initiatives
to improve the student experience.

Much of this work also stemmed
from a students’ union project called
“Big 14”, in which 14 major issues – both
academic and social – were identified
as requiring attention.

Introducing extra social spaces
around campus, including seven
barbecue areas and 40 benches, the start
of live jazz evenings and providing a
variety of fitness classes have led to a
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happier student body, Falmouth believes.
“Our students deserve the best and we

put them at the heart of everything we
do,” says Anne Carlisle, vice-chancellor
of Falmouth, who thanks students for
their “constant input, which enabled us
to improve and develop what we offer”.

Other modern universities to perform
highly included Northumbria University,
which finished 21st (the highest placed
among the University Alliance institu-
tions), the University of Lincoln (joint
29th) and De Montfort University (39th).

Of the post-92 universities allied to
Million+, the University of Sunderland
finished top in joint 59th place, followed
by Leeds Metropolitan University (joint
65th). These institutions are often
composed of an older, more socially
diverse undergraduate body, who tend to
be less satisfied than younger students.

Overall, the mean satisfaction scores,
collected in the eight months up to
June 2013, did not increase on 2012
levels, but several institutions did
significantly improve their standing.

Four of the 10 most improved
institutions are based in London – King’s
College London, Brunel University,
Royal Holloway, University of London
and the Royal Veterinary College.
However, the most improved institution

was the University of Stirling, which
rose 39 places on its 2012 ranking to joint
35th overall.

Reduced class sizes, improved student
feedback and having employability
embedded into its degrees, as well as a

major library refurbishment, the creation
of new study spaces and a £38 million
revamp of its accommodation, were
among the changes over the past two
years that helped to improve Stirling’s
position, a spokesman says. l

Falmouth students
wanted more outdoor
spaces for socialising

Ten years ago, when
YouthSight started polling for
the Times Higher Education
Student Experience Survey,
many felt uncomfortable with
the idea that universities
should concern themselves
with the student experience
at all.
Many complained that it
implied that universities were
trying to become holiday
camps; they felt that the
“experience” was not part
of the higher education
institution’s domain.
In the past few years,
however, it has become more
widely recognised that, as
undergraduate degree provision
moves from a managed model
towards a far freer market,
the quality of the student
experience has a real impact on
a university’s performance in
terms of undergraduate
recruitment, retention,
reputation and league table
position. No university can now
afford to ignore it.
Over the past decade, the

Times Higher Education Student
Experience Survey has become
one of the key instruments in
reporting the relative quality of
the student experience at UK
universities. The survey is
unique because the categories it
uses are defined by students
and the ratings are based on
the views of all full-time
undergraduates, not just those
in their final year of study.
In terms of sample size, the
survey has grown most years
since 2009. This year, it includes
responses from 14,300 students
– the highest number to date.
The overall scores captured by
the survey have, over the past
five years, remained relatively
stable although there has been a
small but steady shift upwards
in both average overall score
(from 73.5 in 2009 to 75.5 in
2014) and average “likelihood to
recommend a university to a
friend” score (from 5.7 to 5.9).
It does appear that the sector is
making some progress.
In terms of the relative
performance of universities, the

picture is also largely one of
stability, particularly at the top
of the table.
Seven of this year’s top 10
universities were ranked in the
top 10 last year, and 32 out of
the top 40 this year were ranked
in the top 40 last year.
But there has been some
improvement and some
institutions have special stories
to tell. Some universities have
made strong, steady progress in
improving their rank over the
past five years. The universities
of Coventry, Northumbria,
Keele, Nottingham and Bath
have all made impressive and
consistent progress.
Another story from the survey
is the success of certain modern,
small and specialist higher
education institutions; these are
establishments that often tend
to get less recognition than the
older, larger institutions.
The universities of Falmouth,
Winchester, Northumbria,
Edge Hill and Lincoln all
performed well (all making it
into the top 30), scoring higher

than many better established
and larger universities.
Large moderns such as
De Montfort, Nottingham Trent,
Sheffield Hallam and Teesside all
outrank the universities of
Liverpool and Kent, for example.
Finally, there is the London
story. London institutions make
up about a quarter of the
establishments included in the
survey yet they consistently
perform poorly. Half of the
bottom 20 institutions are in the
capital, and the highest ranking
London university is Imperial
College London, in 43rd place.
The reason for the under-
performance requires further
research, but it is possible that
the poor results could relate to
the cost of housing, the cost of
living, or a preference for a more
general “London experience”
rather than a student one.
The Times Higher Education
Student Experience Survey helps
to highlight good practice and
identify areas for improvement.

Ben Marks, managing director,
YouthSight

the big picture: highlighting best practice and indicating areas For improvement







15 May 2014 Times Higher Education 9

Free laundry or looking
to break free? A choice
for prospective students
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What do students look for?

I
have been a sixth-form tutor for about
eight years, which means eight years
of acting as a midwife to the reinven-
tion of our students as they launch
themselves from secondary into

tertiary education. At the beginning of
every school year we tell all our students
that this is the most important year of
their lives. By the time they reach the
upper sixth we’re still saying it, but this
time we mean it.

It is an honour and a privilege to help
them through the process. Every Septem-
ber, my primary concern is that as many
of my students as possible have thought
about whether they want to go to
university. Then follows my anxiety over
whether they complete and process their
Ucas application in time.

This is no mean feat. Consider the
difficulties that many adults have just
coping with the paperwork that life
creates, let alone processing that
paperwork to their advantage rather than
their embarrassment.

Students regularly report difficulties
with the administrative formalities of
this stage. It reminds me of that vertigi-
nous leap they make from GCSEs to
A levels, where suddenly they are
expected to write essays displaying
academic rigour. If they’re lucky, they’ll
get a teacher who explains what that
actually means, but some will flounder.

For many pupils, this will be the first
time in their life that they have to fill in
anything of more importance than a
two-for-one coupon at Nando’s restau-
rant. The perspicacious students will do
the smart thing and read the online
advice. The rest will ask me or, worse,
give up because it’s frightening. A little
support goes a long way at this point.
Also, as I have never completed an
online application myself, I often ask my
more ambitious students who have
already finished theirs to help those who
are struggling.

In all these years, I’ve gained some
insight into what a student looks for in a
university – something that universities
are very keen to discover.
l A well-designed online prospectus.
Assuming that most pupils will get their

they know, when the beauty of a tertiary
education is to be exposed to what one
does not.
l What I don’t get from my students is a
strong sense that the price of a pint
matters that much. Perhaps this is
because students no longer see univer-
sity as a three-year doss before getting a
job, but as an investment that doesn’t
necessarily involve Snakebite Wednes-
days five nights a week until the cash
runs out. It simply costs too much.
l The attractiveness of the campus
matters to some, but far more important
is the city itself. I hear a lot of students
express interest in smart, clean and safe
cities with access to snappy culture and
socialising. Grim and grey cities gain
students despite their reputations and
decor, not because of them.
l And finally, one last issue is that, for
many students (used to the cosmopolitan
tapestry of ethnic and cultural diversity
represented by our large urban centres),
moving to areas of mono-ethnicity is a
leap too far.

Just like their adult counterparts, some
students rally towards challenge and
change, and some recoil and shrink from
it. The pity of it is, of course, that they
usually grow only when forced to do so.

That forcing is part of our job and we’ll
push them as hard as we can. It is, after
all, the most important year – and choice
– of their lives. l

to attract prospective
students, universities have
to know what is important
to them. Schoolteacher tom
Bennett shares his insight

first impression of a university on the
internet (because they will probably visit
only two or three), this is essential. If it
looks like the HMRC website, expect it
closed in a heartbeat. If the first page
looks as friendly as Facebook, then the
university gets a thumbs up. This applies
throughout the site. Good universities
know it is a shop window.
l Proximity to a familial base. This
rather depresses me. University should
be a chance to launch oneself into the
sky like Robin Hood’s last arrow, and
land where it falls. But in an age where
bursaries have been replaced by loans –
and loans, however you play them, are
loans – then many students look to
study near the mothership, where meals
and laundry are free. And who can
blame them? Distance from home also
matters for even the more adventurous
student planning to leave home. The
option to be able to return within an
hour or two seems to act as a comfort
blanket for many.
l The perfect course. This is no help
whatsoever to course designers, but
I am regularly reassured by how precise
students are about their course require-
ments. And so they should be. Students
don’t settle for just “doing English”, they
want to know the syllabus for each year
and if their favourite genres are taught.
That said, the drawback is that some
students focus only on studying what
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Modern facilities will not
necessarily contain

large auditoriums

Technology is revolutionising methods of learning, and universities are adapting
and creating environments to optimise the experience. Jack Grove writes

Has the lecture theatre
had its day?

I
miss the eye contact I had with
students,” admits Pierre de Maret,
honorary professor of archaeology
at University College London. “They
are either looking at a presentation

on an overhead screen or down at
their laptops.”

De Maret, also pro-rector at the Free
University of Brussels, is concerned that
technology can sometimes become an
obstacle to engaging students, and that it
is taking the fun out of teaching for staff.

Some lecturers may sympathise with
de Maret’s concerns, but many more
have embraced the use of technology in
lecture halls and classrooms, viewing it
as a powerful aid to teaching. Most
academics make use of PowerPoint
presentations when lecturing, and many
lecture theatres across the UK are
equipped with “ask the audience” voting
handsets to allow students to respond to
questions from their tutors.

With wi-fi also widely available, the

“ transformation of university teaching
facilities over the past decade has been
remarkable. In 2011-12 alone, about
£2.4 billion was invested in university
estates, with £3.1 billion invested in
2012-13, according to the Higher Educa-
tion Funding Council for England’s
financial healthcheck report in March
2013. These tranches of cash have helped
to modernise teaching spaces once filled
with chalkboards, whiteboards and
cumbersome projectors. But how will
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teaching spaces change over the coming
years? And what will the lecture hall of
the future be like?

“There is a sense that the traditional
‘stand up and talk’ lecture has passed
its sell-by date,” says Nick Petford,
vice-chancellor of the University of
Northampton.

He is keen to see universities adopt a
blended learning approach, where
students can access online learning
resources as well as have face-to-face
contact with tutors.

Northampton is considering how this
approach informs the design of its new
£330 million town centre campus, due to
open in 2018, and whether it needs the
vast auditoriums that were once used for
many lectures, Petford says.

The mode of teaching has already
started to change at Northampton.
Students can now be taught by lecturers
across the world, thanks to its library’s
Dialogue Café, he explains.

“It’s pretty straightforward; it’s a ‘super’
version of Skype,” he says. “The business
world uses this type of technology all the
time and there is no reason why we can’t
use it more widely in higher education.”

Other innovations are also changing the

traditional mode of lecture-based
learning. For example, many academics
are using “flipped learning”, in which
students are asked to view recorded
lectures ahead of their visit to class,
during which lecturers question their
charges to test their understanding and
application of concepts and ideas.

This revamp of the “chalk and talk”
lecture, in which students interact via
electronic devices, is proving a hit with
students. The Union of University of East
Anglia Students has even called for
traditional lectures to be abandoned in
favour of the new mode of learning.

In a motion submitted to this year’s
National Union of Students’ annual
conference, UEA students said “asking
an academic expert simply to present
information to a group of passive
students is not the most effective use of
contact time”.

“In the traditional lecture, where
questions are posed verbally and
answers volunteered by a show of hands,
they are typically answered by the same
few students and many of the remainder
regard them as rhetorical, never commit-
ting themselves to an answer,” the UEA
students said.

Universities are
increasing the social
space in libraries
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Simon Kemp, principal teaching fellow
in the University of Southampton’s
Faculty of Engineering and Environment,
who was awarded Times Higher
Education’s Most Innovative Teacher
award last year, was an early adopter of
flipped learning. He now uses additional
forms of technology, including Twitter, to
encourage more students to engage with
the course content.

“Some students are too shy to ask a
question in class, but may feel more
confident asking it on Twitter,” Kemp
says. “It also keeps discussion going
outside the classroom – anyone can
contribute to the conversations online.”

If these types of teaching innovations
catch on, lectures, tutorials and seminars
might look very different in 2024 from
those provided today.

Other parts of a university campus
might also look and feel very different,
some believe.

“The standard idea of the library is
falling by the wayside on some levels
– they are becoming much more like
social spaces,” believes Kris Olds,
professor of geography at the University
of Wisconsin-Madison in the US.

And they are not only places for studentsal
am

y
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to hang out but as areas for students to
study together, exchange ideas and
collaborate on research, Olds adds.

The Massachusetts Institute of
Technology, regarded as one of the
world’s top universities, is seeking to
create what it calls “maker spaces”
around campus to encourage student
and staff interaction, Olds explains.

Many UK universities have already
started to make changes to their library
spaces, with some creating booths to
allow learning in small groups; others
have increased the social space for
students to meet and work, despite
grumbles from some that it risks turning
libraries into glorified cyber-cafés.
Many now also open their libraries
24 hours a day, often in response to
student pressure.

In terms of student satisfaction with
high-quality facilities, four universities
share the top spot in the Times Higher
Education Student Experience Survey
2014: Sheffield, Bath, Oxford and Exeter.

These are followed by the universities
of Cambridge, Loughborough and
Falmouth and the Royal Veterinary
College, which share second place on
this measure.

Questions on the standard of sports
facilities, accommodation and the
students’ union were asked separately in
the survey.

So how will universities adapt
their campuses to reflect today’s
technology-savvy generation?

And will there be enough money
for expensive upgrades to the
infrastructure?

A large amount of cash is needed
simply to maintain universities’ estates,
estimated at 26 million sq m in total,
seven times the total space owned by
Tesco in the UK, according to a report by
consultancy Kilner Planning, published
in November.

Of that space, which is valued at about
£60 billion, some 20 per cent is classified
as substandard and requiring attention,
the report adds. However, money has
been put aside by universities to reno-
vate and update their ageing buildings,
with about £2 billion earmarked for
investment next year, the report states.

According to the 14,300 students polled
in this year’s survey, high-quality facili-
ties was one of the most important
attributes of universities. This indicates
the importance attached by today’s
students to receiving a top-notch
learning experience.

Many universities will be looking to
spend their current surpluses to create
vibrant and modern learning spaces that
give students the best possible chance of
enjoying a first-class education. l SOURCE: youthsight

Rank by Overall
attribute rank

Good social life
University of Sheffield 1 1
University of Leeds =2 9
Newcastle University =2 =16
Swansea University =4 =27
University of Dundee =4 =4
Durham University =4 8
University of Manchester =4 22
Cardiff University =8 15
University of Nottingham =8 10
Northumbria University =8 21

Rank by Overall
attribute rank

Good sports facilities
University of Bath =1 2
Loughborough University =1 11
University of Stirling 3 =35
University of Surrey =4 34
University of East Anglia =4 3
Lancaster University =6 =16
Brunel University =6 =27
University of Dundee =8 =4
University of Aberdeen =8 =41
University of Leeds =8 9

ge
tt

y

Rank by Overall
attribute rank

High-quality staff/lectures
University of Oxford =1 =4
University of Cambridge =1 6
Royal Veterinary College 3 =44
University of St Andrews =4 23
University of Bath =4 2
Keele University =6 13
Durham University =6 8
University of Sheffield =6 1
University of Stirling =6 =35
University of Exeter =6 7

wHicH universities are best for...

Rank by Overall
attribute rank

Good industry connections
University of Bath =1 2
Imperial College London =1 43
London School of Economics
and Political Science =3 =92
University of Surrey =3 34
Loughborough University =5 11
University of Cambridge =5 6
University of Strathclyde =5 =31
Aston University =8 =65
University of Oxford =8 =4
Heriot-Watt University =8 =24
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WEIGHTING

1 =3 University of Sheffield 84.7 240 6.1 6.1 6.0 6.4 6.2 6.3 6.3

2 6 University of Bath 84.4 182 6.2 6.0 6.0 6.0 6.1 6.2 6.4

3 1 University of East Anglia 82.9 168 6.0 6.0 5.8 6.0 6.1 6.2 6.4

=4 8 University of Dundee 82.8 119 5.9 6.0 5.6 6.2 5.9 6.1 6.2

=4 2 University of Oxford 82.8 272 6.5 6.4 6.1 6.0 6.2 6.4 6.2

6 =3 University of Cambridge 82.7 248 6.5 6.5 6.3 5.6 6.0 6.3 6.2

7 =26 University of Exeter 82.6 208 6.1 5.9 5.9 6.0 6.1 6.2 6.5

8 16 Durham University 82.2 212 6.1 6.0 6.0 6.2 6.4 6.4 6.3

9 7 University of Leeds 82.0 276 6.0 6.0 5.8 6.3 6.0 6.2 6.2

10 =11 University of Nottingham 81.7 337 6.1 6.0 5.9 6.1 6.0 6.3 6.3

11 5 Loughborough University 81.5 143 5.8 5.8 5.8 6.0 6.0 6.2 6.2

12 – Falmouth University 81.3 50 6.0 6.1 5.5 5.9 6.1 5.8 6.4

13 31 Keele University 80.7 111 6.1 6.2 6.0 5.9 6.1 5.8 6.3

14 =11 University of Southampton 80.6 239 6.0 5.9 5.8 5.9 5.9 6.1 6.2

15 =14 Cardiff University 80.5 218 6.0 5.9 5.8 6.1 6.1 6.1 6.0

=16 10 Lancaster University 80.2 180 6.0 5.9 5.8 5.7 6.0 6.0 6.2

=16 =14 Newcastle University 80.2 196 5.8 5.8 5.7 6.3 5.9 6.0 6.2

=18 22 University of Winchester 80.0 52 6.0 6.0 5.8 5.8 6.1 5.8 6.1

=18 =33 Bangor University 80.0 130 6.0 6.1 5.9 5.8 5.9 6.0 6.1

=18 =11 University of Birmingham 80.0 225 6.0 5.9 5.8 6.0 5.9 6.1 6.2

21 =23 Northumbria University 79.9 123 5.9 5.8 5.7 6.1 5.9 5.6 5.9

22 40 University of Manchester 79.6 276 5.9 5.8 5.8 6.2 5.8 6.0 6.0

23 =18 University of St Andrews 79.5 121 6.2 6.1 6.0 5.9 6.2 6.2 6.3

=24 30 Heriot-Watt University 79.4 110 6.0 5.9 5.9 5.6 5.8 5.7 6.1

=24 =18 University of Glasgow 79.4 236 6.0 5.9 5.8 6.0 5.9 6.0 6.0

26 17 University of Warwick 79.1 209 5.8 5.6 5.7 5.6 5.8 6.2 6.1

=27 42 Swansea University 79.0 106 5.7 5.7 5.6 6.2 6.0 6.1 6.1

=27 45 Brunel University 79.0 109 5.6 5.6 5.7 5.7 5.7 6.0 6.1
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More than 14,000 full-time
undergraduates took part in
this year’s survey, which is an
increase of about 3,000
compared with last year.
All respondents were members
of YouthSight’s student panel
– who are recruited via Ucas –
and their views were gathered
between October 2012 and
June 2013.
The Times Higher Education
Student Experience Survey is
broken down into 21 attributes of

universities, chosen by students
as key indicators. Participants
were asked to rate how their
university performed in each of
the areas using a seven-point
scale. Each attribute was
assigned a weight reflecting its
importance within the overall
student experience.
The same wording and
weighting methodology have
been used for the past five years,
with the greatest weight applied
to the attributes that correlated

most to whether or not the
respondent would recommend
the university to a friend.
Only universities achieving
50 or more ratings have been
included in the final dataset, and
each university’s score was
indexed on a scale from one to
100. A total of 111 institutions
(102 last year) met the minimum
sample threshold required based
on respondents from a total of
14,300 respondents.
The difference in scores of

similarly ranked institutions will
not be statistically significant.
When results are based on a
sample of 100, we have to accept
some imprecision to arise from
sampling variability. But that
does not mean to say that these
results are without meaning.
In this context, the relatively
high level of consistency in our
data from year to year is
reassuring. For example, in each
of the past four years, the
universities of Sheffield,

COUNtiNG WHAt MAttErS: MEtHODOLOGy USED iN tHE StUDENt ExpEriENCE SUrvEy
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6.3 5.8 6.5 6.1 5.9 6.1 5.6 6.1 6.1 5.3 5.5 6.6 5.8 5.9 6.5

6.3 5.9 6.1 5.9 5.7 6.3 6.2 5.9 6.2 5.0 5.4 6.7 5.6 6.7 6.5

6.1 5.7 6.0 5.9 5.9 6.2 5.4 5.9 6.2 5.5 5.5 6.6 5.6 6.4 6.3

6.1 5.7 6.3 5.7 5.9 6.3 5.5 6.1 5.9 6.0 5.3 6.5 5.7 6.1 6.2

6.3 5.8 4.1 6.0 6.2 5.8 5.9 6.0 5.9 4.8 6.8 6.6 4.6 5.6 6.4

6.2 5.9 4.6 5.9 6.2 5.7 6.0 6.1 5.9 4.8 6.8 6.5 4.6 5.3 6.5

6.3 5.8 5.6 6.0 5.8 6.0 5.7 6.1 6.0 4.7 5.4 6.4 5.6 6.0 6.4

6.0 5.8 4.5 6.2 5.6 5.8 5.5 5.8 6.0 5.6 5.6 6.2 5.5 5.8 6.5

6.0 5.7 6.3 5.8 5.7 6.1 5.6 5.8 5.7 5.5 5.6 6.0 5.5 6.1 6.2

6.1 5.6 5.7 5.9 5.8 5.8 5.6 5.8 5.9 5.0 5.3 6.3 5.6 5.9 6.3

6.2 5.6 6.2 5.7 5.4 6.0 6.0 5.8 5.8 5.3 5.1 6.2 5.4 6.7 6.2

6.2 5.5 5.7 5.7 6.2 5.7 5.7 6.1 6.0 5.2 5.5 6.7 5.7 5.0 6.4

5.9 5.6 6.0 5.8 6.0 5.8 5.1 5.1 5.8 5.2 5.6 6.5 5.9 5.3 6.2

6.1 5.6 5.6 5.7 5.7 6.0 5.6 5.7 5.9 5.4 5.3 6.1 5.5 5.8 6.3

5.9 5.6 6.2 5.8 5.7 5.8 5.4 5.5 5.7 5.6 5.4 6.0 5.5 5.7 6.4

6.0 5.6 5.4 5.7 5.6 5.9 5.4 6.1 6.2 4.9 5.4 5.8 5.6 6.2 6.1

6.0 5.6 5.8 5.7 5.6 6.0 5.5 5.4 5.8 5.4 5.2 6.4 5.5 5.6 6.3

5.9 5.7 6.0 5.6 6.1 5.7 5.2 5.8 5.8 5.4 5.6 6.0 5.9 4.9 6.2

5.8 5.6 5.2 5.8 5.8 5.8 5.1 6.0 6.1 5.4 5.5 6.0 5.7 5.6 6.1

6.0 5.6 5.7 5.7 5.6 6.0 5.6 5.7 5.7 4.9 5.4 5.9 5.6 5.7 6.3

6.0 5.5 5.9 5.6 5.7 6.1 5.6 5.5 5.8 5.2 5.3 6.5 5.6 6.1 6.1

6.1 5.6 5.6 5.7 5.6 5.9 5.8 5.4 5.7 5.2 5.4 6.3 5.5 5.6 6.2

5.8 5.7 4.8 5.9 5.9 5.8 5.1 4.9 6.3 4.1 5.7 5.6 5.5 5.3 6.3

6.0 5.8 5.2 5.7 5.9 5.8 5.9 5.4 5.9 4.8 5.4 6.0 5.7 5.8 6.2

6.0 5.6 5.9 5.5 5.6 5.9 5.4 5.1 5.7 5.3 5.4 6.3 5.5 5.8 6.2

6.0 5.6 5.8 5.7 5.5 6.0 5.8 5.9 6.0 4.4 5.3 6.0 5.4 5.9 6.1

5.6 5.6 5.7 5.8 5.6 6.0 5.2 5.6 5.7 5.1 4.8 6.2 5.6 5.8 6.0

5.9 5.8 5.5 5.7 5.5 6.2 5.9 5.9 5.9 4.4 5.0 6.2 5.5 6.2 6.1
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1.5 1

East Anglia, Dundee, Oxford,
Cambridge and Leeds have all
featured in the top 10 – this
consistency demonstrates the
impacts of best practice as
opposed to sample variability.
However, the relatively
unchanging make-up of the
top 10 does not prevent other
institutions’ efforts from being
recognised: Northumbria
University, for example, has seen
year-on-year improvements in
student feedback, having risen

to a new high of 21st place in
2014, up from 23rd, 31st and
45th in 2012, 2011 and 2010,
respectively.
YouthSight believes that the
wealth of feedback collected
over time through this survey
continues to be effective at both
highlighting best practice and
identifying specific areas where
some universities may have room
for improvement.

John Newton, senior project
manager, YouthSight

University of Sheffield
takes the top spot
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WEIGHTING

=29 – Edge Hill University 78.7 104 5.8 5.9 5.3 5.4 5.9 5.7 6.4

=29 =23 University of Lincoln 78.7 106 5.7 5.7 5.7 6.0 5.9 5.7 6.1

=31 20 Queen’s University Belfast 78.6 130 5.8 5.9 5.8 5.7 5.6 5.8 5.9

=31 =23 University of Strathclyde 78.6 150 5.9 5.9 5.8 5.8 5.8 5.9 5.9

33 =33 University of Reading 78.5 123 5.9 5.8 5.7 5.9 5.8 6.0 6.3

34 =26 University of Surrey 78.4 130 5.8 5.7 5.7 5.4 5.6 5.9 5.9

=35 9 York St John University 78.2 52 5.8 6.0 5.7 5.9 5.9 5.4 6.1

=35 74 University of Stirling 78.2 54 6.1 6.0 5.8 5.5 5.9 5.7 6.5

37 =37 University of York 78.1 200 6.0 5.9 5.8 5.8 5.8 6.0 6.1

38 =56 University of Sussex 77.9 137 5.9 5.9 5.6 6.0 5.9 5.8 6.3

39 55 De Montfort University 77.8 132 5.8 5.7 5.7 5.7 5.8 5.5 5.8

40 58 Nottingham Trent University 77.7 141 5.8 5.8 5.7 5.9 5.8 5.7 5.9

41 68 University of Aberdeen 77.4 139 6.0 5.9 5.8 5.7 5.7 6.1 6.0

42 =26 University of Leicester 77.3 127 5.9 5.8 5.7 5.7 5.8 5.9 5.9

43 41 Imperial College London 77.2 142 5.9 5.7 5.7 5.2 5.4 6.1 5.7

=44 =62 Royal Veterinary College 77.1 58 6.4 6.2 5.8 5.5 5.6 5.3 6.0

=44 21 University of Hull 77.1 128 5.9 5.8 5.6 5.6 5.7 5.7 5.9

46 =47 Aberystwyth University 77.0 121 5.9 5.9 5.7 5.9 6.0 5.9 6.1

47 39 University of Edinburgh 76.8 265 5.7 5.5 5.6 5.9 5.7 6.1 5.9

48 =43 Sheffield Hallam University 76.6 140 5.6 5.8 5.6 5.8 5.7 5.6 5.9

49 =43 Teesside University 76.3 131 5.8 5.7 5.7 5.6 5.7 5.6 5.8

=50 =47 University of Gloucestershire 76.2 50 5.9 6.0 5.5 5.4 5.6 5.3 6.0

=50 29 University of Chester 76.2 104 5.8 5.8 5.7 5.5 5.7 5.5 6.0

=50 =50 Plymouth University 76.2 148 5.7 5.8 5.6 5.8 5.6 5.6 5.9

53 73 Royal Holloway, University of London 76.1 117 5.9 5.9 5.6 5.2 5.6 5.6 6.2

54 =69 Coventry University 76.0 128 5.8 5.9 5.7 5.4 5.5 5.5 5.7

=55 71 University of Hertfordshire 75.9 135 5.6 5.6 5.5 5.5 5.5 5.6 5.7

=55 75 King’s College London 75.9 150 5.8 5.8 5.7 5.5 5.5 5.8 5.7

=57 – University of Chichester 75.8 59 5.9 5.9 5.6 5.2 5.8 5.4 5.9

=57 =62 Liverpool John Moores University 75.8 107 5.7 5.8 5.6 5.8 5.7 5.3 5.7

=59 53 University of Sunderland 75.6 100 5.6 5.8 5.5 5.5 5.5 5.2 5.9

=59 81 University of Liverpool 75.6 185 5.7 5.6 5.7 6.0 5.9 5.6 5.8

61 46 University of Portsmouth 75.5 121 5.6 5.8 5.5 5.6 5.5 5.6 5.7

=62 35 University of Huddersfield 75.4 110 5.8 5.7 5.5 5.4 5.5 5.3 5.8

=62 76 Bournemouth University 75.4 120 5.6 5.6 5.4 5.8 5.6 5.4 5.8

=62 32 University of Kent 75.4 220 5.8 5.7 5.5 5.5 5.7 5.8 6.0

=65 =86 Aston University 75.3 100 5.6 5.3 5.5 5.4 5.7 5.6 5.9

=65 =47 Robert Gordon University 75.3 100 5.9 5.7 5.8 5.7 5.6 5.5 5.7

=65 =78 Leeds Metropolitan University 75.3 115 5.6 5.7 5.4 5.8 5.6 5.3 5.7

=65 =50 University of Essex 75.3 119 5.6 5.6 5.5 5.6 5.7 5.6 5.9

=65 64 University of Bristol 75.3 180 5.9 5.8 5.5 5.9 5.8 5.8 5.8

70 36 University of Central Lancashire 75.2 131 5.8 5.7 5.5 5.3 5.3 5.3 5.7

71 67 University College London 75.0 157 5.8 5.6 5.6 5.7 5.4 5.8 5.7

72 =50 University of Glamorgan 74.2 109 5.8 5.8 5.6 5.4 5.4 5.1 5.7
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6.0 5.6 5.6 5.8 5.9 6.0 5.4 5.7 5.8 4.9 5.3 6.0 5.4 5.8 6.0

6.0 5.5 5.5 5.5 5.8 6.1 5.3 5.3 6.0 5.2 5.2 6.3 5.6 5.5 6.0

6.1 5.5 5.6 5.6 5.5 6.0 5.6 5.5 5.9 5.0 5.2 6.4 5.6 6.0 6.1

5.8 5.5 5.7 5.7 5.5 6.0 6.0 5.2 5.5 5.5 5.3 6.0 5.4 5.5 6.1

5.7 5.7 5.7 5.7 5.6 5.8 5.3 5.7 5.8 4.7 5.2 5.4 5.5 5.6 6.1

5.9 5.8 5.5 5.6 5.6 6.0 6.1 5.7 5.9 4.1 5.1 6.3 5.5 6.4 6.0

5.9 5.7 5.3 5.9 5.8 6.0 5.0 5.6 5.7 5.2 5.4 6.1 5.2 5.0 6.1

5.8 5.6 5.2 5.4 5.8 6.1 5.1 4.6 5.6 4.7 5.4 6.1 5.4 6.5 6.3

5.8 5.5 5.1 5.7 5.7 5.6 5.2 5.4 5.8 4.4 5.4 6.3 5.5 5.7 6.3

5.7 5.5 5.2 5.7 5.7 5.9 5.0 5.5 5.7 4.9 5.1 6.4 5.7 5.2 6.2

5.8 5.5 5.5 5.6 5.8 6.1 5.7 5.4 5.6 4.9 5.1 6.4 5.5 5.8 5.9

5.8 5.4 5.0 5.6 5.7 5.7 5.7 5.5 5.7 4.9 5.5 6.1 5.6 5.5 6.0

5.9 5.4 4.3 5.5 5.7 6.0 5.5 5.1 5.7 4.3 5.1 6.1 5.8 6.1 6.1

5.8 5.3 5.8 5.6 5.7 5.8 4.9 5.3 5.7 4.4 5.4 6.4 5.5 5.7 6.0

6.0 5.4 5.2 5.6 5.4 6.0 6.2 5.5 5.8 4.5 5.3 6.5 4.6 5.9 6.0

6.2 5.6 5.1 5.8 5.6 5.2 5.8 5.5 5.8 4.8 5.4 5.9 5.0 4.2 6.3

5.6 5.5 5.8 5.7 5.7 5.8 5.2 5.3 5.6 5.3 5.3 6.0 5.5 5.1 5.9

5.5 5.4 5.0 5.4 5.7 5.6 4.8 5.2 5.9 5.0 5.5 5.7 5.7 5.4 5.9

6.0 5.3 5.5 5.5 5.2 5.8 5.2 5.3 5.6 4.7 5.2 6.1 5.4 6.0 6.1

5.8 5.5 4.9 5.5 5.7 5.8 5.6 5.3 5.7 4.7 5.3 6.1 5.4 5.5 5.8

5.8 5.4 5.6 5.6 5.7 5.9 5.4 4.8 5.5 5.0 5.1 6.1 5.5 5.3 5.9

5.6 5.6 4.9 5.8 6.1 5.6 5.2 5.0 5.6 4.5 5.5 6.1 5.7 5.5 6.0

5.6 5.3 5.5 5.5 5.7 5.7 5.1 4.7 5.8 5.0 5.3 6.3 5.6 5.4 5.8

5.7 5.4 5.7 5.3 5.6 5.9 5.3 5.1 5.6 5.2 5.1 6.3 5.4 4.9 5.8

5.9 5.4 4.8 5.5 5.8 5.6 5.0 5.8 5.8 3.9 5.2 6.1 5.5 5.3 5.9

5.7 5.4 5.3 5.3 5.8 5.9 5.4 5.1 5.6 4.8 5.3 5.9 5.6 5.6 5.8

5.8 5.3 5.5 5.5 5.6 5.6 5.4 5.5 5.7 4.8 5.1 6.4 5.5 5.8 5.7

5.8 5.4 5.5 5.4 5.4 5.7 5.7 5.1 5.6 4.8 5.3 6.0 5.3 5.0 6.0

5.6 5.6 5.0 5.5 6.0 5.4 5.4 5.3 5.7 4.6 5.3 6.1 5.6 5.2 5.9

5.8 5.5 5.0 5.5 5.7 5.6 5.6 5.4 5.7 4.6 5.2 6.3 5.6 5.1 5.7

5.8 5.6 4.7 5.6 5.7 5.8 5.6 5.2 5.7 4.7 5.2 6.2 5.6 5.6 5.7

5.8 5.4 4.8 5.3 5.5 5.8 5.2 4.8 5.6 4.7 5.1 6.2 5.5 5.7 6.1

5.7 5.3 5.7 5.4 5.7 5.8 5.3 4.9 5.4 5.2 5.2 6.1 5.4 5.5 5.6

5.9 5.5 5.4 5.5 5.7 5.9 5.6 5.0 5.7 4.9 5.1 6.0 5.4 5.0 5.8

5.7 5.4 5.6 5.3 5.4 5.5 5.9 5.5 5.5 4.8 5.1 5.9 5.4 5.4 6.0

5.6 5.3 5.1 5.5 5.4 5.7 5.1 5.6 5.9 4.4 5.0 5.7 5.4 5.4 6.0

5.7 5.5 4.9 5.6 5.2 6.1 5.9 5.6 5.7 4.7 4.8 6.1 5.1 5.5 5.9

5.7 5.5 5.1 5.4 5.7 5.0 5.7 4.9 5.4 4.9 5.2 5.7 5.4 5.9 6.1

5.8 5.3 5.1 5.3 5.6 5.8 5.3 5.2 5.7 4.7 5.3 6.2 5.6 5.8 5.7

5.6 5.1 5.5 5.5 5.4 5.8 5.1 5.4 5.8 4.8 5.0 5.7 5.5 5.5 5.7

5.7 5.5 4.1 5.4 5.5 5.5 5.5 5.5 5.8 4.5 5.3 5.7 5.4 4.9 6.1

5.7 5.4 5.2 5.6 5.9 5.8 5.3 5.1 5.7 4.8 5.2 6.1 5.5 5.6 5.6

5.7 5.3 5.4 5.3 5.3 5.9 5.4 4.9 5.6 5.1 5.1 6.0 5.3 5.0 5.9

5.8 5.4 5.1 5.3 5.8 5.3 5.4 5.4 5.6 4.4 5.2 5.6 5.3 5.3 5.8
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WEIGHTING

73 65 University of Worcester 74.1 58 5.6 5.9 5.4 5.5 5.7 5.2 5.8

74 =60 University of Ulster 74.0 101 5.9 5.8 5.9 5.0 5.4 5.2 5.6

75 =78 Goldsmiths, University of London 73.9 104 5.9 6.0 5.7 5.5 5.5 5.1 5.7

76 54 Canterbury Christ Church University 73.7 119 5.8 5.8 5.5 5.2 5.5 5.2 5.8

77 – St George’s, University of London 73.1 51 5.5 5.5 5.1 5.4 6.1 5.5 5.5

78 66 University of Derby 72.9 134 5.7 5.7 5.3 5.2 5.4 5.2 5.9

79 – Abertay University 72.8 65 5.6 5.7 5.3 5.2 5.4 5.0 5.5

=80 – University of Northampton 72.7 53 5.7 5.7 5.8 5.2 5.3 4.9 5.7

=80 =56 University of Bradford 72.7 103 5.5 5.5 5.3 5.0 5.1 5.3 5.4

82 88 University of Wolverhampton 72.6 113 5.6 5.7 5.5 4.9 5.2 5.1 5.6

=83 – Bath Spa University 72.5 50 5.6 5.8 5.5 5.3 5.5 5.0 5.8

=83 80 Manchester Metropolitan University 72.5 125 5.3 5.5 5.2 5.7 5.5 5.4 5.6

85 77 Southampton Solent University 72.3 50 5.2 5.5 5.3 5.6 5.3 4.8 5.7

=86 89 Oxford Brookes University 72.2 113 5.7 5.9 5.5 5.3 5.5 5.2 5.6

=86 83 Anglia Ruskin University 72.2 119 5.6 5.6 5.5 5.2 5.4 5.2 5.6

=86 =37 Queen Mary University of London 72.2 127 5.5 5.5 5.5 5.4 5.4 5.5 5.7

=86 =69 University of the West of England 72.2 137 5.6 5.6 5.4 5.3 5.4 5.2 5.6

90 59 University of Roehampton 71.9 50 5.6 5.5 5.4 5.3 5.4 5.3 5.9

91 =84 Glasgow Caledonian University 71.7 109 5.6 5.7 5.3 5.0 5.3 5.4 5.7

=92 72 London School of Economics and Political Science 71.6 54 5.4 5.4 5.6 5.1 4.7 5.3 5.3

=92 92 Edinburgh Napier University 71.6 105 5.5 5.7 5.2 5.2 5.2 5.1 5.5

=94 – Cardiff Metropolitan University 70.3 52 5.7 5.5 5.4 5.3 5.3 4.8 5.4

=94 90 University of Salford 70.3 108 5.5 5.4 5.2 4.8 5.1 5.4 5.5

96 82 Birmingham City University 70.0 147 5.5 5.7 5.4 5.1 5.0 4.9 5.2

97 =60 Staffordshire University 69.8 116 5.4 5.5 5.2 4.9 5.0 4.8 5.4

98 =86 University of Brighton 69.3 124 5.4 5.6 5.3 5.3 5.3 5.1 5.3

99 =97 City University London 67.9 106 5.6 5.6 5.5 4.7 4.8 4.7 5.2

100 =84 Kingston University 67.8 118 5.4 5.3 4.9 5.1 5.2 5.1 5.4

=101 95 University of Bedfordshire 67.4 103 5.2 5.2 4.9 4.8 4.9 4.8 5.3

=101 93 University of Greenwich 67.4 119 5.5 5.6 5.4 4.7 4.8 4.4 5.3

103 101 University of East London 67.3 58 5.3 5.2 5.1 4.7 4.7 4.7 5.1

104 100 Middlesex University 67.2 58 5.3 5.3 5.2 4.6 4.7 4.7 5.3

105 94 University of Westminster 67.1 109 5.1 5.4 5.2 4.8 4.9 4.8 5.2

106 102 London South Bank University 67.0 50 5.4 5.3 4.9 4.7 4.7 4.4 5.2

107 =97 University of the West of Scotland 66.6 102 5.3 5.4 5.0 4.7 4.8 4.4 5.3

108 91 University of Cumbria 66.0 56 5.5 5.6 5.2 4.7 5.1 4.4 5.4

109 96 University of the Arts London 65.6 100 5.5 5.6 4.8 4.4 4.6 4.1 5.2

110 – University Campus Suffolk 64.4 54 5.5 5.7 5.2 4.2 4.4 3.9 5.1

111 =97 London Metropolitan University 63.5 109 5.2 5.4 5.0 4.4 4.7 4.2 4.7

Average scores 75.5 5.8 5.8 5.6 5.5 5.6 5.5 5.8

Total 14,300

2

Ov
er

al
ls

co
re

Re
sp

on
de

nt
s

H
ig

h-
qu

al
ity

st
af

f/
le

ct
ur

es

H
el

pf
ul

/i
nt

er
es

te
d

st
af

f

W
el

l-s
tr

uc
tu

re
d

co
ur

se
s

Go
od

so
ci

al
lif

e

G
oo

d
co

m
m

un
ity

at
m

os
ph

er
e

G
oo

d
ex

tr
ac

ur
ric

ul
ar

ac
tiv

iti
es

/s
oc

ie
tie

s

G
oo

d
en

vi
ro

nm
en

to
n

ca
m

pu
s/

ar
ou

nd
un

iv
er

si
ty

U
ni

ve
rs

ity

Ra
nk

20
12

Ra
nk

20
13

YouthSight is the source of the data that have been used to compile the table of results for the Times Higher Education Student Experience
Survey, and it retains ownership of those data. Each higher education institution’s overall score has been indexed to give a percentage of the
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5.6 5.4 5.1 5.3 5.9 5.3 5.0 5.3 5.4 4.9 5.1 5.4 5.6 5.5 5.7

5.5 5.5 4.1 5.5 5.9 5.4 5.4 5.1 5.9 4.6 4.8 6.0 5.7 5.3 6.1

5.6 5.2 5.0 5.0 5.8 5.6 5.0 4.8 5.4 5.0 5.4 6.4 5.6 4.5 5.9

5.6 5.3 5.0 5.2 5.7 5.3 5.1 5.1 5.6 4.8 5.2 6.0 5.4 5.1 5.7

5.3 5.1 5.5 5.2 5.4 5.4 5.5 5.4 5.5 5.1 5.4 5.7 5.0 4.9 5.6

5.6 5.3 4.9 5.5 5.8 5.4 5.2 5.0 5.6 4.4 5.0 5.7 5.5 5.0 5.7

5.7 5.3 4.8 5.1 5.5 5.8 5.6 4.9 5.6 5.1 5.1 6.0 5.5 4.6 5.7

5.2 5.5 4.7 5.4 5.8 5.5 5.3 5.0 5.5 4.7 5.2 5.8 5.6 4.8 5.5

5.5 5.3 5.3 5.3 5.6 5.7 5.4 5.4 5.5 4.9 4.7 6.0 5.3 5.2 5.4

5.6 5.3 5.2 5.4 5.5 5.5 5.2 4.9 5.6 4.6 4.9 6.0 5.6 5.1 5.6

5.4 5.4 4.9 5.2 5.7 5.1 5.0 4.8 5.8 4.9 5.4 5.8 5.7 4.0 5.7

5.4 5.3 4.8 5.3 5.6 5.6 5.4 5.0 5.2 5.0 4.9 6.1 5.3 4.9 5.5

5.5 5.3 4.8 5.3 5.6 5.8 5.5 5.1 5.5 5.2 5.0 5.9 5.2 5.1 5.2

5.4 5.2 4.0 5.3 5.7 5.1 5.4 5.3 5.6 3.7 5.0 6.0 5.5 5.3 5.6

5.6 5.2 5.0 5.4 5.6 5.6 5.1 4.7 5.4 4.3 4.9 6.0 5.6 4.8 5.4

5.5 5.0 5.1 5.3 5.3 5.7 4.9 5.3 5.4 4.1 4.9 5.7 5.5 5.0 5.7

5.4 5.2 4.8 5.3 5.7 5.1 5.3 5.0 5.4 4.4 4.8 6.1 5.5 5.2 5.6

5.3 5.2 5.4 5.2 5.6 5.4 4.7 5.0 5.2 4.4 4.8 5.9 5.5 4.9 5.6

5.7 5.3 3.7 5.3 5.6 5.9 5.3 4.9 5.4 3.8 4.9 5.9 5.5 5.4 5.7

5.6 5.4 5.0 5.3 5.2 5.9 6.1 5.0 5.6 4.6 4.8 6.3 4.9 4.2 5.7

5.8 5.3 4.6 5.2 5.7 4.9 5.3 4.7 5.4 4.5 4.8 6.1 5.6 5.4 5.7

5.4 5.0 4.4 5.2 5.6 5.0 5.0 5.0 5.3 4.2 5.1 5.6 5.4 5.5 5.4

5.5 5.1 5.0 5.3 5.5 5.4 5.3 4.4 5.4 4.3 4.9 6.0 5.4 5.1 5.4

5.3 5.1 5.0 5.2 5.5 5.0 5.3 4.9 5.5 4.3 5.0 5.8 5.6 4.8 5.3

5.3 5.1 5.1 5.2 5.6 5.3 5.1 4.5 5.4 4.8 5.1 6.2 5.5 4.8 5.1

5.3 5.1 4.6 5.2 5.5 4.9 5.2 4.5 5.1 3.9 4.8 5.7 5.4 5.1 5.5

5.2 5.2 4.6 5.0 5.4 5.4 5.6 4.2 5.3 4.1 5.0 5.7 5.1 3.9 5.6

5.3 5.0 4.6 5.1 5.2 5.3 5.1 4.5 4.9 4.4 4.6 5.8 5.0 4.6 5.3

5.1 5.0 4.8 5.1 5.5 5.3 5.0 4.7 5.2 4.6 4.7 5.7 5.3 4.7 5.0

5.3 5.1 4.5 5.0 5.5 5.2 5.1 4.6 5.3 4.3 4.9 5.6 5.3 4.4 5.3

5.1 5.0 4.4 5.1 5.6 5.4 4.9 4.8 5.3 4.0 4.7 6.1 5.3 5.7 4.9

5.7 4.9 4.6 4.9 5.5 5.5 4.9 4.2 5.1 3.7 4.5 6.3 5.2 5.3 5.0

5.3 4.8 4.8 5.0 5.4 5.2 4.9 4.6 5.5 4.4 4.8 6.0 5.0 4.4 5.1

5.2 5.1 4.6 4.9 5.4 5.4 5.3 4.7 5.6 4.3 4.7 5.6 5.1 4.7 5.2

5.2 5.1 4.7 5.0 5.6 5.2 5.0 4.4 5.0 4.7 4.9 5.4 5.4 4.3 5.2

4.6 5.0 4.2 4.9 5.8 4.9 4.9 4.3 4.8 3.9 5.1 5.4 5.5 4.4 5.4

5.4 5.1 4.5 4.7 5.6 5.1 5.6 4.2 5.5 4.5 5.0 5.6 5.3 3.3 5.5

5.3 4.9 4.3 4.9 5.8 5.2 4.5 4.6 5.2 3.4 4.9 5.2 5.4 3.9 5.4

4.9 4.9 4.4 4.6 5.3 5.0 4.9 4.1 5.4 4.1 4.9 5.2 5.2 4.6 4.9

5.7 5.4 5.2 5.5 5.6 5.7 5.4 5.2 5.6 4.7 5.2 6.0 5.4 5.3 5.9

Times higher educaTion StUDENt ExPERiENCE SURvEy 2014
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maximum score attainable. For each of the 21 attributes, students were given a seven-point scale and asked how strongly they agreed or
disagreed with the statements based on their university experience.
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Universities are having to look afresh at how they deliver a
satisfying ‘student experience’, but are they doing enough?
Chris Parr reports from the latest THE roundtable debate

Competition gives
new meaning to a
nebulous notion

Twelve experts from across UK
academia convened in London
last week to discuss what steps

universities could take to ensure they
delivered the best possible experience
for their students.

The Times Higher Education round
table on student experience and
academic progression, sponsored by edu
cation technology provider Ellucian, set
out to explore what universities could do
to stack the odds in the students’ favour.

Chair John Gill, editor of THE, opened
the discussion at the University of
Notre Dame in London by observing
that although the concept of student
experience was “nebulous”, it was
“increasingly fundamental to universi
ties...because we are moving to an era
where institutions are being asked to
compete with each other much more
than they once were”.

Government reforms of the university
funding system in England had, he said,
introduced “a feeling that keeping
students engaged and satisfied is as
important as it has ever been”.

Barbara Stephens, director of student
casework and special projects at the
Open University and project director of
Back on Course, said that one of the
biggest problems with the way UK
universities approached student experi
ence was a failure to consider the
specific needs of individuals.

“There isn’t really any such thing as a
single student experience, and I think the
real mistake that a lot of institutions
make is tailoring their service to the
largest group of students,” she said,
explaining that this tended to be 18 to
21yearold undergraduates.

Universities are “frankly ignoring the
different needs of other students”, she
continued, adding that “the most likely
student to leave early is a man of over
25 [years old] going to a hightariff
university”. She said that such people

often dropped out because they “don’t
integrate” into the university, and the
institution “doesn’t meet their needs”.

John Raftery, pro vicechancellor,
student experience, at Oxford Brookes
University, and soon to be vicechancel
lor at London Metropolitan University,
disagreed that this was the case across
the board.

“The institutions I have worked in
in this country...have for years been
explicitly looking at a fairly complex
demographic structure,” he said, claim
ing that they were “perfectly well aware”
of the different needs of different people.

The debate then considered how
universities could make better use of the
data they collect from students to spot
when an individual might be at risk of
dropping out, or to identify those who
were struggling with certain aspects of
university life.

“Our data are fragmented,” said
Raftery. As an example, he explained
that if a student was late handing in
essays on several courses, there was no
guarantee that all of their tutors would
be aware of a wider problem for the
individual in question.

“There is something that we need to
do about cohering that backofhouse
[technology],” he added.

“Red flags are going up but we don’t
know because we don’t bring [this
information] together.”

Alison Allden, chief executive of the
Higher Education Statistics Agency,
agreed that there was “quite a lot of work
to do in universities” to bring data
systems up to speed.

She urged institutions to ensure their
processes considered the “journey”
students go through during their time
at university.

Ian Dunn, deputy vicechancellor,
student experience, at Coventry Univer
sity, said that much of his work had
involved engaging students in “the life

of the university” and making them feel
like “partners” of their institution.

“One of the things we are fairly poor
at in the sector is treating everything in
the same way, [by] trying to have a
homogeneous process,” he said.

The quality of assessment was also a
vital aspect of student experience,
according to the discussion. Students
deemed the speedy and consistent return
of coursework to be key to a satisfying
university experience.

Stephens said that lecturers at the
Open University, for example, were
contractually obliged to return course
work within two weeks of the
assessment deadline, and that failure to
do so resulted in disciplinary action.

However, Camille KandikoHowson, a
research fellow at King’s College London,
said that some institutions relied too
much on standardised feedback forms,

1
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Institution Name Job title
Higher Education
Academy

John Craig Assistant director and head of social sciences

King’s College London Camille Kandiko-
Howson

Research fellow

University of
Southampton

Simon Kemp Principal teaching fellow, Faculty of Engineering,
and THE’s Most Innovative Teacher of the Year
2013

Higher Education
Statistics Agency

Alison Allden Chief executive

Oxford Brookes
University

John Raftery Pro vice-chancellor, student experience

Ellucian Jonathan Dempsey Business development manager
The Open University Barbara Stephens Director of student casework and special

projects, and project director, Back on Course
Coventry University Ian Dunn Deputy vice-chancellor, student experience
Imperial College
London

Natalie Kempston Students’ union deputy president, education

Quality Assurance
Agency

Anthony McClaran Chief executive

University of Leicester Annette Cashmore Director, Centre for Excellence in Teaching and
Learning in Genetics; sub-dean, Faculty of
Medicine and Biological Sciences

Times Higher
Education

John Gill Editor

which can stifle the way lecturers
interact with students.

“Some universities are going too far
down the path of every assignment [being]
returned in three weeks...[with] 200
words of comment in a box,” she said.
Because this “isn’t very conducive to the
research academic’s lifestyle”, this
approach can have a “detrimental effect”
on assessment as lecturers simply give the
minimum expected feedback, she said.

Simon Kemp, principal teaching
fellow at the University of Southampton
and winner of THE’s Most Innovative
Teacher of the Year award in 2013, said a
“big culture shift” was required in some
universities before academics valued
their teaching responsibilities as much
as their research work. The key, he
believed, was “clear senior-level support”
within institutions to ensure that reward
structures recognised good teachers.

A measure of “how many people are
promoted or rewarded in an institution
for their teaching and learning” was “a
good measure of excellence” in this area,
added Annette Cashmore, director of the
Centre for Excellence in Teaching and
Learning in Genetics, and sub-dean of
the Faculty of Medicine and Biological
Sciences at the University of Leicester.

Offering a student’s perspective at the
discussion was Natalie Kempston,
students’ union deputy president,
education, at Imperial College London.
She said that it was a “common com-
plaint” of students that lecturers
appeared more focused on their research
than on students’ learning experience.

“They might be a professor, but they don’t
have the skills to make a lecture innova-
tive or interesting,” she said. “[Students]
can tell by the quality of the lecture.”

To tackle this issue, it was suggested

that a “Teaching Excellence Framework”
might be developed, echoing the
research excellence framework (REF),
which assesses the quality of research
in UK higher education institutions.

John Craig, assistant director and
head of social sciences at the Higher
Education Academy, said that although
the metrics used in the REF were
more developed than those used to
measure teaching, it could be possible
to identify effective teaching by consid-
ering whether students demonstrated
learning gain.

However, others strongly rejected
the idea of a so-called TEF. Anthony
McClaran, chief executive of the Quality
Assurance Agency, said that rather than
developing a TEF, it might make sense to
incorporate measures of teaching quality
into the existing Key Information Sets,
published on the Unistats website. l
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as stay-at-home student
numbers grow, institutions
are making great efforts
to ensure they integrate
fully into university life.
Olga Wojtas writes

making sure the locals
feel part of the community

S
cott Dunn, 23, in the final year
of a BA in human resource
management at the University
of the West of Scotland, lives
at home and commutes from

Glasgow to Paisley. “It’s better now that
I drive, but when I first started I had to
get up at 6am to get the bus and train.”

Dunn is not unusual at UWS, which has

the highest proportion of young under-
graduates staying at home, according to
the Higher Education Statistics Agency:
77 per cent. It is followed by the Univer-
sity of Wolverhampton, with 73 per cent,
and Glasgow Caledonian University, with
71 per cent.

Whereas mature students often stay at
home because of family commitments,
it was predicted that there would be a
massive leap in the proportion of young
stay-at-home students as a result of
increased tuition fees.

However, the percentage of
stay-at-home under-25s in the UK has
remained relatively constant, from
25.6 per cent in 2007-08 to 26.5 per cent
in 2012-13, according to Hesa. And the
highest proportion wanting to stay at
home is in Scotland, where fees are

paid by the Scottish government.
Robert Foster, vice-president for

education at the National Union of
Students Scotland, says: “We know from
various statistics that staying in Scotland
to study is an increasingly attractive
option for many Scottish students.
And it’s perhaps not surprising. With
significant increases to student support,
the benefit of graduating free from the
huge sums of fee debt experienced
elsewhere, and continuing efforts to
increase fair access for students from
our poorest communities, have all
combined to create a distinctive
education system in Scotland.

“At the same time, choosing to stay at
home will be the right decision for many
students. It allows them to keep part-
time jobs, and [they benefit from] an

Rush-hour commuting
may be part of a normal

day for stay-at-home
students



26 Times Higher Education 15 May 2014

existing support network of friends and
family, which is particularly true for
those students who might not have much
family experience of university and so
feel less confident about moving further
afield. Equally, we know students aren’t
immune from rising living costs, particu-
larly in housing.”

Institutions are increasingly sensitive to
the needs of stay-at-home students,
given evidence that they are more likely

to drop out. Hesa figures for young
undergraduates show that 3.5 per cent of
stay-at-home students dropped out in
2012-13, compared with 2.3 per cent of
other UK students.

An NUS spokeswoman says: “Students
who live in the family home are more
likely to struggle to engage with their
campus community and may be more
likely to leave early without completing
their studies.

“It’s important for universities and
students’ unions to look outside student
halls and make sure students understand
the importance of engaging with their
campuses and communities, and how
this can contribute to academic success.”

UWS does not specifically target
stay-at-home students, but has a well-
established buddy scheme for every new
student who wants it: an older student
looks after the new entrant throughout
the first semester.

Katarina Nordanger, vice-president for
welfare at Queen Mary University of
London Students’ Union, which intro-
duced a buddy scheme three years ago,
says there are plans to develop this to
help stay-at-home students in particular:
“This is a campus university, and
people who live at home have got an
old life and a new life, which can be
difficult to integrate.”

The Queen Mary scheme links entrants
with older students by course and
department, but the key link for stay-at-
home students may be others in similar
circumstances.

The University of Sheffield runs a
special induction programme for local
students. Paul White, pro vice-chancellor
for learning and teaching, says: “We
reckon having separate events has been
particularly important. We were trying to
integrate them with all the other stu-
dents, and it’s really easier to get them to
integrate with one another. If a student
on course X finds someone like them on
course Y, that can be as important as
having a group in halls.”

Sheffield has specific pages on its
website for local students, as does
Southampton Solent University.

Helen Murray, student experience
manager at the University of Birming-
ham’s College of Arts and Law, says it

has run a “staying local” welcome event
since 2009. “This is an excuse to get
students together so that they are aware
there are others in their situation and to
help them meet people who they could
perhaps share travel with.”

L ast September, the University of Glas-
gow, which has historically had a
high number of stay-at-home under-

graduates – currently about 40 per cent
– held a special orientation event for
local students before freshers’ week.
It invited staff working in academic,
welfare, widening participation and
retention roles, attracted 400 students
and was massively oversubscribed, with
those unable to attend setting up a group
through Facebook.

Alison Browitt, a research associate in
Glasgow’s recruitment and international
office, who was instrumental in launch-
ing the event in collaboration with the
students’ representative council (SRC),
says: “We’ll carry out an analysis at the
end of the year on how successful the
events have been, but the feedback at the
time was great and I think it’s had a
positive impact.”

Breffni O Connor, Glasgow’s SRC
vice-president for student activities, says
that although Wednesday afternoons
were traditionally free for sport, the SRC
urged lecturers to not schedule classes

then so that all clubs and societies could
meet. “That helps home students to feel
they’re part of the campus.”

It is clear that some stay-at-home
students, far from being in danger of
dropping out, feel their studies have
benefited. The UWS dropout rate for
young stay-at-home students is 19.4 per
cent, lower than that for students living
away from home, 20.6 per cent.

UWS’ Dunn says: “I’ve got more
flexibility. I don’t need to worry about
bills. If I’ve got an assignment, I don’t
have to work [to earn money]. The
university library is straight across from
the halls of residence, and every night
there’s a party going on – for some
people, that would be a distraction. First
year is fine for the social side, but after
that, things get a bit more serious.”

Hannah Spender, 22, in the final year of
a BSc in adult nursing at Keele Univer-
sity, agrees. “Keele would have been my
first choice and I’m lucky it was on my
doorstep. Our shift patterns are quite
antisocial and, if I’d stayed in halls, other
students might not appreciate me getting
up at 5am on Saturdays, while people
would be waking you up on Friday night.

“I don’t feel I’ve missed out. I’ve no
doubt the benefits outweigh the student
lifestyle, and I’ll qualify with no debt.
For me, living at home has done me the
world of good.” l

No bills and no debt:
living at home has

its benefits
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HEPI-HEA Spring Conference

British Academy,Wednesday 21May 2014

The Student Academic Experience 2014

Book a place now at the HEPI-HEA Spring Conference to hear the results of the
2014 Student Academic Experience Survey on the day they are published –

21 May at the British Academy. At the conference you will find out:

l What a good student learning experience looks like at the most innovative institutions.

l Whether UK students are getting a better or worse experience than students in
other countries.

l What the other data shows on the quality of education in British universities.

Places are limited – book now at www.hepi.ac.uk

Attendees will receive a free copy of the published findings from the
2014 HEPI-HEA Student Academic Experience Survey.

Media Sponsor



Universities are encouraging more and more students to
study abroad. The academic, social and employment
benefits cannot be beaten. Victoria Bentata writes

Gain a world of
experience

W
ith the European Union
launching the successor to
its successful Erasmus
programme, Erasmus+, in
January this year and

increasing funding by 40 per cent to
14.7 billion, study abroad programmes

are thriving – and not only in the EU.
Faced with 5.5 million young

unemployed and 2 million posts
that employers seem to be unable to
fill with qualified staff, one of the
ways in which the EU has decided to
tackle the skills gap is by funding study
abroad programmes.

Erasmus+ will offer 2 million higher
education students the chance to study
abroad, including 450,000 traineeships,
and opportunities for 650,000 vocational
students and apprentices. Meanwhile,
the quality and relevance of courses will

be addressed through support for the
professional development of 800,000
schoolteachers, lecturers, trainers,
education staff and youth workers. For
the first time, there will also be loan
guarantees for 200,000 master’s students
doing a full course in another country.
As an EU press release asserts, “Student
and apprentice mobility also boosts
workers’ mobility between member
states”, which is a plus if you need to
escape unemployment in your country of
origin, get qualified and move to where
work is available.

Certainly, there is now a huge amount
of information and support accessible to
students with international ambitions. In
the UK, the British Council has launched
its Study, Work, Create website, which
lists the huge Erasmus+ alongside
programmes in China, India and Turkey.

Ten years ago, most of the UK students

Joel Silver is a second-year geography
student at Royal Holloway, University of
London and is currently studying in
Ottawa, Canada. He explains: “When the
fee increase was announced it became
eminently clear that a gap year was not
financially viable without working a
full-time job and breaking even at the
end, and that was not something I was
prepared to do. Thus, an integral year
abroad as part of my course that did not
add to the length – and thus cost – of the
degree, seemed a fantastic alternative.”

Atterson of King’s concurs: “Students
are looking for more from their degrees
these days, and gaining some valuable
international mobility during a UK
degree is one way to add value. Employ-
ability is something students and their
parents are more conscious of, and
graduate employers increasingly note
that competencies they look for include

who studied abroad did so as part of
a modern languages degree. Today,
thousands of students from all disci-
plines are benefiting from a period of
study overseas. UK universities now
have dedicated international offices
encouraging their students to make the
most of opportunities abroad.

Tom Atterson, acting head of King’s
Worldwide, the study abroad office at
King’s College London, reveals that the
three-hour Study Abroad Fair held at the
college in 2009 has turned into Go Global
Week and points out that it benefits the
institution as well as its students.
“We’ve started to send more staff abroad,
combining professional development
opportunities with informal audits of
partner institutions. This ensures that
we stay abreast of changes overseas,
while offering the chance to colleagues
around King’s – in admissions, estates,
library services and accommodation,
for example – to get involved with
overseas activity that they might not
normally experience.”

With the largest number of outgoing
Erasmus students in the UK, the
University of Nottingham is well placed
to comment on the success of the EU’s
programme; but, in common with many
UK universities, Nottingham’s commit-
ment does not finish with the EU. With
1,200 students participating in its study
abroad programmes, Gail Armistead,
assistant director of Nottingham’s
international office, comments: “We are
now seeing a greater demand for less
traditional destinations around the
globe, particularly in Latin America
and East Asia.”

Now required to find up to £9,000 a
year to pay for their courses,
students in England are becoming

serious about making time abroad count
for something and are eager to earn
credits while enjoying a cultural ex-
change. Some students are choosing to
replace the gap year with an integrated
study abroad programme.

28 Times Higher Education 15 May 2014

Students in England are becoming
serious about making time
abroad count for something
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skills that can be developed studying
abroad, as well as overseas knowledge
and experience more generally.”

Indeed, studying abroad is increasingly
making sense financially for UK
students since the 2012 announcement

by David Willetts, minister for universi-
ties and science, that UK universities
could charge home students a maximum
of 15 per cent of their £9,000 fees for a
year abroad if it is part of their degree.

Study abroad programmes are also an
important part of universities’ marketing
strategies, says Laura Ryhänen,
international exchanges officer at
Oxford Brookes University. “The
importance of adding something
valuable to [a student’s] CV is a huge
selling point. Students know that it is
essential to be somehow ‘different’
when applying for jobs after graduating.”

Universities certainly appear to be in
favour of study abroad programmes.
The Royal Holloway study abroad team
confirmed that “any slight inconvenience
in terms of disruption or additional costs
borne by the university is far outweighed
by the gain for our students and the
benefit felt by all of us in having visiting
international students on campus”.

David Garner, head of media relations
at the University of York, agrees:
“Issues around fees are not regarded
as problematic – the loss of fees is very
small. We want to encourage as many
of our students as possible to have an
international opportunity – the benefits
outweigh any costs.”

Another way in which students can
spend time abroad is by studying at a UK
university’s international branch campus
(IBC), the numbers of which are rising.

The latest report from the Observatory

on Borderless Higher Education on IBCs,
published in 2012, documented an
increase from 13 in 2009 to 25 in 2011,
with a further eight projected, many of
them giving opportunities to UK students
to sample life in another country as part
of their UK degree programme.

At the University of Nottingham, the
number of students exchanging annually
to the university’s campus in China has
increased from 80 in 2009-10 to 109 in
2014-15, while numbers of students
going to its campus in Malaysia have
almost doubled from 64 to 125 over the
same period.

Although the number of students going
abroad is only a small proportion of the
whole student body – Atterson points out
that only 2 per cent of King’s 25,000
students take up places – the trend is
undoubtedly upwards, and there is no
shortage of enthusiasm. l

Skills learned studying
abroad can help to

make students stand
out from the crowd

when applying for jobs
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Edward Acton, v-c of last
year’s winner, University of
East Anglia, reflects on why
its students rate it so highly

Top spot for fresh thinking

T
he news that the University of
East Anglia had been rated No. 1
in the Times Higher Education
Student Experience Survey 2013
gave a beautifully timed boost to

the institution’s 50th anniversary celebra-
tions. In 1963, our first vice-chancellor,
Professor Frank Thistlethwaite, relished
the new university having a “completely
free hand to think out afresh what we
should teach and how we should teach
it”. Fifty years on, it was deeply satisfy-
ing to have such a resounding student
vote of confidence in that fresh thinking.

At its heart is a commitment to the
special connection between academics
and students. The key is full use of the
seminar, academic-led but less hierarchi-
cal than the tutorial, and better designed
to promote the self-confidence, capacity
for teamwork and powers of self-expres-
sion of every student. I think we owe our
consistent ranking in the top half-dozen
of THE’s survey to personalised teaching
being so deep in UEA’s DNA.

In perpetuating “teaching intensity”
alongside – rather than subordinate to
– research intensity, we have benefited
greatly from the personal scale of our
undergraduate intake. Keeping under-
graduate numbers at around 10,000
allows individual focus on each student.
It ensures they benefit from the exhila-
rating research environment and healthy
postgraduate:undergraduate ratio of our
Norwich Research Park campus.

These high levels of student enthusiasm
are rewarding because they put a spring
in the step of every member of staff.
Student opinion is sought on the full
range of what is on offer: the teaching
facilities, the library and IT provision,
the whole complex of student support
services, the residential, social, sporting
and cultural environment, the architec-
ture, landscape and overall feel of the
campus. Colleagues know that the
responsiveness, respect shown and
trouble taken on each of these fronts
registers with students and conditions
the learning environment.

And the circle is virtuous: student
enthusiasm is the greatest encourage-
ment to each of us to go the extra mile
and create an experience that stands out.

If there is a danger in surveys such as

celebrate teaching and scholarship with
a career pathway to professor for those
who lead on innovation in teaching and
are at the forefront of scholarship.

Underpinning this approach is the
long-term commitment we have made
to investment in our student:staff ratio
(SSR). We see this as pivotal to intensify-
ing student motivation through small
group teaching and close interaction
with academic staff while maintaining
our research drive. It is not cheap.
During the long decline in the unit of
resource of the 1980s and 1990s, univer-
sities took much of the strain by allowing
the SSR to deteriorate. My anxiety is that
the sector still has not articulated the
necessary minimum in either staff or
student input essential for degree-level
study. This leaves it all too easy for
government/society to imagine there is
scope for cutting the unit of resource
without damaging student education.

Looking back over a year in which we
were both “1” and “50”, my final com-
ment is on our students. They have been
superb critical friends: passionate about
UEA, campaigning for improvements and
committed to partnership. Above all else,
No. 1 has been an affirmation of every-
thing we are striving to achieve with
them and for them. l

this, it is that they blur the academic
purpose of it all. Allowing that to happen
– and allowing the continuation of the
dilution in undergraduate study revealed
by Higher Education Policy Institute
surveys and bemoaned by parents and
employers – is a grave disservice to
students. Study effort correlates closely
with competence, self-confidence,
personal development and career
momentum. In higher education, the
more effort each student invests in their
work, the more they benefit.

At UEA, we focus most attention on
education itself. We want students
who are enthused because our

programmes motivate and demand
intellectual effort, not in spite of it.
We have launched a massive open online
course constructed to help students
bridge the gap in learning styles between
school and university. We have set about
ensuring that, from day one, our under-
graduates are academically stretched
and challenged. We have rewritten our
academic model to shift the emphasis to
formative assessment, with swift and
constructive feedback. We have tackled
head-on the shallow and outmoded
privileging of research over teaching.
We are among the universities that now

Student
enthusiasm is
the greatest
encouragement
to each of us to
go the extra mile
and create an
experience that
stands out
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